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Content Area: Music

Course Title: General Music Grade Level: K

Unit 1: Basic Concepts Pacing Guide
Basic Vocal Production Septembadune
Movement 32 sessions

Music Theory/Concepts one class instruction per week
Basic beginner music reading
Beginning repertoire on various instrumen
and voice
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OCEAN COUNTY MUSIC CURRICULUM

Unit Overview

Content Area: Music Grade: Kindergarten

Standard:

1.1 The Creative Procesall students will demonstrate an understanding of the elements and principl
that govern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture All students will understand the role, development, iafidence of
the arts throughout history and across cultures.

1.3 PerformanceAll students will synthesize those skills, media, methods, and technologies appropri
creating, performing, and/or presenting works of art in dance, music, theatre, at@dnrtisu

1.4 Aesthetic Responses & Critique Methodologiesll students will demonstrate and apply an
understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre,
visual art.

Strand: Music
Summary: Unit 1 Summary
1 Basic Vocal Production
1 Movement
o Marching
o Skipping
o Dance
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0 Jumping

o Galloping
9 Listening
9 Music Theory/Concepts
0 Rhythm
A Beat

I Steady Beat
i Steady Beat/No Beat
I Beat/Rhythm
I Beat/Silent Beat (Rest)
A Duration
1 Long/short sounds
1 One sound per beat = quarter note
1 Two sounds per beat=eight note
A Meter
i Strong beat/weak beat
A Pattern
I Sound/silent
1 Same/different
I Quarter note, eighth notes, half note, and quarter rest combinations
1 Repeated pattern
0 Melody/Pitch
A High/low
A Up/down
A Low to high
A High to low
0 Expressive Qualities
A Dynamics (loud/soft)
A Tempo(faster/slower and changes in tempo)
A Articulation -smooth/connected, short/detached(legato/stadcato)
A Mood (variety of moods)
o Form (AB or ABA)
A Samel/different
A Echo
A Call and response
o Timbre
A Environmental
9 Nature sounds
91 Machine sounds
A Vocal
I Sing
1 Speak
9 Shout
I  Whisper
A Instrumental
I Body percussion
9 Classroom percussion
9 Large/small ensemble
A Texture
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I One sound/more than one sound
9 Accompaniment/no accompaniment

Primary interdisciplinary connections: Mathematics, Language Arts Litera8gience, Social Studies,
Physical Education, Technology

215 century themes:Critical Thinking and Problem solving, creativity and innovation, collaboration,
teamwork leadership cross cultural understanding, and interpersonal communication, commumdatio
media fluency, accountability and productivity and ethics.

Learning Targets

Content Standards

Visual and Performing Arts

1.1 The Creative Procesall students will demonstrate an understanding of the elements and principl
that govern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture All students will understand the role, development,iafidence of
the arts throughout history and across cultures.

1.3 PerformanceAll students will synthesize those skills, media, methods, and technologies appropri
creating, performing, and/or presenting works of art in dance, music, theatre, aésisu

1.4 Aesthetic Responses & Critique Methodologiesll students will demonstrate and apply an
understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre,
visual art.

Comprehensive Heath and Physical Edudan

2.5 Motor Skill DevelopmentAll students will utilize safe, efficient, and effective movement to develo
and maintain a healthy, active lifestyle.

Technology

8.1 Educational TechnologyAll students will use digital tools to access, manage, evalaatksynthesize
information in order to solve problems individually and collaboratively and to create and communica
knowledge.

21% Century Life and Career Standards

9.1 AT Critical Thinking and Problem Solving

9.1.Bi7 Creativity and Innovation

9.1.D7i CrossCultural Understanding and Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

CPI # Cumulative Progress Indicator
Visual and Performing Arts Standards

1.3.P.B.1 Sing a variety of songs with expression, independently and with others.

1.3.P.B.2 Use a variety of musical instruments to create music, alone and/or with others, using
different beats, tempos, dynamics, and interpretations.
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1.3.P.B.3 Clap or sing songs with repetitive phrases and rhythmic patterns.

1.3.P.B.4 Listen to, imitate, and improvise sounds, @ats, or songs.

1.3.P.B.5 Participate in and listen to music from a variety of cultures and times.

1.3.P.B.6 Recognize and name a variety of music elements using appropriate music vocabulat

1.4P.A1 Describe feelings and reactions in response to a creative movemenpdeoncamance.

1.4P.A2 Describe feelings and reactions in response to diverse musical genres and styles.
1.4P.A3 Describe feelings and reactions and respond in an increasingly informed manner to §
and dramatic performances.

1.4P.AA4 Describe feelings and reactions andke increasingly thoughtful observations in respor
to a variety of culturally diverse works of art and objects in the everyday world.

1.4.P.A5 Begin to demonstrate appropriate audience skills during creative movement and dan
performances.

14PAG Begin to demonsate appropriate audience skills during recordings and music

T performances.

LAPAT Begin to demonstrate appropriate audience skills during storytelling and performanct
Identify musical elements in response to diverse aural prompts, such as rhythm, timk

112B.2 dynamics, form, and melody.

1292 A1 Categorize families of instruments and identify their associated musical properties.
Use imagination to create a story based on an arts experience that communicated a
emotion or feeling, and tell the story through each of thedds disciplines (dance,

1.4.2.A.3 music, theatre, and visual art).

Observe the basic arts elements in performances and exhibitions and use them to fo
1.4.2.B.1 objective assessments of artworks in dance, music, theatre, and visual art.

1.4.2.B.2 Apply the principles opositive critique in giving and receiving responses to performar

SL.K.6 Language Arts Literacy
Speak audibly and express thoughts, feelings, and ideas clearly.

25.P.A1 Comprehensive Heath and Physical Education
Develop and refine gross motor skills (e.g., hoppgadioping, jumping, running, and
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marching).

Technology
8.1.P.C.2 Access materials on a disk, cassette tape, or DVD. Insert a disk, cassette t&mnCD
DvD, or other storage device and press
Unit Essential Questions Unit Enduring Understandings
! What sound can you make withyour |St udent s will wunderstandé@
voice? How to:
I How do you change your voice? 9 Develop voice in singing simple songs.
9 Do songs have different parts? 1 Differentiate between their speaking voice and th
What is personal space? singing voice. .
E H . > bodv with th 1 Explore high and low pitches.
T bg:tl g??h)éorﬂu?c\;e your body wi € 9 Explore melodic direction.
0 H beat b ' ted th h I Sing varioussongs both as a group and individual
ow can beat be represented throug
?
LN How to identify, maintain and use space adequdtgly
91 How does a_heart peat compare to a understanding:
steady beat in music? 1 Paths of motion
1 What is steady beat? E— ' S | .
9  Which note has a long or short sound? T € basic concepts of human locomotion.
(listening) I How movement affects the body.
§ Can you identify the strongelt versus I The mechanics of performing néocomotor and
the weak beat? locomotor skills to music.
1 What is melody? il Hoyv_to explore a variety qf.creative movements i
1 What nature sounds are high and whig individual and group activities safely.
nature sounds are low?
T Can you identify instruments that can 1 How a beat is a constant pulse in music.
lav hiah or low? I Melodic direction and simple melodic patterns.
play nig
1 Does the speed of music affect how yd (example: sol, mi)
feel? f How to feel music throughout the body to help
1 What is AB/ABA form? develop an internal beat that transfers to all aspe
’ . of music.
1 What words to );ou use to ded& the 1 Simple form. (AB/ABA)
speed of music: _ 1 Identify tempo speed and variations of aural form
1 How do we begin to read music? 1 How to read music and read basic rhythm (quarte
I What instruments might we play in the note, quarter rest, half note, and eight note)
classroom? 1 How different types of instruments are divided int
f How can instruments help tell a story? different groups and families. Each family has
What type of sounds would large/smal distinct and common elements. Students will list
instruments produce? identify various instruments both visually and
1 Whatd it mean t - improvise? aurally.
a _ 0€s eg O IMprovise: 1 Howimprovisation is a tool used in music.
T Whatis conceretiquette? § That music is a process and respect during conc
is important.
Unit Objectives Unit Objectives
Developed July 102, 2012 by Melanie BodnérStafford Township, Robert 5

Connori Ocean Township, Caitlin E. GideStafford Township, and Michael F.
Mastropierra’ Central Regional



Students will. be inStudents will be able toé

I Sing, with others, a simple song on pitch.
1 Pitch, rhythm, timbre, dynamics, I Sing, alone, a simple song on pitch.
form, melody, and related activitieg 1 Demonstrate, vocally, high and low pitches.
f Ear and listening skills. I Sing a semi pattern.
1 Elements of music foundational to I Create vocgl sounds that move upward and
basic music literacy. gc_)wnwgrr(]j in responie to V|sluzl_ and mover?]ent C
1 Organized sound that is dependen 1 Sing, with a group, short melodic patterns that m
: : upwad and downward.
on predictable properties of tone al _ _
pitch. Musical notation captures T Sing a variety of songs by rote.
tonality, dynamic range, and rhythr 1 Develop vocal confidence and accuracy.
9 Dance, music, theatre, and visual 9 Participate in grougentered activities.
artwork from diverse ctlires and § Discover music as a means of expression.
historical erasThey will learn how 1 Identify a steady beat.
they have distinct characteristics alj 1 Maintain a steady beat independently.
common themes that are revealed 1 Identify the diffeence between long/short and
contextual clues within the works o fast/slow sounds.
Sl N _ 1 Imitate long/short sounds.
1 The arts tciplines of dance, musici ¢ Choose and play long/short and/or fast/slow sour
theatre, and visual art. appropriate for song, story, poem, or recorded
1 Constructive criticism as an selection.
important evaluative tool that 1 Identify high and low pitch.
enables artists to communicate mq  §  Perform high and low sounds from visaalverbal

effectively. cues.

I Choose and play high or low sounds appropriate
the song, story, poem, or recorded selection.

I Respond physically to music.

9 Identify and read rhythmic notation usingaati ti
and rest.

9 Identify and read melodic notation using Sol, La,
Mi, and later Re and Do, both from Kodaly hand
signs and staff notation.

I Coordinate movement with music in the form of
dance, more complex circle games and creative
movement.

9 Identify musical sounds.

i Learnto demonstrate a steady beat with more
consistency.
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Formative Assessments

9 Smallgroup Instruction

1 Listening Charts (Graphic Organizer)
9 Prewriting

Openended questions
Do-Now Song Questions
Oneon-One Instructions
Smallgroupcollaboration
Individual Practice

=A =4 -4 -4 A

Summative Assessments
1 Weekly quizzes
i Listening assignments
i Studenttaught lessons
9 Final Group Performance
Modifications (ELLs, Special Education, Gifted and Talented)
1 Follow all IEP modifications/504 plan
9 ELL: Variationin song choice and music selection
1 ELL: Varied length and requirements of written assignments
9 ELL: Extended time element for all work
9 ELL: Buddy/partner system to reinforce content comprehension
9 SPED: Varied length and requirements of written assignments
9 SPED: Choice of activities
9 SPED: Hand®n differentiated instruction
9 SPED: Extended time element for all work
9 GT: Further research and extended listening
9 GT: Extra time to practice more advanced music concepts.
9 GT: Increased responsibility and elevated exgtons
9 GT: Students to provide tutoring for other students
ThdLEXIBLEGO Acr onym
Feasible
Lively
Eliminated
Explicit
Intentional
Beneficial
Limelight
Evaluated

Figure 1
The FLEXIBLE Principle:
Questions to Ask Before Selecting Potential Adaptations

1. Feasible: Successful adaptations 1 When can | fit the adaptation into the daily
must be feasible for classroom
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teachers to implement. schedule?
What human and/or material resources do | have
implement the adaptation?
What human and/or material resources do | neec
implement the adaptation?
2. Lively: Successful adaptations
must be lively, engaging, and/or How can | use the adaptatito promote active
fun. learning?
How can | plan this adaptation to be interesting &
fun?
What strategies can | use to motivate the student
so that | can continue to use this adaptation over
period of time?
3. Eliminated:Successful adaptation
must be developed with the goal What steps are needed to fade the adaptatiena
working toward indepndence with period of time?
a gradual fading and eventual What additional instruction do | need to provide t
elimination of the adaptation. work toward the eventual elimination of the
adaptation?
4. Explicit: Successful adaptations
must have a definite purpose What is the intent or purpose of this adaptation?
pturgoste th"#]'s ma?e e.XpI'Cl't 1o " How will I communicate the purpose of the
SIUGeNts, other prolessionals in adaptation to the student?
classroom, parents, and if Wh h | dtok b h
necessary, thasudent 6 s atother people need to know about the
adaptation (e.g., parents, other professionals, ot
] ) students)?
5. Intentional: Successful adaptation
should be part of a comprehensiv ) ] o
plan for the student with How does this agaptatlon fit with goals on the
disabilities. student 6s | EP?
How does this adaptation fit with goals and
objectives set by district and/or state guidedi
6. Beneficial:Successful adaptations ) . _
should benefit the student with How does the adaptation benefit the student with
disabilities and either enhance or disabilities?
least not detract frorthe learning Can other students benefit from the adaptation a
of other students in the classroon well?
How can | implement the adaptation so that it
enhances and does not detract from the learning
7. Limelight: Successful adaptations other students in the classroom?
do not place undue attention of th
student with disabilities or put the How and when can | implement the adaptation s¢
student in a potentially that it does not put the student with disabilities in
embarrassing situation. unfavorable position?
8. Evaluate:Successful adaptations
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are evaluatedn an ongoing basis|

How effective is the adaptation in promoting
learning for the student?

What impact does the adaptation have on the so
adjustent of the student?

What does the student like and dislike about the
adaptation?

What do | need to change about the adaptation?
Is the student ready to take on a higher level of

independence?

Low and High Prep Differentiation Strategies

Differentiation strategies can require varied amounts of preparation timepkéigtstrategies often require
teacher to both create multiple pathways to process information/demonstrate laadtmgssign students
to those pathways. Hence, more ongoing monitoring and assessment is often required. In coRpragt,

strategies might require a teacher to strategically create process and product choices for students, b
are allowed t@hoose which option to pursue given their learning profile or readiness level. AlsepeeioV
strategy might be focused on a discrete skill (such as vocabulary words), so there are fewer details t

consider. Most teachers find that integration of ortevtonew lowprep strategies and one higtep
strategy each quarter is a reasonable goal.

Low Prep Strategies

Varied journal
prompts, spelling or
vocabulary lists

Students are given a choice of different journal prompts,
spelling lists or vocabulglists depending on level of
proficiency/assessment results.

Anchor activities

Anchor activities provide meaningful options for students
when they are not actively engaged in classroom activitieg
(e.g., when they finish early, are waiting for furtd@ections,
are stumped, first enter class, or when the teacher is work
with other students). Anchors should be directly related tg
current learning goals.

Choices of books

Different textbooks or novels (often at different levels) that
studentsare allowed to choose from for content study or fo
literature circles.

Choices of review
activities

Different review or extension activities are made available
students during a specific section of the class (such as at
beginning or end of thperiod).

Homework options

Students are provided with choices about the assignments
complete as homework. Or, students are directed to spec
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homework based on student needs.

Studentteacher goal
setting

The teacher and student work togetivetlevelop individual
learning goals for the student.

Flexible grouping

Students might be instructed as a whole group, in small
groups of various permutations (homogeneous or
heterogeneous by skill or interest), in pairs or individual. A
small groys or pairs change over time based on assessm
data.

Varied computer
programs

The computer is used as an additional center in the classr]
and students are directed to specific websites or software
allows them to work on skills at their level.

Multiple Intelligence
or Learning Style
options

Students select activities or are assigned an activity that is
designed for learning a specific area of content through th
strong intelligence (verbdinguistic, interpersonal, musical,
etc.)

Varyin g scaffolding
of same organizer

Provide graphic organizers that require students to compls
various amounts of information. Some will be more filled g
(by the teacher) than others.

Think -Pair-Share by
readiness, interest,
and/or learning
profile

Students are placed in pdetermined pairs, asked to think
about a question for a specific amount of time, then are as
to share their answers first with their partner and then with
whole group.

Mini workshops to
re-teach or extend
skills

A short, specific lesson with a student or group of student
that focuses on one area of interest or reinforcement of a
specific skill.

Orbitals

Students conduct independent investigations generally las
36 weeks. The i nvestarogral some
facet of the curriculum.

Games to practice
mastery of
information and skill

Use games as a way to review and reinforce concepts. In
guestions and tasks that are on a variety of cognitive leve

Multiple levels of
questions

Teaches vary the sorts of questions posed to diffe
students based on their ability to handle them. Var
guestions is an excellent way to build the confidence

motivation) of students who are reluctant to contribute to ¢
discourse. Note: Most gachers would probably admit th
without even thinking about it they tend to address partid
types of questions to particular students. In some cases
tendencies may need to be corrected. (For example, a te
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may be unknowingly addressing all the more challengin
guestions t o one student,
learning and fostering class resentment of that student.)

High Prep. Strategies

Cubing

Designed to help students think about a topic or idea from 1
differentangles or perspectives. The tasks are placed on thg
sides of a cube and use commands that help support thinki
(justify, describe, evaluate, connect, etc.). The students
complete the task on the side that ends face up, either
independently or in homegous groups.

Tiered assignment/
product

The content and objective are the same, but the process an
the products that students must create to demonstrate mas
are varied according to t hi¢

Independent
studies

Studenthoose a topic of interest that they are curious abo
and wants to discover new information on. Research is don
from questions developed by the student and/or teacher. Tk
researcher produces a product to share learning with classt

AMAT

Teachergplan instruction for each of four learning preference
over the course of several days on a given topic. Some lesg
focus on mastery, some on understanding, some on person
involvement, and some on synthesis. Each learner has a cH
to approach theopic through preferred modes and to strengt
weaker areas.

Jigsaw

Students are grouped based on their reading proficiency an
each group is given an appropriate text on a specific aspeci
topic (the economic, political and social impact of theilCiv
War, for example). Students later get into heterogeneous
groups to share their findings with their peers, who have reg
about different areas of study from source texts on their ow
reading levels. The jigsaw technique allows you to tackle tH
same shject with all of your students while discreetly

providing them the different tools they need to get there.

Multiple texts

The teacher obtains or creates a variety of texts at different
reading levels to assign strategically to students.

Alternative After completing a learning experience via the same conten
assessments process, the student may have a choice of products to shoy
what has been learned. This differentiation creates possibili
for students who excel in different modalities over others
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(verbal \ersus visual).

Modified Assessments can be modified in a variety of wafgs example
Assessments by formatting the document differently (e.g. more space
between questions) or by using different types of questions
(matching vs. open ended) or by askimdy the truly essential
guestions.

Learning contracts | A contract is a negotiated agreement between teacher and
or Personal student that may have a mix of requirements and choice ba
Agendas on skills and understandings considered important by the

teacher. A personal agenda could be quite similar, as it wo
list the tasks the teacher wants each student to accomplish
given day/lesson/unit. Both Learning contracts and persona
agendas will likely vary between students within a classroo

Compacting This strategy begins with a student assessment to determin
level of knowledge or skill already attained (i.e. pretest).
Students who demonstrate proficiency before the unit even
begins are given the opportunity to work at a higher level
(either independently or in a group).

Literature circles Flexible grouping of students who engage in different studie
a piece of literature. Groups can be heterogeneous and
homogeneous.

Reader so TheReader sé6 Wor kshop approad

Workshop types of activities:
(Writerso6|f Mini-lessons (8.0 minutes) on some aspect of literature
Workshop is a a reading strategy.

parallel strategy) {1 Independent Reading Time (30 minutes), where studen
keep a journal and respond to the literatin terms of what
they think or how they feel about what they are reading.

9 Sharing Time (10 minutes), where students share with
another person their journal entries and the other perso
gives feedback.

Stations/ A station (orsimply a collection of materials) that students

Learning Centers might use independently to explore topics or practice skills.
Centers allow individual or groups of students to work at the
own pace. Students are constantly reassessed to determin
which centers are apppriate for students at a particular time
and to plan activities at those centers to build the most pres

skills.
Tape recorded Books on tape are purchased or (created by the teacher) sc
materials at students can listen to tl®ok being read aloud to them while
different levels they follow along in the text. This is often done at a listenin
station, where tapes of books/information on various readin
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levels are available.

Tic-Tac-Toe Choice | The tic-tac-toe choice board is a strategy that enables
Board (sometimes | students to choose multiple tasks to practice a skill, or
cal | ed-TdcT | demonstrate and extend understanding of a process or
Toeod) concept. From the board, students choose (or teacher
assigns) three adjacent or diagonal.

To design a tigactoe board:

- Identify the outcomes and instructional focus

- Design 9 different tasks

- Use assessment data to determine student levels

- Arrange the tasks on a{iactoe board either randomly, in
rows according to level of difficultygr you may want to select
one critical task to place in the center of the board for all
students to complete.

Choice Boards Work assignments are written on cards that are placed in
hanging pockets. By asking students to select a card from &
particularrow of pockets, the teacher targets work toward
student needs yet allows student choice.

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources:

T
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course syllabus

vocabularyworksheets

history lecture for each genre

listening chart worksheets

rubric and prewriting worksheet for music prompt writing assignment
outline and rubric for career report

weekly tests

library of recordings for genres in unit

studio instruments, includin microphones, guitars, basses, drums, keyboards, and PA system
professional stereo equipment for proper listening

computer access to do research.

Teacher Notes:Please note closure ideas, special education modifications, differentiated instructiona
strategies and techniques, and ways to use technology will appear ONLY ONCE in Unit 1.

Sample Week

Monday: Denow song, vocabulary, history lecture, reflection
Tuesday: Denow song, listening chart, music prompt, reflection
Wednesday: Dmow songsongwriting, research, writing time, reflection
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Thursday: Denow song, songwriting, research, writing time, reflection
Friday: Denow song, writing due, weekly test

© Ways To Use Technology

Each of the activities below can be used by teachers for their classes, but ineagimech more powerful
they might be if students worked on these as class projects, under a teacher's direction. There are g
opportunities for classroom creativity, student ownership, and integrating technology into the curric

This information is available in Adobe Acrobat format (.pdf) for easy printing.

Word Processingwith graphics and draw tools)
1.Compose a story/news article/book review and illustrate it with clip aptaghics
2.Expand vocabulary within any written work using the thesaurus in your word processing applica
3.Create a resume for any famous person in history
4.Compare and contrast any two (or more) things using a Venn diagram
5.Plan steps oactivities with a concept web or m@ar use special software designed for this purpos
6.Devise a character comparison chart in table format
7.Use a table to generate timelines for projects or to record historical events
8.Design a postcard highlighg your school, local community, or Ohio (for the bicentennial!)
9.Publish a class or grade "newspaper" or stugerduced newsletter or flyer

Spreadsheets and Databases
10 Document progress for a unit or an activity in your class
11 Take asurvey and chart the results
12 Collect information about define the differences graphiatlye heights of the tallest roller coasters
13 Make a "real world" budget to learn about income, purchasing, and consumer science
14 Do a "reality check" fom "dream car" or "dream house" by calculating payments with varied inter
rates
15 Strategize for a fundaiser by working with supply, demand, and price
16 Build a class "contact list" for homework help and information sharing
17 Keep an updatechventory of class materials and resources
18 Measure and record data to show cumulative résukgands Across the Class" or a "Dare&hon”

Internet
19.Go on an Internet Scavenger Hunt
20 Explore places you could never visit through streamidgo
21Investigate any situation through a WebQ®&esteated by someone else or you can create your ow
22 Track daté the weather over time, or in different places, or changes in the Stock Market
23 Start the day or week with "Current Events," eirea content area, from major news sources
24 Watch or join an adventure online
25 Contribute to a research teamstudent data contributions and tracking are used for many projects
26 Research what happened the day you were born
27 Play a role in anline simulatiod there is even a United Nations simulation for Middle School
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28.Test your knowledge with daily quizZzghe National Geography Bee posts new questions daily
29Become a "Jason Project” member
30.Follow the Iditarod

Emalil
31Ask an expert or an author for his or her opinion or insight on a topic you are studying
32Become an "gal" to someone anywhere in the world
33.Contact your Congressional Representative, Senators, or state officials with your concerns or q
34 Share your expertise or opinion, or post a question on a message board
35 Initiate a friendly competition in reading or physical fitness activities with another class or schoo
share results

Presentation Software
36.Pull group work togettr in a class presentation with each group having a few slides in a present:
37.Compile information into a common forndatMath Formulas We Use" created by and for students
38 Record "class info and rules" for new student orientation
39 Make adigital "memory book" for the year

Digital Camera
40.Capture the momedtclass presentations, field trips, or activities!
41 Provide supporting "evidence" in a project or report

Digital Video
42 Document processes for use and redidab equipment and procedures
43 Record a class project or event, such as a field trip or guest speaker, for further learning activitie
44 Create a "newscast" of some ewvegurrent or historicél students presenting the information

Web Page
45Desi gn a web page or site to direct studen
46Upl oad a page wi t ho artemnsaps| ar evendifital presentdatonst s 6 wo
47 Share the results of student investigations by posting resulte Mieb
48 Use web page creation software to create a portfolio on-RCH

Videoconferencing
49 Converse and collaborate with another class on a project
50 Take a course, in real time, from an instructor and with other students at Vacatisns

Page 1 of 5
Assembled by Ann Sipe DB Grandview School Di st
Lesson Closure with Examples

or

40 Ways to Leave a Lesson

CLOSURE- what the instructor does to facilitatgap-up at the end of the lessaeiit is a

quick review, taremind students what it was that they have learned (or should have
learned) and allows you to see where the students are to assist you in planning for the next
lesson.

The intellectual work should be done by the studemist the instructor summarizingrf
the students and telling them what they learned.
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Closure allows students to summarize main ideas, evaluate class processes, answer
guestions posed at the beginning of the lesson, and link to both the past and the future.

Closure is an opportunity fdormative assessment and helps the instructor decide:
1. if additional practice is needed

2. whether you need to-teach

3. whether you can move on to the next part of the lesson

Closure comes in the form of informatitmom students about what they leaed during

the class; for example, a restatement of the instructional purpose. This information then

provides a knowledge of the results for the teacher, i.e., did you teach what you intended to

teach and have the students learned what you intended ttheavéearn?

Lesson Closing in a nutshélican be one or some combination of

the purposes below. It should be a meaningful end to the lesson.

A Reviewing the key points of the | esson.

A Giving students opportunities to draw concl
ADescribing when the students can use this new information.

A Previewing future |l essons.

A Demonstratinegolvingprodesmt 6s probl em

A Exhibiting student | earning.

A Creating a smooth transition from one | ess(

Title Synopsis

1. Cornell Notes

Notes can be used in a variety of ways. Completing the summary,
checking with a partner for completeness, coil
idea of what the key ideas were.
http://coe.jmu.edu/learningtoolbox/cornellnotes.html

2. Journal Entry

Each daystudents write about 2 things they learned (use of a
journal could incorporate most of these other closure examples)
http://content.scholastic.com/browse/article.jsp?id=3583

3. Exit Pass
Student must answer in writing questions or reflect in some way
abaut the learning before being allowed to leave the room.
Math exampldg work a question from the material covered during
the lesson, use as formative assessment for the following day, sort
into piles: got it/ didnés get it or minor ef
Examples
¢ [l really understood this idea...
1 have a few questions about... before I can say | understand
(111 don’t even know where to start on ...
I 1 am excited about é

Il 6d |Ii ke to | earn more about é
? A question | have ise
This point is really clear
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Onet hi ng that squares with things | already krn
An i dea that is stildl going around in my heasgd
4. Youodre stuck here wuntilé

This is a variation of the exit pass and great for-8®8econd gap
Before dismissal. Depending on time, have students dishes
daybés vocabulary and then they have to defi ng¢
own words, to you, before they go out the door. If they are having
difficulty, have them step to the side and listen to several other
students and then try again. This should be framggod humor,

not in a punitive way.

5. Whip Around

Students quickly and verbally share one thing they learned in the

class today. You can have them toss a ball from one to another or

just have volunteers. (Cavdayou have to have a safe trusting

environment. | have seen this done where kids chose others based

on their perception that the student wonoét ha

6. 32-1 3 things they learned, 2 things they have a question about, 1 thing
they want the instructor to knaiwpostits, indexcards, whatever

7. Fishbowl

Student writes one question they have about the topic of this
lesson. This can be something for which they know the answer or
for which they want an answer. Form an inner and outer circle.
Share question with the person in frofyou see if they know the
answer, switch who is asking question, if time rotate to a new
partner

8. Summary
Paragraph What was learned todldye specific with examples!

9. Explain a
Procedure Write to an absent student and expl

100.Her eds Howé

Students write a detailed explanation of a procedwi¢h an

example to demonstrate their understanding of the concept. They
then give their partner the wmorked example and the detailed
instructions and have the partner work the example fham
directions. Then they peer edit the procedures for clarity.

11. Cliff Notes, Jr. Students p
during a quiz over the dayobés to

12. Three WO0os
Students discuss or write
[1['Whatdid we learn today?
'11So What?(relevancy, importance, usefulness)
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IlINow What?(how does this fit into what we are
learning, does it affect our thinking, can we predict
where we are going)

13. Pair / Share
Tell the person next to you 2 (3,4,5,¢€e) thing
Today, then the groups report out.

Variation is to have students Think/Write/Pair/ Share

14. Gallery Walk

Students create graphic representations of their learning and post
them. Students can either share out the posters or students can
move from station to ationi writing questions or comments,

noting similarities and differences, reflect on what they might do
differently if they were to repeat the process.

15. Choose from

the Daily Dozen

Student choose two questions from a generic list to respond to
about he dayoés | esson.

16. Quiz

Could be daily or intermittent.-2 questions to show what they

learned. Small individual whiteboards work well for a formative

assessment and reduces the paper wor k. Donodt f
conceptual questions!

17. Thumbs Up Thumbs down
Pose some questions that can be answered thumbs up/down/
sideways, ask for explanation of the decisions.

18. Quick doodles Doodle / draw two or three concepts presented in the lesson may
include words or numbers.

19. Key Ideas
Students listhie key ideas from the lesson and why they were
important.

20. AWhat am | ?0

(riddles for key terms)

Have students construct clues (riddles) about the key terms and
quiz partners or the room

21. Jeopardy

Teacher gives answer. Students create the queSteworks

well with dry erase boards.
http://www.hardin.k12.ky.us/res_techn/countyjeopardygames.htm

22. Be Alex Trebek Student poses answer/question to group aboutilessponses
should come from other students, not the teacher
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23. Be the Teacher

Students present three key ideas they think everyone should have
learned. Could be done with a group or individuahgsponses can
be either oral or written.

2 4. The Five Wb6és Students explain the who, w I
lesson.

25. Cedit Cards

Students are given an index card and requir eq(
objective and if they feel that objective was met. Credit given for

participating.

26. Postcard Students are given an index card and they write a postcard to their
parentsexgli ni ng the dayoés | esson.

27. Pros and Cons Students list pros and cons of the issue discussed in class (might be
a challenge in a math class.)

28. So Whatodés Up

With é.7?

Students raise questions about something they either were unsure
about or need clardfation. Can be done orally or written.

29. Quiz Master Students prepare a short quiz (+ 5 questions with answers) At least
2 of the questions must start Howé? or Whyé?

30. Journal Entry Each day students write about 2 things they learned (use of a
journal could incorporate most of these other closure examples.)

31. | Care Why? Students explain relevancy of the concept to their life or how they
might use it.

32. It Fits Where?

Students create a Atime | ine A of the concept
congepts) or explain a connection to something else they know.

Assembl ed by Ann Sipe DB Grandview School Di st

33. Element of Surprise

Students receive an envelope containing a card with a word or
phrase selected by the teacher. Studentssidbe concept and
list the contenspecific vocabulary necessary to discuss it.

34. Numbered Heads Together

Students in groups of up to five are numbered sequentially. As a
group they create a list of88things learned in the lesson and then
the teachecalls one number from each group to report to the class
something they learned.
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35. We Learned What?

Students write open ended questions on index cards. Two students

are selected to come forward. The first student draws a question

card and poses the gties to the class. After the class discusses

the question and answers with their partrthie second student

draws a student name card to respond to the question. (These

guestions could also be used to | aunch the ng¢

36. WedWkeereGoi ng
Students predict t hebetsaeptorefermf t omorrowds | es:3s
the predictions the next day as either an opener or in closure.

37. It Looks Like This
An actual object or model that directly relates to the lesson is
shown and students expldinow it connects to the dayds conc

38. Sell It To Us
Write a jingle that explains the main idea of the lesson.

39. Commercial Students write & 2 minute commercial to use at home when
asked, AWhat happened in math class today??o

40. 4 box synecti

Synectics connect unrelated ideas through metaphor. Students

have a sheet with four boxes. In each box is a stem. Solving

equations in |Iike eating and orange becauseeé:/
is |ike driving a car becauseéo

Resources used:

Kristine Lindeblad® Coach Extraordinaire

Terrific teachers at Grandview Middle and High Schools; Grandview, WA

OSPI Funded Math Coaches 2a®J09

Abouti Secondary Education Blog

www.eduref.org/VirtualLessors/Guide.shtml

Educators Reference Desk, How to write a lesdan

Winning Through Student Participation in Lesson Closure. Patricia Wolf and Viola Supon . EDRS (EF

New Foundland, Canada, Department of Education English Program Curriculum Guides
http://www.ed.gov.nl.ca/edu/k12/curriculum/guides/

Framingham Public Schools Kindergarten Curriculum Outcomes, Framingham, Massachusettes
http://www.framingham.k12.ma.us/curric_outges k music.cfm

Tennessee Department of Education, Curriculum
http://www.state.tn.us/education/

Hicksville Department of Education, Hicksville, New York
http://www.hicksvillepublicschools.org/hicksvilleps
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OCEAN COUNTY MUSIC
CURRICULUM

Content Area: Music

Course Title: General Music Grade Level: 1-2

UNIT 1: Ear Training andlistening Skills

Basic Music Literacy P?)Cri]r(lagcgl;isdgiafdl Zgi‘r
W

Music Across Various Cultures
Response to Music Elements
The Staff
Basic Vocal Production
Treble Clef

UNIT 2: Tone and Pitch
Musical Composition Pacing Guide: All year
Musical Instrument Families Beginner One class per week
Musical Instrument Repertoire
Literacy and Technology Research
Notation

Improve Voice Timbre

Basic Conducting Patterns and Gesture

Date Created: 07/11/2012

Board Approved on:
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OCEAN COUNTY MUSIC CURRICULUM

Unit Overview

Content Area: Music Grade: 1

Standard: 1.1 The Creative Procesall students will demonstrate an understanding of the elements
principles that govern the creation of works of art in dance, music, theatre, and visual art.

Strand: Music

Summary: Ear Training and Listening Skills, Basic Music Literacy, Music AcNasous Cultures,
Response to Music Elements, The Staff, Basic Vocal Production, and the Treble Clef

Primary interdisciplinary connections: Mathematics, Language Arts Literacy, Science, Dance

21 century themes:9.1 A Critical Thinking and Problei®olving, 9.1 B Creativity and Innovation, 9.1
Collaboration, Teamwork, and Leadership, 9.4 C Performing Arts

Learning Targets

Content Standards

1.1 The Creative Process:All students will demonstrate an understanding of the elements and prin
thatgovern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture: All Students will understand the role, development, and influer
of the arts throughout history and across cultures.

1.3 Performance: All students will synthesize those skills, media, methods, and technologies appr
to creating, performing, and/or presenting works of arts in dance, music, theatre, and visual art

1.4 Aesthetic Responses & Critique MethodologiesAll students will demonséte and apply an
understanding of arts philosophies, judgment, and analysis to works of art in dance, music, the
visual art

8.1 Educational TechnologyAll students will use digital tools to access, manage, evaluate, and
synthesize information inrder to solve problems individually and collaboratively and to create and
communicate knowledge.

21% Century Life and Career Standards

9.1 AT Critical Thinking and Problem Solving

9.1.Bi Creativity and Innovation

9.1.D7 CrossCultural Understandingmal Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

CPI# Cumulative Progress Indicator (CPI)
1.3.P.B.1 Clap or sing songs with repetitive phrases and rhythmic patterns.

1.3.P.B.3 Sing a variety of songs with expression, independently and with others.

1.3.P.B.4 Listen to, imitate, and improvise sounds, patterns, or songs.
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1.3.P.B.5 Participate in and listen to music from a variety of cultures and times.
1.3.P.B.6 Recognize and nhame a variety of music elements using appropriate music vocabulat
1.4P.A1 Describe feelings and re@mns in response to a creative movement/dance performanc
1.4P.A2 Describe feelings and reactions in response to diverse musical genres and styles.
1.4P.A3 Describe feelings and reactions and respond in an increasingly informed manner to §
and dramatic péormances.
14.P.A4 Describe feelings and reactions and make increasingly thoughtful observations in res
to a variety of culturally diverse works of art and objects in the everyday world.
11.2B.1 Explore the elements of music through verbal and written responde®itee aural
prompts and printed scores.
112B.2 Identify musical elements in response to diverse aural prompts, such as rhythm, timQ
D dynamics, form, and melody.
Identify how artists and specific works of dance, music, theatre, and visual art reflect
122.A2 are affected by, past and present cultures.
Clap, sing, or play on pitch from basic notation in the treble clef, with consideration o
1.3.2.B.1 | pitch, rhythm, dynamics, and tempo.
Demonstrate developmentally appropriate vocal production/vocal placement anchigre
1.3.2.B.2 technique.
Identify aesthetic qualities of exemplary works of art in dance, music, theatre, and vis
1.4.2.A.1 art, and identify characteristics of the artists who created them (e.g., gender, age, ab
or presence of training, style, etc.).
8.1.P.C.2 | Access materials on a disk, cassette tape, or DVD. Insert a disk, cassette t&gmnCD
DVD, or other storage device and pr es:
Identify and categorize sounds sources by common traits (e.g., scales, rhythmic patt
1.1.2.B.3 5 . : . . )
and/or other musal elements), and identify rhythmic notation up to eighth notes and
142A3 Use imagination to create a story based on an arts experience that communicated a
T emotion or feeling, and tell the story through each of the four arts disciplines (dance,
music,theatre, and visual art).
W11 Write opinion pieces in which they introduce the topic or name the book they are writ
about, state an opinion, supply a reason for the opinion, and provide some sense of
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RI1.1

RI. 1.2.

Ask and answer questions about key detaibs text.

Identify the main topic and retell key details of a text.

Unit Essential Questions
I How do you train your ears to listen t

Unit Endur ing Understandings
Student s

wi || under st and

music sounds and patterns? f There are ways to identify and demonstrate vocal bre

I How do I know what musical note I | § The various staffs help us identify what notes to play
am listening to?  Different staves make it easier to identify specific ton

T What is music like from other f Musical notation uses variosgmbols to minimize
cultures? notation and communicate the intention of the

I What is rhythm? composer.

I Why are there strange symbols on m §  Every school will demonstrate the function and anatq
music? of their method.

I What type of music is this? f  Music from various nations has different nuances thg

I How do you create music fluency? make them distinct.

f What is a composer and can | becon| § Modern music was influenced loyany different styles
one? and genres throughout time.

f How can dancing help me understan| § A composer writes many types of music and music
music? vocabulary is essential. Anyone who writes music ca

I What books can | read to help me be a composer.
better unérstand music? 1 Every note can be divided into smaller and smaller p

' of time.

! Egﬂfgff&;ﬁ;?&ﬁ gglifﬁgelir?rr]r?y { Feeling music throughoyour body can help to develg
writing (journaling) while using music the internal beat that transfers to all aspects of musig
vocabulary? 1 A musician puts a lot of time into a song; therefore, it

1 How do I sing with rhythm and irr_lpo_rtam for stud(_ents to listen respectful_ly.
expression? 1 Sl_ng_lng is done with rhythm and expression.

T e 1 Itis importantto respond to the feeling one gets from
performance, genres, styles, and viewing a music performance, genre, or artwork.
artworks?

Unit Objectives Unit Objectives

Students will know/ Students will be able toé

9 How to sing with rhythm and 1 Demonstrate and identify notes on the treble clef.
expression. 9 Identify and demonstrate short rudimentary rhythmic

1 The treble clef, notation inc_Iuding: whole, half, quarter notes, and

10 They Wi" ynderstand S WIEIIENG 1 ﬁ?ﬁﬁg%gg frrifsls\-/arius cultures
gl mu5|c. literacy ano! vocabulary. I Demonstrate rudimentary patterns and form in musiq

1 The basics of a musical staff. through performance.

1 How to read and write about music, | § |dentify tempo and variations in aural form.
performance, genres, styles, and 1 Sing various songs as a group and individually.
artworks. f Read and explain what they had read about music,

I How to listen to sound and identify performance, genres, stylesd artworks.
patterns and different styles of music| ¢ Sing with rhythm and expression.

9 That various cultures have distinct

sounds and music genres associatec
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| with them. | |

Evidence of Learning

Formative Assessments
Teacher observation
Performance
Demonstration
Class participation
Verbal feedback
Journaling

= =4 =4 =4 -4

Summative Assessments

9 Performance

9 Individual conferencevaluation

1 Final journal of experience

Modifications (ELLs, Special Education, Gifted and Talented)

1 Follow all IEP modifications/504 plan

1 ELL: Variation in song choice and music selection

9 ELL: Varied length and requirements of written assignments

9 ELL: Extended time element for all work

1 ELL: Buddy/partner system to reinforce content comprehension
9 SPED: Varied length and requirements of written assignments
9 SPED: Choice of activities

1 SPED: Handn differentiated instruction

9 SPED: Extended time element falt work

1 GT: Further research and extended listening

1 GT: Extra time to practice more advanced music concepts.

1 GT: Increased responsibility and elevated expectations

1 GT: Students to provide tutoring for other students

OCEAN COUNTY MUSIC CURRICULUM
Unit Overview

Content Area: Music Grade: 2

Standard: 1.1 The Creative Procesa\ll students will demonstrate an understanding of the elements
principles that govern the creation of works of art in dance, music, theatre, and visual art.

Strand: Music
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Summary: Tone and pitch, Musical Composition, Musical Instrument familiesijri®eg Musical
Instrument Repertoire, Literacy and Technology Research about Musical Instruments, Journaling 4
Instrumental experiences, Notation, Improve Voice Timbre, Basic Conducting Patterns and Gestur

Primary interdisciplinary connections: Mathematics, Language Arts Literacy, Science, Dance

21% Century Life and Career Standards

9.1 Ai Critical Thinking and Problem Solving

9.1.B7 Creativity and Innovation

9.1.Di CrossCultural Understanding and Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

Learning Targets

Content Standards

1.5 The Creative Process:All students will demonstrate an understanding of the elements and prin
that govern the creation of works of art in dance, music, theattevisual art.

1.6 History of the Arts and Culture: All Students will understand the role, development, and influer
of the arts throughout history and across cultures.

1.7 Performance: All students will synthesize those skills, media, methods, and techeslagpropriate
to creating, performing, and/or presenting works of arts in dance, music, theatre, and visual art

1.8 Aesthetic Responses & Critigue MethodologiesAll students will demonstrate and apply an
understanding of arts philosophies, judgment, aradyais to works of art in dance, music, theatre,
visual art.

8.1 Educational TechnologyAll students will use digital tools to access, manage, evaluate, and

synthesize information in order to solve problems individually and collaboratively and te® aneia

communicate knowledge.

CPI# Cumulative Progress Indicator (CPI)

1.1.2B.1 Explore the elements of music through verbal and written responses to diverse aural
prompts and printed scores.

1.1.2.B.2 Identify musical elements in response to diverse auoahpts, such as rhythm, timbre,
dynamics, form, and melody.

122 A2 Identify how artists and specific works of dance, music, theatre, and visual art reflect
are affected by, past and present cultures.

Clap, sing, or play on pitch from basic notation inttiedle clef, with consideration of

U pitch, rhythm, dynamics, and tempo.
Demonstrate developmentally appropriate vocal production/vocal placement and bre
1.3.2.B.2 ol
que.
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1.1.2.B.3 Identify and categorize sounds sources by common traits (e.g., scales, rhythenitspatt
and/or other musical elements), and identify rhythmic notation up to eighth notes anq

1.4.2.A.1 Identify aesthetic qualities @xemplary work®f art in dance, musichéatre, and visual
art, and identify characteristics of the artists who created them (e.g., gender, age, ab
or presence of training, style, etc.).

1.4.2.A3 _ N i i
Use imagination to create a story based on an arts experience that communicated al
emotion or feelig, and tell the story through each of the four arts disciplines (dance,
music, theatre, and visual art).

11.2B4 Categorize families of instruments and identify their associated musical properties.

13.2B3 Demonstrate correct playing techniques for @rétruments or equivalent homemade
instruments.

1.3.2.B.4 | vocalize thehome toneof familiar and unfamiliar songs, and demonstrate appropriate
posture and breathing technégwhile performing songs, rounds, or canons in unison a
with a partner.

1.3.2.B.5 Improvise short tonal and rhythmic patterns ayginatos and modify melodic or
rhythmic pattens using selected notes and/or scales to create expressive ideas.

1.3.2.B.6 Sing or play simple melodies or rhythmic accompaniments in AB and ABA forms
independently and in groups, and sigkdid rhythmic and music notation up to and
including eighth notes ané@sts in a major scale.

132B.7 Blend unison and harmonic parts and vocal or instrumental timbres while matching

dynamic | evels in response to a condu

Observe the basic arts elements in performances and exhibitions and use them to fg

14.2B1 objective assessments of artworks in dance, music, theatre, and visual art.

1.4.2B.2 Apply the principles of positive critique in giving and receiving responses to
performances.

1.4.2.B.3 Recognize the making subject or theme in works of dance, music, theatre, andrizisua

R111 Describe how reasons support specific points the author makes in a text.

R11.2 Ask and answer questions about key details in a text.

R1.2.8 Identify the main topic and retell key details of a text.

Wil Write opinion pieces in which they introduce the topic or @dne book they are writing
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wW.2.1

81.P.C.2 Access materials on a disk,
DVD, or other storage deviceal

e discuss possible solutions.

about, state an opinion, supply a reason for the opinion, and provide some sense of

Write opinion pieces in which they introduce the topic or book they are writing about,
an opinion, supply reasons that supplet opinion, use linking words (e.pecauseand,
alsg to connect opinion and reasons, and provide a concluding statement or section

Use digital tools and online resources to explore a problem or issue affecting childre

cassette tape, or DVD. Insert a disk, cassette t&mnCD
press fAplayo and fAstop

Unit Essential Questions

1 What is tone and pitch and how does
enhance music?

I What does it mean timprovise
rhythm patterns?

I How do you write a musical
composition?

I What are the musical instrument
families?

f How do you use a

1 How can you research information
about musical instruments?

I What could you write about your
experiences with music

I How do you create music notation ar
what does it look like?

I How do you improve your voice
timbre?

I What are basic conducting patterns a
gestures?

Unit Enduring Understandings
Students wil |l under st and

9 Tone and Pitch can be used to createemitince music
whether it is through singing or playing instruments.

1 Improvising is a creative way to make up musical
compositions on the spot.

9 There are different musical instrument families.

1 Different instruments are played different ways and the
createa variety of sounds.

9 Text and Internet research can help someone get a be
understanding of music.

9 Journaling can help someone develop or strengthen hi
personal connection to music.

9 Music notation has a specific format.
9 There are several ways taprove voice timbre.
9 There are basic conducting patterns and gestures.

Unit Objectives
Students wil/l know
1 The definitions of tone and pitch.

9 Improvisational rhythm patterns and hg
to create them.

9 How to read musical composition.
9 The musical instrumenamilies.
9 Beginner musical instrument repertoire

9 How to research music through literal
and technological means.

9 How to journal write about their music
experiences.

9 How to write notation.

Unit Objectives

Students will be able toé
1 Understand the difference between tone and pitch.

9 Create improvisational rhythm patterns.

9 Read a musical composition.

9 Decipher between musical instrument families.

i Have an understanding of beginnauxsical instrument
repertoire.

i Research music literacy and technology.

9 Write about his/her music experiences.

9 Understand music notation.

i Improve voice timbre.

9 Understand basic conducting patterns and gestures.
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9 How to improve voice timbre.

1 How to conduct basic conducting
patternsand gestures.
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Evidence of Learning

Formative Assessments
Teacher observation
Performance
Demonstration
Class participation
Verbal feedback
Journaling

= =4 =4 =4 -4 -9

Summative Assessments

1 Performance

9 Individual conference evaluation

9 Final journal of experience

Modifications (ELLs, Special Education, Gifted andTalented)

1 Follow all IEP modifications/504 plan

9 ELL: Variation in song choice and music selection

1 ELL: Varied length and requirements of written assignments

9 ELL: Extended time element for all work

9 ELL: Buddy/partner system to reinforce content comprehansio
9 SPED: Varied length and requirements of written assignments
9 SPED: Choice of activities

9 SPED: Hand®n differentiated instruction

9 SPED: Extended time element for all work

1 GT: Further research and extended listening

9 GT: Extra time to practice more advangedsic concepts.

9 GT: Increased responsibility and elevated expectations

9 GT: Students to provide tutoring for other students

Curriculum development Resources/Instructional Materials/Equipment Needed /Teacher
Resources:
Various instruments, books, sheeti s i ¢ , streamer s, scarves, Musi c

Teacher Notes:

Students should leave the second grade with a general love of music and a foundation of written notati
Students should be able to express themselves through music by writing, reading,asid understanding
various musical instruments.

Th&LEXIBLEO Acr onym
Feasible
Lively
Eliminated
Explicit
Intentional
Beneficial
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Limelight
Evaluated
Figure 1
The FLEXIBLE Principle:
Questions to Ask Before Selecting Potential Adaptations
9. Feasible: Successful adaptations 1 When can I fit the adaptation into the daily
must be feasible for classroom schedule?
teachers to implement. 1 What human and/or material resources do | have
implement the adaptation?
1 What human and/or materig@sources do | need tq
implement the adaptation?
10. Lively: Successful adaptations 1 How can | use the adaptation to promote active
must be lively, engaging, and/or learning?
fun. 1 How can | plan this adaptation to be interesting &
fun?
1 What strategies can | use to motivate the student
so that | can continue to use thigaptation over a
period of time?
11. Eliminated:Successful adaptation 1 What steps are needed to fade the adaptation ov
must be developed with the goal period of time?
working toward independence wit  §  What additional instruction do | need to provide t
a gradual fading and eventual work toward the eventual elimination of the
elimination of the adaptation. adaptation?
12. Explicit: Successful adaptations f  What is the intent or purpose of this ad#ipta?
muurStogzvt?]; ?se]:r?;tdeepeu;pl(i)si?to T How will | communicate the purpose of the
purp Xplicit | adaptation to the student?
students, other professionals in th
classroom, parents, and if T What ot_her people need to know about_the
necessary, the adaptation (e.g., parents, other professionals, ot
students)?
13. Intentional: Successful adaptation _ S
should be part of a comprehensiy 1 How does this adaptation fit with goals on the
plan for the student with studentds | EP?
disabilities. 1 How does ths adaptation fit with goals and
objectives set by district and/or state guidelines?
14. Beneficial: Successful adaptation 1 How does the adaptation benefit the student with
should benefithe student with disabilities?
disabilities and either enhance or 1 Can other students benefit from the adaptation a:
least not detract from the learning well?
of other students in the classroon ¢ How can | implement the adaptation so that it
enhanes and does not detract from the learning ¢
other students in the classroom?
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student in a poteratly
embarrassing situation.

15. Limelight: Successful adaptations

do not place undue attention of t ¢ How and when can | implement the adaptation s

student with disabilities or put the that it does not put the student with disabilities in

16. Evaluate:Successful adaptations
are evaluated on an ongoing bas

unfavorable position?

learning for the student?
adjustment of the student?

adaptation?

independence?

Low and High Prep Differentiation Strategies

Differentiation strategies can require varied amounts of preparation timepkéigtstrategies often require
teacher to both create multiple pathways to process information/demonstrate laadimgssign students
ongoing monitoring and assessment is often required. In corpragt,
strategies might require a teacher to strategically create process and product choices for students, b
are allowed t@hoose which option to pursue given their learning profile or readiness level. Alsepeeioy
strategy might be focused on a discrete skill (such as vocabulary words), so there are fewer details t

to those pathways. Hence, more

consider. Most teachers find that integration of ortevtonew lowprep strategies and one higrep
strategy each quarter is a reasonable goal.

Low Prep Strategies

Varied journal
prompts, spelling or
vocabulary lists

Students are given a choice of different journal prompts,
spelling lists or vocabulgiists depending on level of
proficiency/assessment results.

Anchor activities

Anchor activities provide meaningful options for students
when they are not actively engaged in classroom activitieg
(e.g., when they finish early, are waiting for furtdéections,
are stumped, first enter class, or when the teacher is work
with other students). Anchors should be directly related tq
current learning goals.

Choices of books

Different textbooks or novels (often at different levels) that
studentsare allowed to choose from for content study or fo
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literature circles.

Choices of review
activities

Different review or extension activities are made available
students during a specific section of the class (such as at
beginning or end of thperiod).

Homework options

Students are provided with choices about the assignments
complete as homework. Or, students are directed to speq
homework based on student needs.

Student-teacher goal
setting

The teacher and student work togettoedevelop individual
learning goals for the student.

Flexible grouping

Students might be instructed as a whole group, in small
groups of various permutations (homogeneous or
heterogeneous by skill or interest), in pairs or individual. 4
small groys or pairs change over time based on assessm
data.

Varied computer
programs

The computer is used as an additional center in the classr
and students are directed to specific websites or software
allows them to work on skills at their level.

Multiple Intelligence
or Learning Style
options

Students select activities or are assigned an activity that is
designed for learning a specific area of content through th
strong intelligence (verbdinguistic, interpersonal, musical,
etc.)

Varyin g scaffolding
of same organizer

Provide graphic organizers that require students to compls
various amounts of information. Some will be more filled @
(by the teacher) than others.

Think -Pair-Share by
readiness, interest,
and/or learning
profile

Students are placed in poetermined pairs, asked to think
about a question for a specific amount of time, then are as
to share their answers first with their partner and then with
whole group.

Mini workshops to
re-teach or extend
skills

A short, specific lesson with a student or group of student
that focuses on one area of interest or reinforcement of a
specific skill.

Orbitals

Students conduct independent investigations generally las
36 weeks. The i nvestadrogral some
facet of the curriculum.

Games to practice
mastery of
information and skill

Use games as a way to review and reinforce concepts. In
questions and tasks that are on a variety of cognitive leve
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Multiple levels of
guestions

Teaches vary the sorts of questions posed to diffel
students based on their ability to handle them. Var
questions is an excellent way to build the confidence

motivation) of students who are reluctant to contribute to ¢
discourse. Note: Most eachers would probably admit th
without even thinking about it they tend to address partig
types of questions to particular students. In some cases
tendencies may need to be corrected. (For example, a te
may be unknowingly addressing all the more challengin
guestions to one student,

learning and fostering class resentment of that student.)

High Prep. Strategies

Cubing

Designed to help students think about a topic or idea from n
differentangles or perspectives. The tasks are placed on thg
sides of a cube and use commands that help support thinki
(justify, describe, evaluate, connect, etc.). The students
complete the task on the side that ends face up, either
independently or in homegous groups.

Tiered assignment/
product

The content and objective are the same, but the process an
the products that students must create to demonstrate mas
are varied according to the¢

Independent
studies

Studenthoose a topic of interest that they are curious abo
and wants to discover new information on. Research is don
from guestions developed by the student and/or teacher. Tk
researcher produces a product to share learning with classi

AMAT

Teacherglan instruction for each of four learning preference
over the course of several days on a given topic. Some lesg
focus on mastery, some on understanding, some on person
involvement, and some on synthesis. Each learner has a cH
to approach theopic through preferred modes and to strengt
weaker areas.

Jigsaw

Students are grouped based on their reading proficiency an
each group is given an appropriate text on a specific aspeci
topic (the economic, political and social impact of theilCiv
War, for example). Students later get into heterogeneous
groups to share their findings with their peers, who have reg
about different areas of study from source texts on their ow
reading levels. The jigsaw technique allows you to tackle th
same shject with all of your students while discreetly
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providing them the different tools they need to get there.

Multiple texts The teacher obtains or creates a variety of texts at different
reading levels to assign strategically to students.

Alternative After completing a learning experience via the same conten
assessments process, the student may have a choice of products to shov
what has been learned. This differentiation creates possibili
for students who excel in differemtodalities over others
(verbal versus visual).

Modified Assessments can be modified in a variety of vialgs example
Assessments by formatting the document differently (e.g. more space
between questions) or by using different types of questions
(matching vs. open ended) or by asking only the truly essen
guestions.

Learning contracts | A contract is a negotiated agreement between teacher and
or Personal student that may have a mix of requirements and choice ba
Agendas on skills and understandje considered important by the
teacher. A personal agenda could be quite similar, as it wo
list the tasks the teacher wants each student to accomplish
given day/lesson/unit. Both Learning contracts and persona
agendas will likely vary between stents within a classroom.

Compacting This strategy begins with a student assessment to determin
level of knowledge or skill already attained (i.e. pretest).
Students who demonstrate proficiency before the unit even
begins are given the opportunityi@rk at a higher level
(either independently or in a group).

Literature circles Flexible grouping of students who engage in different studig
a piece of literature. Groups can be heterogeneous and
homogeneous.

Reader so The Readersd Workshop appr

Workshop types of activities:
(Writerso|f Mini-lessons (810 minutes) on some aspect of literature
Workshop is a a reading strategy.

parallel strategy) 1 Independent Reading Time (30 minutes), where studen
keep a journlaand respond to the literature in terms of wi
they think or how they feel about what they are reading.

9 Sharing Time (10 minutes), where students share with
another person their journal entries and the other perso
gives feedback.

Stations/ A station (or simply a collection of materials) that students
Learning Centers might use independently to explore topics or practice skills.
Centers allow individual or groups of students to work at the
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own pace. Students are constantly reassessidomine
which centers are appropriate for students at a particular tin
and to plan activities at those centers to build the most pres

skills.
Tape recorded Books on tape are purchased or (created by the teaoh@gts
materials at students can listen to the book being read aloud to them wh
different levels they follow along in the text. This is often done at a listenin

station, where tapes of books/information on various readin
levels are available.

Tic-Tac-Toe Choice | The tic-tac-toe choice board is a strategy that enables
Board (sometimes | students to choose multiple tasks to practice a skill, or
cal | ed-TdcT | demonstrate and extend understanding of a process or
Toeod) concept. From the board, students choose (or teacher
assigns) three adjacent or diagonal.

To design a tigactoe board:

- Identify the outcomes and instructional focus

- Design 9 different tasks

- Use assessment data to determine student levels

- Arrange the tasks on atiactoe board either randomly, in
rows according to level of difficulty, or you may want to selg
one critical task to place in the center of the board for all
students to complete.

Choice Boards Work assignments are written on cards that are placed in
hanging pockets. By asking stnis to select a card from a
particular row of pockets, the teacher targets work toward
student needs yet allows student choice.

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources:

1
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http://www.state.nj.us/education/cccs/

course syllabus

vocabulary worksheets

history lecture for each genre

listening chart worksheets

rubric and prewriting worksheet for music prompt writing assignment
outline and rubric for career report

weekly tests

library of recordings for genres in unit

studio instruments, including: microphones, guitars, basses, drums, keyboards, and PA syste
professional stereo equipment for proper listening
computer access to do research.
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Teacher Notes:Please note closurideas, special education modifications, differentiated instructional
strategies and techniques, and ways to use technology will appear ONLY ONCE in Unit 1.

Sample Week

Monday: Denow song, vocabulary, history lecture, reflection

Tuesday: Denow songlistening chart, music prompt, reflection
Wednesday: Dmow song, songwriting, research, writing time, reflection
Thursday: Denow song, songwriting, research, writing time, reflection
Friday: Denow song, writing due, weekly test

Each of theactivities below can be used by teachers for their classes, but imagine how much more p
they might be if students worked on these as class projects, under a teacher's direction. There are S
opportunities for classroom creativity, studewnership, and integrating technology into the curriculun

This information is available in Adobe Acrobat format (.pdf) for easy printing.

Word Processingwith graphics and draw tools)
1.Conpose a story/news article/book review and illustrate it with clip art or graphics
2.Expand vocabulary within any written work using the thesaurus in your word processing applica
3.Create a resume for any famous person in history
4.Compare andontrast any two (or more) things using a Venn diagram
5.Plan steps or activities with a concept web or dnapuse special software designed for this purpos
6.Devise a character comparison chart in table format
7.Use a table to generate timelines fioojects or to record historical events
8.Design a postcard highlighting your school, local community, or Ohio (for the bicentennial!)
9.Publish a class or grade "newspaper" or stugerduced newsletter or flyer

Spreadsheets and Databases
10.Document progress for a unit or an activity in your class
11 Take a survey and chart the results
12 Collect information about define the differences graphiéatlye heights of the tallest roller coasters
13 Make a "real world" budget to leaabout income, purchasing, and consumer science
14 Do a "reality check" for a "dream car" or "dream house" by calculating payments with varied inte
rates
15 Strategize for a fundaiser by working with supply, demand, and price
16Build a class "ontact list" for homework help and information sharing
17 Keep an updated inventory of class materials and resources
18 Measure and record data to show cumulative ré&sutgands Across the Class" or a "Dare@hon”

Internet
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http://classroomtech.org/integration/50ways.pdf

19.Go on arinternet Scavenger Hunt

20 Explore places you could never visit through streaming video

21 Investigate any situation through a WebQ®&esteated by someone else or you can create your ow
22 Track daté the weather over time, or in different places¢loanges in the Stock Market

23 Start the day or week with "Current Events," even in a content area, from major news sources
24 Watch or join an adventure online

25 Contribute to a research tedrstudent data contributions and tracking are useth&oy projects

26 Research what happened the day you were born

27 Play a role in an online simulatidrthere is even a United Nations simulation for Middle School
28 Test your knowledge with daily quizZieshe National Geography Bee posts new questiaily
29Become a "Jason Project" member

30 Follow the Iditarod

Email
31Ask an expert or an author for his or her opinion or insight on a topic you are studying
32Become an "gal" to someone anywhere in the world
33.Contact yourCongressional Representative, Senators, or state officials with your concerns or qu
34.Share your expertise or opinion, or post a question on a message board
35 Initiate a friendly competition in reading or physical fithess activities with anatlass or school and
share results

Presentation Software
36 Pull group work together in a class presentation with each group having a few slides in a preser
37.Compile information into a common forndatMath Formulas We Use" created by dodstudents
38 Record "class info and rules" for new student orientation
39.Make a digital "memory book" for the year

Digital Camera
40.Capture the momedtclass presentations, field trips, or activities!
41 Provide supporting "evidence" aproject or report

Digital Video
42 Document processes for use and redidab equipment and procedures
43 Record a class project or event, such as a field trip or guest speaker, for further learning activitie
44 Create a "newscast" of soraeen® current or historicél students presenting the information

Web Page
45Design a web page or site to direct studen
46Upl oad a page wi t ho artemsapsl ar evendlifitatgsentatioasnt s 6 wo
47 Share the results of student investigations by posting results on the Web
48 Use web page creation software to create a portfolio on-RCM

Videoconferencing
49.Converse and collaborate with another class on a project
50Take a course, in real time, from an instructor and with other students at various locations

Page 1 of 5
Assembled by Ann Sipe B Grandview School Di st
Lesson Closure with Examples
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or

40 Ways to Leave a Lesson

CLOSURE- what the instructor does to facilitatgap-up at the end of the lesseiit is a
quick review, to remind students what it was that they have learned (or should have
learned) and allows you to see where the students are to assist you in dianthiagext
lesson.

The intellectual work should be done by the studémist the instructor summarizing for
the students and telling them what they learned.

Closure allows students to summarize main ideas, evaluate class processes, answer
questions psed at the beginning of the lesson, and link to both the past and the future.

Closure is an opportunity for formative assessment and helps the instructor decide:
1. if additional practice is needed

2. whether you need to-teach

3. whether you can movendo the next part of the lesson

Closure comes in the form of informatimam students about what they learned during

the class; for example, a restatement of the instructional purpose. This information then
provides a knowledge of the results for thecteer, i.e., did you teach what you intended to
teach and have the students learned what you intended to have them learn?

Lesson Closing in a nutshélican be one or some combination of

the purposes below. It should be a meaningful end to the lesson.

AReviewing the key points of the lesson.

Ebiirg istudent learning.
Creating a smooth transition from one | ess¢{(

A Giving students opportunities to draw concl
A Describing when the students can use this i
A Previewing future | essons.

A Demonstratineovingprodessat 6s probl em

A

A

Title Synopsis

1. Cornell Notes

Notes can be used in a variety of ways. Completing the summary,
checking with a partner for completeness, cCcoI
idea of what the key ideas were.
http://coe.jmu.edu/learningtoolbox/cornellnotes.html

2. Journal Entry

Each day students write about 2 things they learned (use of a
journal could incorporate most of these other closure examples)
http://content.scholastioo/browse/article.jsp?id=3583

3. Exit Pass

Student must answer in writing questions or reflect in some way
about the learning before being allowed to leave the room.

Math exampld work a question from the material covered during
the lesson, use as formeg assessment for the following day, sort
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into piles: got it/ didnét get it or minor ef
Examples
r [l really understood this idea...
T have a few questions about... before I can say I understand
[ don’t even know where to start on ...
' 1 am excited about é

Il 6d |I'i ke to |l earn more about é
? a questions | have i sé
This point is really clear
One thing that squares with things | already
An idea that is still going around in my heagd
4. Youdre stuck here wuntilé

This is a varidbn of the exit pass and great for a3@second gap

before dismissal. Depending on time, have students discuss the

daydés vocabulary and then they have to def i ng¢
own words, to you, before they go out the door. If they are having

difficulty, have them step to the side and listen to several other

students and then try again. This should be framed in good humor,

not in a punitive way.

5. Whip Around

Students quickly and verbally share one thing they learned in the

class today. You can hatlegem toss a ball from one to another or

just have volunteers. (Cavdayou have to have a safe trusting

environment. | have seen this done where kids chose others based

on their perception that the student wondot haé

6. 32-1 3 thingsthey learned, 2 things they have a question about, 1 thing
they want the instructor to knowpostits, index cards, whatever

7. Fishbowl

Student writes one question they have about the topic of this
lesson. This can be something for which they know tissvar or

for which they want an answer. Form an inner and outer circle.
Share question with the person in front of you see if they know the
answer, switch who is asking question, if time rotate to a new
partner

8. Summary
Paragraph What was learned todldye specific with examples!

9. Explain a
Procedure Write to an absent student and expl

10. Hereds Howe

Students write a detailed explanation of a procedwiéh an

example to demonstrate their understanding of the concept. They
then giwe their partner the uworked example and the detailed
instructions and have the partner work the example from the
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directions. Then they peer edit the procedures for clarity.

11. Cliff Notes, Jr. Students prwngare a fichesd
during a quiz over the dayos topic.

12. Three WO0s
Students discuss or write

Whatdid we learn today?

So What?(relevancy, importance, usefulness)
“IINow What?(how does this fit into what we are
learning, does it affect our thinking, can predict
where we are going)

13. Pair / Share
Tell the person next to you 2 (3,4,5,¢é) thing
Today, then the groups report out.

Variation is to have students Think/Write/Pair/ Share

14. Gallery Walk

Students create graphic representatafrteir learning and post
them. Students can either share out the posters or students can
move from station to statidnwriting questions or comments,
noting similarities and differences, reflect on what they might do
differently if they were to reped#te process.

15. Choose from

the Daily Dozen

Student choose two questions from a generic list to respond to
about the dayés | esson.

16. Quiz

Could be daily or intermittent.-2 questions to show what they
learned. Small individual whiteboards work wiglt a formative
assessment and reduces the paperwork. Donoét f
conceptual questions!

17. Thumbs Up / Thumbs down
Pose some questions that can be answered thumbs up/down/
sideways, ask for explanation of the decisions.

18. Quick doodles Doodledraw two or three concepts presented in the lesson may
include words or numbers.

19. Key Ideas
Students list the key ideas from the lesson and why they were
important.

20. AWhat am | ?0
(riddles for key terms)
Have students construct clues (riddles)utibe key terms and
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quiz partners or the room

21. Jeopardy

Teacher gives answer. Students create the question. This works
well with dry erase boards.
http://www.hardin.k12.ky.us/res_techn/countyjeopardygames.htm

22. Be Alex Trebek Student poses answeggion to group about lessbresponses
should come from other students, not the teacher

23. Be the Teacher

Students present three key ideas they think everyone should have
learned. Could be done with a group or individuahgsponses can
be either orabr written.

24. The Five Wb6s Students explain the who, w I
lesson.

25. Credit Cards

Students are given an index card and requireq(
objective and if they feel that objective was met. Credit given for
participating.

26. Postcard Students are given an index card and they write a postcard to their
parents explaining the dayés | esson.

27. Pros and Cons Students list pros and cons of the issue discussed in class (might be
a challenge in a math class.)

28. So Whatoés Up

With é.72

Students raise questions about something they either were unsure
about or need clarification. Can be done orally or written.

29. Quiz Master Students prepare a short quiz (+ 5 questions with answers) At least
2 of the questionsnsut st art Howé? or Whyé?

30. Journal Entry Each day students write about 2 things they learned (use of a
journal could incorporate most of these other closure examples.)

31. | Care Why? Students explain relevancy of the concept to their life or how they
might use it.

32. It Fits Where?

Students create a Atime |ine A of the concept
concepts) or explain a connection to something else they know.

Assembled by Ann Sipe DB Grandview School Di st

33. Element of Surprise
Students receive an envelope containing a card with a word or
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phrase selected by the teacher. Students discuss the concept and
list the contenspecific vocabulary necessary to discuss it.

34. Numbered Heads Together

Students in groups of up to five are rhemed sequentially. As a

group they create a list of8things learned in the lesson and then
the teacher calls one number from each group to report to the class
something they learned.

35. We Learned What?

Students write open ended questions on indedscdwo students

are selected to come forward. The first student draws a question
card and poses the question to the class. After the class discusses
the question and answers with their partritie second student
draws a student name card to respontieécquestion. (These
questions could also be used to I aunch the ne¢

36. Wedbre Going Where?
Students predict t haébetswreptd refermf t omorrowds | es
the predictions the next day as either an opener or in closure.

‘n

37. It LooksLike This
An actual object or model that directly relates to the lesson is
shown and students explain how it connects t(

38. Sell It To Us
Write a jingle that explains the main idea of the lesson.

39. Commercial Students write & 2 minute commercial to use at home when
asked, fAWhat happened in math class today?o

40. 4 box synectics

Synectics connect unrelated ideas through metaphor. Students
have a sheet with four boxes. In each box is a stem. Solving
equations in like eatingandon ge becauseédo ASol ving equati ons:
is |like driving a car becauseébo

Resources used

Kristine Lindeblad’ Coach Extraordinaire

Terrific teachers at Grandview Middle and High Schools; Grandview, WA
OSPI Funded Math Coaches 268009

Abouti Secondary EducatidBlog
www.eduref.org/VirtualLessors/Guide.shtml

Educators Reference Desk, How to write a lesson Plan

Winning Through Student Participation in Lesson Closure. Patricia Wolf and Viola Supon . EDRS (EH
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OCEAN COUNTY MUSIC
CURRICULUM

Content Area: Music

Course Title: General Music Grade Level: 35

UNIT 1: Music Concepts Pacing Guide
Basic Vocal Production Septembedanuary
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OCEAN COUNTY MUSIC CURRICULUM

Unit Overview

Content Area: Music Grade: 3-5

Summary: Unit 1: Music Concepts:Basic Vocal ProductigrBeginner Music TheoryThe Staff,Treble
and Bass CleiNotes Pitch

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and
Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literg
Mathematics

21% century themes:9.1 B: Creativity and Innovation, 9.4 C(4) Performing Arts, 9.4 O(2) Science ar
Mathematics.

Learning Targets

Content Standards

1.1 The Creative Process: All students will demonstrate an understanding of the elements and
principles that govern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture: All Students will understand the role, development, and
influence of the arts throughout history and across cultures.

1.3 Performance: All students will synthesize those skills, media, methods, and technologies
appropriate to creating, performing, and/or presenting works of arts in dance, music, theatre,
and visual art.

1.4 Aesthetic Responses & Critique MethodologiesAll students will demonstrate and apply an
understanding of arts philosophies, judgment, and analysis to works of art in dance, music,
theatre, and visual art.

215 Century Life and Career Standards

9.1 AT Critical Thinking and Problem Solving

9.1.Bi Creativity and Innvation

9.1.Di CrossCultural Understanding and Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

CPI# Cumulative Progress Indicator
1.15.B.1 Identify the elements of music in response to aural prompts and printed music notati
systems.

Demonstrate the basic conceptsrater, rhythm, tonality, intervals, chords, and melodi
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1.1.5.B.2 and harmonic progressions, and differentiate basic structures
Recognize works of dance, music, theatre, and visual art as a reflection of societal v
1.25A.1 and beliefs.
Relate common artistic elemenitat define distinctive art genres in dance, music, thea
1.2.5.A.2 and visual art.
Determine the impact of significant contributions of individual artists in dance, music,
125A3 theatre, and visual art from diverse cultures throughout history.
135B.1 Sing or play music im complex notation, using notation systems in treble and bass ¢
D mixed meter, and compound meter.
1 5.2 Sing melodic and harmonizing parts, independently and in groups, adjusting to the rg
:3.5.B. and timbre of the developing voice.
Improvise andcore simple melodies over given harmonic structures using traditional
1.3.5.B.3 | instruments and/or computer programs.
Decode how the elements of music are used to achieve unity and variety, tension an
1.3.5.B4 release, and balance in musical compositions.
Employ basic, disciplinspecific arts terminology to categorize works of dance, music
1.4.5.A.1 theatre, and visual art according to established classifications.
Make informed aesthetic responses to artworks based on structural arrangement an
1.45.A.2 personal, cultual, and historical points of view.
Demonstrate how art communicates ideas about personal and social values and is i
145A3 b_y an i ndi vi dual 6s i magination and fr
historical context).
145B.1 Assess the applitian of the elements of art and principles of design in dance, music,
T theatre, and visual artworks using observable, objective criteria.
Use evaluative tools, such as rubrics, for-asfessment and to appeaibe objectivity of
1.4.5.B.2 | critiques by peers.
Use disciplinespecific arts terminology to evaluate the strengths and weaknesses of
1.45.B.3 of dance, music, theatre, and visual art.
1.45B.4 Define tehnical proficiency, using the elements of the arts and principles of design.
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1.4.5.B.5

theatre, and visual art.

Distinguish ways in which individuals may disagree about the relative merits and
effectiveness of artistic choices in the creation and performance of works of dance, 1

Unit Essential Questions

Unit Enduring Understandings

1 Is the voice an instrument? Students will understandh a t é
I What is music theory? i The voice is a musical instrument that must be
§  What is the staff? properly trained and maintained.
What is a treble clef? 1 Music theory is the study of how music works.
§  What is a bass clef? 1 The staff is a group of five lines and four spaces
1 Whatis a note? where music can be written on, below, and above
1 Whatis pitch? | A_treble clef shows wére pitch can be found abov|
middle C.
9 A Bass clef shows where pitch can be found belg
middle C.
1 A note shows sound duration in relation to the
preceding time signature.
1 Pitch is how high or low a sound is.
Unit Objectives Unit Objectives
Students wil/l know Students wil|l be able toé
9 Reading basic music notation I Read and write basic music notation as well as
contributes to musical fluency ani distinguish between different melodies.
literacy. Musical intelligence is 1 Understand differences between triple and duple
related to ear training and listenir] meter, equal and unequal rhythm, harmony and
skill, and temporal spatial dissonance, and different melodies and chord
reasoning ability is connected to progressions
Beterring) Sl _ o 1 Understand that music is a reflection of culture.
I Uiz element_s OFmuSIC are bu.'ld" 1 Differentiate between various forms (i.e. AB,
blocksdenotmg_me_ter, rhythmic Rondo).
concepts, tonality, intervals, 7 _ _
chords, and melodic and harmon 1 Explainin written form how music theory has
progressions, all of which evolved over time.
contribute to musical literacy. I Read and perform compound meters as well as 1
9 Art and culture reflect and affect a grand staff for instrumental performance or
each other. conducting.
 Characteristic approaches to {1 Read and perform vocal music in one or more vo
content, form, style, and desig parts.
define art genres. 1 Interpret the rules of micstheory for their own
1 Sometimes the contributions of a| transcribing or composition purposes.
individual artist can influence a I Use music theory knowledge to decode various

generation of artists and signal th

works of notated music.
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beginning of a new art genre.

Complex scores may include
compound meters and the grand
staff.

Proper vocal production and voce
placemenimprove vocal quality.
Harmonizing requires singing
ability and active listening skills.
Individual voice ranges change
with time.

Music compaosition is governed b
prescribed rules and forms that
apply to both improvised and
scored music.

Decodingmusical scores requires
understanding of notation system
the elements of music, and basic
compositional concepts.

Works of art may be organized
according to their functions and
artistic purposes (e.g., genres,
mediums, messages, themes).
Formalism indance, music,
theatre, and visual art varies
according to personal, cultural, ai
historical contexts.

Criteria for determining the
aesthetic merits of artwork vary
according to context.
Understanding the relationship
between compositional design an
genreprovides the foundation for
making value judgments about th
arts.

Identifying criteria for evaluating
performances results in deeper
understanding of art and art
making.

Decoding simple contextual clues
requires evaluation mechanisms,
such as rubrics, teort fact from
opinion.

While there is shared vocabulary
among the four arts disciplines of
dance, music, theatre, and visual
art, each also has its own
disciplinespecific arts
terminology.

Understand that different genres of music have
contrasting tempos, melodies, harmonies, and
rhythms.

Distinguish the differace between various forms
and styles of music through aural prompts.
Explain the differences between various genres ¢
music.

Evaluate the use of music theory in the creation §
performance of music through active listening.
Write formal observations asimilarities and
differences in music.

Define music vocabulary through formal and
informal writing.

Discuss the similarities and differences between
various composition styles.

-Explain through writing and discussion why mus
is written the way it is.
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9 Levels of proficiency can be

assessed through analyses of ho
attists apply the elements of art
and principles of design.

Artists and audiences can and dc
disagree about the relative merits
of artwork. When assessing work
of dance, music, theatre and visu
art, it is important to consider the
context for the creatioand
performance of the work (e.g.,
Who was the creator? What
purpose does the artwork serve?

Who is the intended audience?).
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Evidence of Learning

Formative Assessments

I Openended questions 9 Vocabulary Worksheets

1 Do-Now Song Questions 9 Smallgroup Instruction

1 Smallgroup collaboration 1 Listening Charts (Graphic Organizer)
9 Individual Application 1 Literary Circles

I Reflection or Journal Entries

Summative Assessments

1 Weekly quizzes

i Listening assignments

1 Written Assignments

1 Performance Assignments

Modifications (ELLs, Special Education, Gifted and Talented)

1 Follow all IEP modifications/504 plan

9 ELL: Variation in song choice andusic selection

1 ELL: Varied length and requirements of written assignments

9 ELL: Extended time element for all work

9 ELL: Buddy/partner system to reinforce content comprehension
9 SPED: Varied length and requirements of written assignments
9 SPED: Choice of aatities

9 SPED: Hand®n differentiated instruction

9 SPED: Extended time element for all work

9 GT: Further research and extended listening

9 GT: Extra time to practice more advanced music concepts.

9 GT: Increased responsibility and elevated expectations

9 GT: Students to provide tutoring for other students

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resource
1 http://www.state.nj.us/education/cccs/

1 http://mww.manchestertwp.org//site/Default.aspx?PagelD=987

9 SHARE THE MUSC Copyright 2003 by Macmillan/McGraill, New York

9 Vocabulary worksheets, listening chart worksheets, weekly tests, library of recordings for genres
stereo equipment for listening, computer access to do research, musical instruments tdigefiamm
examples.

Teacher Notes:Please note closure ideas, differentiated instructional strategies and techniques, an
to use technologies will appear ONLY ONCE in Unit 4
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OCEAN COUNTY MUSIC CURRICULUM
Unit Overview

Content Area: Music Grade: 3

Unit 2: Music Performance: RecordeyPitched and Unpitched Percussion InstrumdrRésognition of
Instrument Familie¢Brass, Woodwinds, StringBercussion)

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and
Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literg
Mathematics

21% century themes:9.1 B:Creativity and Innovation, 9.4 C(4) Performing Arts, 9.4 O(2) Science an
Mathematics.

Learning Targets

Content Standards

1.1 The Creative Process: All students will demonstrate an understanding of the elements and
principles that govern the creationof works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture: All Students will understand the role, development, and
influence of the arts throughout history and across cultures.

1.3 Performance: All students will synhesize those skills, media, methods, and technologies
appropriate to creating, performing, and/or presenting works of arts in dance, music, theatre, and
visual art.

1.4 Aesthetic Responses & Critique MethodologiesAll students will demonstrate and applyan
understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatrg
and visual art.

21% Century Life and Career Standards

9.1 AT Critical Thinking and Problem Solving

9.1.Bi Creativity and Innovation

9.1.Di CrossCultural Understanding and Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

CPI# Cumulative Progress Indicator
1.15.B.1 Identify the elements of music in response to aural prompts and printed music notati
systems.

1.1.5B.2 Demonstrate the basic concepts of meter, rhytonglity, intervals, chords, and melodic
and harmonic progressions, and differentiate basic structures

125A.1 Recognize works of dance, music, theatre, and visual art as a reflection of societal v
and beliefs.
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1.25.A.2 Relate common artistic elements that defirginigtive art genres in dance, music, theat
and visual art.

1.2.5.A.3 Determine the impact of significant contributions of individual artists in dance, music,
theatre, and visual art from diverse cultures throughout history.

1.3.5.B.1
Sing or play music from complex néitan, using notation systems in treble and bass cl¢
mixed meter, and compound meter.

1.3.5.B.2 _ _ - : . A
Sing melodic and harmonizing parts, independently and in groups, adjusting to the ra
and timbre of the developing voice.

1.3.5.B.3 , , . . . "
Improvise and score simple mdies over given harmonic structures using traditional
instruments and/or computer programs.

13.5.B4 Decode how the elements of music are used to achieve unity and variety, tension an
release, and balance in musical compositions.

1.45.A.1 | Employ basicdisciplinespecific arts terminology to categorize works of dance, music
theatre, and visual art according to established classifications.

1.45.A.2 Make informed aesthetic responses to artworks based on structural arrangement an
personal, cultural, and histoalcpoints of view.

1.4.5.A.3 Demonstrate how art communicates ideas about personal and social values and is if
by an individual s i magination and fr
historical context).

1.45B.1 o o o _
Assess the application of the elements of art and principles of design in dance, musi
theatre, and visual artworks using observable, objective criteria.

1.45.B.2 : : : o
Use evaluative tools, such as rubrics, for-asessent and to appraise the objectivity o
critiques by peers.

14.5.B.3 Use disciplinespecific arts terminology to evaluate the strengths and weaknesses of
of dance, music, theatre, and visual art.

1.45B.4
Define technical proficiency, using the elements of the arts and principles of design.

14.5.B.5 | Distinguish ways in which individuals may disagree about the relative merits and
effectiveness of artistic choices in the creation and performance of efaiksice, music,
theatre, and visual art.
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Unit Essential Questions
9 How do you perform a recorder?

9 How do you perform percussion
instruments?

9 What makes instrument families
different from one another?

Unit Enduring Understandings
Studentswilbnder st and t hat é

9 The recorder has specific techniques that are applied {
create a proper sound and perform music.

9 Percussion instruments have different ways of being
performed according to instrument.

9l The four families of instruments have various
charactestics that make them unique from one anothe

Unit Objectives

Student s

T

1

wi | | know

Reading basic music notation
contributes to musical fluency an
literacy. Musical intelligence is
related to ear training and listenin
skill, and temporal spatial
reasommg ability is connected to
listening skKill.

The elements of music are buildir
blocks denoting meter, rhythmic
concepts, tonality, intervals,
chords, and melodic and harmon
progressions, all of which
contribute to musical literacy.

Characteristi@pproaches to
content, form, style, and design
define art genres.

Complex scores may include
compound meters and the grand
staff.

Proper vocal production and vocé
placementmprove vocal quality.
Harmonizing requires singing
ability and active listeningkdls.
Individual voice ranges change
with time.

Music composition is governed b
prescribed rules and forms that
apply to both improvised and
scored music.

Decoding musical scores require

Unit Objectives

Students wil/l be able toé

9 Read and perform written music fibre recorder as well g
pitched and unpitched instruments.

9 Demonstrate comprehensions of rhythmic concepts,
tonality, intervals, chords, and melodic and harmonic
progressions through instrumental performance.

1 Recall aspects of form such as sections aéagpand
apply them through instrumental performance.

9 Count time in compound meter and perform instrumen
music written on a grand staff in multiple parts.

9 Demonstrate instrumental melodies through vocal
performance.

9 Analyze composed music as well agidguish between
composed and improvised music.

1 Apply music theory concepts such as notation systems
elements of music, and basic compositional concepts {
performed music.

1 Distinguish between genres of music through listening
performance.

9 Compare and contrast personal, cultural, and historica
contexts of composed music.

1 Critique learned music through analysis, listening, and
performance.

9 Examine various aspects of performance through
observation and critique.

I Recall performance vocabwairom prior knowledge and
define it through writing prompts.

1 Distinguish between levels of difficulty through listened
and performed music.

9 Demonstrate the ability to ask and answer questions a
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understanding of notation system composers, compositions, and instrumental parts.
the elements of music, and basi
compositional concepts.

9 Works of art may be organized
according to their functions and
artistic purposes (e.g., genres,
mediums, messages, themes).

9 Formalism in dance, music,
theatre, and visual art varies
according to personal, cultural, ar
historicalcontexts.

9 Ciriteria for determining the
aesthetic merits of artwork vary
according to context.
Understanding the relationship
between compositional design an
genre provides the foundation for
making value judgments about th
arts.

9 Identifying criteria forevaluating
performances results in deeper
understanding of art and art
making.

9 While there is shared vocabulary
among the four arts disciplines of
dance, music, theatre, and visual
art, each also has its own
disciplinespecific arts
terminology.

9 Levels ofproficiency can be
assessed through analyses of ho
artists apply the elements of art
and principles of design.

1 Artists and audiences can and dg
disagree about the relative merits
of artwork. When assessing work
of dance, music, theatre and visu
art, itis important to consider the
context for the creation and
performance of the work (e.g.,
Who was the creator? What
purpose does the artwork serve?
Who is the intended audience?).
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Evidence of Learning

Formative Assessments

1 Solo and group performance 1 Performance tests
1 Written quizzes 1 Writing prompts

Summative Assessments
9 Annual performance recital
1 Instrument report

Modifications (ELLs, Special Education, Gifted and Talented)

1 Follow all IEP modifications/504 plan

9 ELL: Variation in song choice and music selection

9 ELL: Varied length and requirements of written assignments
9 ELL: Extended time element for all work

9 ELL: Buddy/partner system to reinforce content comprehension
9 SPED: Vaied length and requirements of written assignments
1 SPED: Choice of activities

9 SPED: Hand®n differentiated instruction

9 SPED: Extended time element for all work

1 GT: Further research and extended listening

9 GT: Extra time to practice more advanced musicepts.

9 GT: Increased responsibility and elevated expectations

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resource
1 http://www.state.nj.us/education/cccs/

1 http://mww.manchestertwp.org//site/Default.aspx?PagelD=987

9 SHARE THE MUSIC Copyright 2003 by Macmillan/McGraill, New York, NY

9 BE A RECORDER STAR Copyright 2006 by Macie Publishing, Rockaway, NJ

1 Vocabulary worksheets, listening chart worksheets, weekly tests, library of recordings for genres
stereo equiment for listening, computer access to do research, musical instruments to perform lig
examples.

Teacher Notes:Please note closure ideas, differentiated instructional strategies and techniques, an
to use technologies will appear ONLY ONCHJimt 4
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OCEAN COUNTY MUSIC CURRICULUM
Unit Overview

Content Area: Music Grade: 4

Summary Unit 3: Music History: Musical Period¢Renaissance, Baroque, Classical, Romantic, Mode
Jazz, Musical Theater, Notable Composers and Pieces.

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and Phys
Education, Science, Social Studies, World Laggs, Technology, Language Arts Literacy, Mathematic

21% century themes:9.1 B: Creativity and Innovation, 9.4 C(4) Performing Arts, 9.4 O(2) Science and
Mathematics.

Learning Targets

Content Standards

1.1 The Creative Process: All students willemonstrate an understanding of the elements and
principles that govern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture: All Students will understand the role, development, and
influence of the ats throughout history and across cultures.

1.3 Performance: All students will synthesize those skills, media, methods, and technologies
appropriate to creating, performing, and/or presenting works of arts in dance, music, theatre, and
visual art.

1.4 Aesthetic Responses & Critique Methodologiell students will demonstrate and apply an
understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre,
and visual art.

21% Century Life and Career Standards

9.1 Ai Critical Thinking and Problem Solving

9.1.Bi7 Creativity and Innovation

9.1.D7i CrossCultural Understanding and Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

CPI# Cumulative Progress Indicator

1.1.5B.1 Identify the elements of music in response to aural prompts and pmiotsEd
notational systems.

1.1.5B.2 Demonstrate the basic concepts of meter, rhythm, tonality, intervals, chords, and
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melodic and harmonic progressions, and differentiate basic structures

1.25.A.1 Recognize works of dance, music, theatre, and visual art as a reflecdioriaifil
values and beliefs.

1.25.A2
Relate common artistic elements that define distinctive art genres in dance, music
theatre, and visual art.

1.25.A3
Determine the impact of significant contributions of individual artists in dance, mu
theatre, and visual art fnodiverse cultures throughout history.

1.3.5.B.1 _ _ . . , .
Sing or play music from complex notation, using notation systems in treble and bz
clef, mixed meter, and compound meter.

1.3.5.B.2 : . - : : —
Sing melodic and harmonizing parts, independently and in groups, adjusting to th
range and timbre of the developing voice.

13.5.B3 Improvise and score simple melodies over given harmonic structures using traditi
instruments and/or computer programs.

13.5B4 Decode how the elements of music are used to achieve unity and varisiyn tend
release, and balance in musical compositions.

1.45A.1 Employ basic, disciplinspecific arts terminology to categorize works of dance, mu
theatre, and visual art according to established classifications.

1.45.A2
Make informed aesthetic responsesravarks based on structural arrangement and
personal, cultural, and historical points of view.

1.45.A.3
Demonstrate how art communicates ideas about personal and social values and
i nspired by an individual 6s i magacialat
political, historical context).

1.45B.1 L . _
Assess the application of the elements of art and principles of design in dance, m
theatre, and visual artworks using observable, objective
criteria.

1.45.B.2 Use evaluatig tools, such as rubrics, for sasessment and to appraise the objecti
of critiques by peers.

1.45.B.3 Use disciplinespecific arts terminology to evaluate the strengths and weaknesses
works of dance, music, theatre, and visual art.

1.45B.4
Define technical proficiency, using the elements of the arts and principles of desig
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1.4.5.B.5

Distinguish ways in which individuals may disagree about the relative merits and
effectiveness adrtistic choices in the creation and performance of works of dance,
music, theatre, and visual art.

Unit Essential Questions
9 What are musical periods?

9 What makes Jazz unique from other
genres of music?

9 What are the important aspects of
musical theater?

Unit Enduring Understandings
Students wil/ under stand th

9 Periods of music are distinguished by different composers
related as well as composition and performance technique

9 Jazz is a style of music centered on improvisation techniqy
pioneered byAmerican musicians.

9 Singing, dancing, and acting are all important aspects of
musical theater.

Unit Objectives

Student s

1

wi | | kno

Reading basic music notation
contributes to musical fluency
and literacy. Musical
intelligence is related to ear
training am listening skill, and
temporal spatial reasoning
ability is connected to listening
skill.

The elements of music are
building blocks denoting meter
rhythmic concepts, tonality,
intervals, chords, and melodic
and harmonic progressions, al
of which contrilute to musical
literacy.

Art and culture reflect and
affect each other.

Characteristic approaches to
content, form, style, and desig
define art genres.

Sometimes the contributions o
an individual artist can
influence a generation of artist
and signal te beginning of a
new art genre.

Complex scores may include
compound meters and the gra
staff.

Proper vocal production and
vocal placemeninprove vocal
quality. Harmonizing requires

Unit Objectives
Students wil/ be able toé

T Interpret written music that accompanies listening
examples.

1 Identify elements of music such as meter, rhythmic
concepts, tonality, intervals, chords, and melodic and
harmonic progressions in listening examples.

9 Identify cultural influences on various styles of music.

1 Differentiate amongst forms of music in relation to sty
period, and genre.

9 Deduce the musical impact of an artist in relation to t
style, period, and/or genre of music and ones that fol

9 Distinguish between simple and compound forms of
meter found in various forms of music.

1 Identify and perform proper vocal technique in classiq
jazz, and musical theater.

I Examine the rules and forms of composed music
according to its style, period, and getiveough listening
and score analysis.

i Decode notation systems, elements of music, and ba
compositional concepts in musical scores through
analysis.

9 Differentiate amongst genres of music through listeni
analysis, and writing.

I Examine forms of music aording to personal, cultural
and historical contexts through reading about compo
and their historical periods as well as listening to and
viewing performances.

9 Discuss characteristics of music history as a class or
small groups.

1 Recall aspects gfiusical style, genre, and period
through formal writing.
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singing ability and active i Create and present final project on a favorite compos

listening skills. Individual voice graded according to a rubric.

ranges chage with time. 9 Define musical terms related to the different musical
1 Music composition is governeg periods, jazz, and musical theater through writing ang

by prescribed rules and forms assesment.

that apply to both improvised  Identify the varying degrees of proficiency found in

and scored music. various genres, styles, and periods of music through
1 Decoding musical scores discussion and writing prompts.

requires understanding of 1 Recall information on composers, purposes, and

notation systems, the elements intended audiences when critiquing works of music.

of music, and basic
compositional concepts.

I Works ofart may be organized
according to their functions an
artistic purposes (e.g., genres,
mediums, messages, themes)

I Formalism in dance, music,
theatre, and visual art varies
according to personal, cultural
and historical contexts.

9 Criteria for determininghe
aesthetic merits of artwork var
according to context.
Understanding the relationship
between compositional design
and genre provides the
foundation for making value
judgments about the arts.

9 Identifying criteria for
evaluating performances resul
in deeper understanding of art
and artmaking.

1 Decoding simple contextual
clues requires evaluation
mechanisms, such as rubrics,
sort fact from opinion.

9 While there is shared
vocabulary among the four arts
disciplines of dance, music,
theatre, and visualrt, each alsg
has its own disciplinspecific
arts terminology.

9 Levels of proficiency can be
assessed through analyses of
how artists apply the elements
of art and principles of design.

9 Artists and audiences can and
do disagree about the relative
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merits d artwork. When
assessing works of dance,
music, theatre and visual art, it
is important to consider the
context for the creation and
performance of the work (e.g.,
Who was the creator? What
purpose does the artwork serv,
Who is the intended audience?
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Evidence of Learning

Formative Assessments

9 Solo and group projects 1 Listening tests
1 Written quizzes 1 Writing prompts

Summative Assessments

9 Music History group report

Modifications (ELLs, Special Education, Gifted and Talented)
1 Follow all IEP modifications/50plan

1 ELL: Variation in song choice and music selection

9 ELL: Varied length and requirements of written assignments
9 ELL: Extended time element for all work

1 ELL: Buddy/partner system to reinforce content comprehension
9 SPED: Varied length and requirements oitten assignments
9 SPED: Choice of activities

9 SPED: Hand®n differentiated instruction

9 SPED: Extended time element for all work

9 GT: Further research and extended listening

1 GT: Extra time to practice more advanced music concepts.
9 GT: Increased responsiljliand elevated expectations

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resource
1 http://www.state.nj.us/education/cccs/

1 http://mww.manchestertwp.org//site/Default.aspx?PagelD=987

9 SHARE THE MUSIC Copyright 2003 bylacmillan/McGrawHill, New York, NY

1 Vocabulary worksheets, listening chart worksheets, weekly tests, library of recordings for genres
stereo equipment for listening, computer access to do research, and musical instruments to perf
listening exarples.

Teacher Notes:Please note closure ideas, differentiated instructional strategies and techniques, an
to use technologies will appear ONLY ONCE in Unit 4
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OCEAN COUNTY MUSIC CURRICULUM
Unit Overview

Content Area: Music Grade: 5
Summary Unit 4: World Music: Music by Continent, Genre, History, Cultural Significance.

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and
Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literq
Mathematics

21% century themes:9.1 B: Creativity and Innovation, 9.4 C(4) Performing Arts, 9.4 &@&nce and
Mathematics.

Learning Targets

Content Standards

1.1 The Creative Process: All students will demonstrate an understanding of the elements and
principles that govern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture: All Students will understand the role, development, and
influence of the arts throughout history and across cultures.

1.3 Performance: All students will synthesize those skills, media, methods, and technologies
appropriate to creating, performing, and/or presenting works of arts in dance, music, theatre, and
visual art.

1.4 Aesthetic Responses & Critique MethodologiesAll students will demonstrate and apply an
understanding of arts philosophies, judgment, andralysis to works of art in dance, music, theatre,
and visual art.

215 Century Life and Career Standards

9.1 AT Critical Thinking and Problem Solving

9.1.Bi Creativity and Innovation

9.1.D71 CrossCultural Understanding and Interpersonal Communication
9.4.Ci Audio/Visual, Technology & Film Career Cluster

CPI# Curriculum Progress Indicator
1.15.B.1 Identify the elements of music in response to aural prompts and printed music notati
systems.

1.1.5.B.2 Demonstrate the basic concepts of meter, rhythm, tonality, intervals, chords, and me
and harmoni@rogressions, and differentiate basic structures

125A.1 Recognize works of dance, music, theatre, and visual art as a reflection of societal v
and beliefs.
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Relate common artistic elements that define distinctive art genres in dance, music, th
1.25A.2 and visial art.

Determine the impact of significant contributions of individual artists in dance, music,
1.2.5.A.3 theatre, and visual art from diverse cultures throughout history.
1.3.5B.1 Si_ng or play music from complex notation, using notation systems in treble and bass

mixed meter, and compound meter.

Sing melodic and harmonizing parts, independently and in groups, adjusting to the rg
1.3.5.B.2 . . :

and timbre of the developing voice.

Improvise and score simple melodies over given harmonic structures using traditiona
13.5.B3 instruments and/or computer programs.

Decode how the elements of music are used to achieve unity and variety, tension an
1.3.5.B.4 | release, and balance in musical compositions.

Employ basic, disciplinspecific arts terminology to categoriz®rks of dance, music,
1.45A.1 theatre, and visual art according to established classifications.

Make informed aesthetic responses to artworks based on structural arrangement an
1.4.5.A.2 personal, cultural, and historical points of view.

Demonstrate how art communicatdsas about personal and social values and is inspi
1.4.5.A.3 by an individual 6s imagination and fr

historical context).
145B.1 Assess the application of the elements of art and principles of design in dance, musi

T theatre, and visual artworks using observable, objective criteria.
145B.2 Use evaluative tools, such as rubrics, for-asessment and to appraise the objectivity
T critiques by peers.

Use disciplinespecifc arts terminology to evaluate the strengths and weaknesses of V
1.4.5.B.3 | of dance, music, theatre, and visual art.
1.4.5.B.4 | Define technical proficiency, using the elements of the arts and princfidesign.

Distinguish ways in which individuals may disagree about the relative merits and
1.4.5.B.5 effectiveness of artistic choices in the creation and performance of works of dance, 1

theatre, and visual art.
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Unit Essential Questions
9 What is worldmusic?
9 What makes music unique according tt

Unit Enduring Understandings
Students wil|l under st and
1 World music can have its own unique sound in relatiof

its region? American music.
9 How do music and culture relate to ond 1 Geography and histr y can have an |
another? music.
fMusic and a regionés cul
one another.

9 Unit Objectives Unit Objectives

f Students wil/ kndStudents wi |l be able toé

f Reading basic music notation 9 Interpret written music that accompanies listening
contributes to musical fluency and examples.
literacy. Musical intelligence iselated 1 Identify elements of music such as meter, rhythm
to ear training and listening skill, and concepts, tonality, intervals, chords, and melodic
temporal spatial reasoning ability is and harmonic progressioirslistening examples.
connected to listening skill. f Identify cultural influences on various styles of

I The elements of music are building music.
blocks denoting meter, rhythmic { Differentiate amongst forms of music in relation t
and melodic and harmonis. e, IO, T o
progresins, all of which contribute tc 1 De(_juce _the musical impact of an artlst.ln relation
- Iiter’acy. their region, culture, and genre of muaitd ones

that follow.

T étr;:rr.md ST [EUZEEEe EEEIEEE, 9 Distinguish b_etwee_:n simple and compound forms

9 Characteristic approaches to content mete.r found in various forms of music. . :
form, style, and design define art 1 Ide_ntn‘y and perform proper vocal technique in
genres. various forms _of world music as well as proper

i o diction according to language.

i Sometimes the contributions of an . .
individual artist can influence a | Examlne the_rules a_ihforms of composed music
generatia of artists and signal the a_lccor_dlng to its region, cul_ture, and genre throug
beginning of a new art genre. listening and §core analysis. .

1 Complex scores may include 1 Dec_ode notatl_o_n systems, elements (_)f music, an
compound meters and the grand staf basic composn_lonal concepts in musical scores

_ through analysis.

9 Proper vocal production and vocal . . ,
placementmprove vocal quality. T IZ_)|ffer_ent|ate EMETEEL ERMIES of iwithrough
Harmonizing requires singing ability Ilstenl.ng, SMEEE, and. writing. i
and active listening skillsntlividual 1 Examine forms of music according to person_al,
voice ranges change with time. cultural, and historical contexts th_rough r_eadlng

1 Music composition is governed by abo_ut composers an_d thelr historical periods as
prescribed rules and forms that apply a; listening to and_ viewing performances.
to both improvised and scored music 1 Discuss characteriss of world music as a class of

1 Decoding musical scores requires LS SrELRE. ) _
understanding of notation systems, tl 1 Recall aspects of musical style, genre, and perio
elements of music, and basic through formal writing.
compod#ional concepts. T Create and present fin

1 Works of art may be organized music according to a rubric.
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according to their functions and artist 1 Define musical terms related to the different mus

purposes (e.g., genres, mediums, periods, jazz, and musical theater through writing
messages, themes). and assessment.

1 Formalism in dance, music, theatre, 1 Identify the varying degrees of proficiency found
and visual art varies according to various genres of world music through discussior
personal, cultural, and historical and writing prompts.
contexts 1 Recall information on cultures, purposes, and

1 Criteria for determining the aesthetic intended audienceghen critiquing works of music

merits of artwork vary according to
context. Understanding the relationst
between compositional design and
genre provides the foundation for
making value judgments about the atr

9 Identifying criteria for evaluatig
performances results in deeper
understanding of art and artaking.

1 Decoding simple contextual clues
requires evaluation mechanisms, suc
as rubrics, to sort fact from opinion.

I While there is shared vocabulary
among the four arts disciplines of
dance, msic, theatre, and visual art,
each also has its own discipline
specific arts terminology.

1 Levels of proficiency can be assesse
through analyses of how artists apply
the elements of art and principles of
design.

9 Artists and audiences can and do
disagreeabout the relative merits of
artwork. When assessing works of
dance, music, theatre and visual art,
is important to consider the context ft
the creation and performance of the
work (e.g., Who was the creator? WH
purpose does the artwork serve? Wh
is the intended audience?).
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Formative Assessments

9 Solo and group projects 1 Listening tests
9 Written quizzes 9 Writing prompts
Summative Assessments:

Continent Music group report.

Modifications (ELLs, Special Education,Gifted and Talented)

1 Follow all IEP modifications/504 plan

9 ELL: Variation in song choice and music selection

9 ELL: Varied length and requirements of written assignments

9 ELL: Extended time element for all work

9 ELL: Buddy/partner system to reinforce conteomprehension

9 SPED: Varied length and requirements of written assignments

1 SPED: Choice of activities

9 SPED: Handsn differentiated instruction

9 SPED: Extended time element for all work

1 GT: Further research and extended listening

9 GT: Extra time to practice ame advanced music concepts.

9 GT: Increased responsibility and elevated expectations

9 GT: Students to provide tutoring for other students

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources:
1 http://www.state.nj.us/education/cccs/

1 http://www.manchestertwp.org//site/Default.aspx?PagelD=987

9 SHARE THE MUSIC Copyright 2003 by Macmillan/McGratill, New York, NY

Vocabulary worksheets, listening chart worksheets, weekly tests, library of recoatiggsfes in unit,
stereo equipment for listening, computer access to do research, musical instruments to perform liste
examples.

ThdLEXIBLEGO Acr onym
Feasible
Lively
Eliminated
Explicit
Intentional
Beneficial
Limelight
Evaluated

Figure 1
The FLEXIBLE Principle:
Questions to Ask Before Selecting Potential Adaptations

1. Feasible: Successful adaptations 1 When can I fit the adaptation into the daily
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must be feasible for classroom schedule?

teachers to implement. What human and/or material resources do | have
implement the adaptation?
What human and/or materia@sources do | need to
implement the adaptation?

2. Lively: Successful adaptations How can | use the adaptation to promote active
must be lively, engaging, and/or learning?
fun. How can | plan this adaptation to be interesting &

fun?

What strategies can | use to motivate the student
so that | can continue to use tadaptation over a
period of time?

3. Eliminated:Successful adaptation What steps are needed to fade the adaptation ov
must be developed with the goal period of time?
working toward independence wif What additional instruction do | need to provide t
a gradual fading and eventual work toward the eventual elimination of the
elimination of the adaptation. adaptation?

4. Explicit: Successful adaptations What is the intent or purpose of this ad&pta?
(e ha\{[(;:] atqleflnltoelz purplqs_ctat How will | communicate the purpose of the
purpose hat 1S made explicitto adaptation to the student?
students, other professionals in th Wh h | dto k b h
classroom, parents, and if ' at other people need to hnow afout_t e | |
necessary, the adaptation (e.g., parents, other professionals, ot

students)?

5. Intentional: Successful adaptation ) ] o
should be part of a comprehensiv How does this agaptatlon fit W;th goals on the
plan for the student with studentos | EP?
disabilities. How does thé adaptation fit with goals and

objectives set by district and/or state guidelines?

6. Beneficial: Successful adaptations How does the adaptation benefit the student with
should benefithe student with disabilities?
disabilities and either enhance or Can other students benefit from the adaptation a
least not detract from the learning well?
of other students in the classroon How can | implement the adaptation so that it

enhanes and does not detract from the learning ¢
other students in the classroom?

7. Limelight: Successful adaptations
do not place undue attention of ti How and when can | implement the adaptation s¢
student with disabilities or put the that it does not put the student with disabilities in
student in a poteiatly unfavorable position?
embarrassing situation.

8. Evaluate:Successful adaptations
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are evaluated on an ongoing bas

1 How effective is the adaptation in promoting
learning for the student?

1 What impact does the adaptation have on the so
adjustment of the student?

1 What does the student like and dislike about the
adaptation?

1 What do | need to change about the adaptation?

9 Is the student ready to take on a higheel®f
independence?

Low and High Prep Differentiation Strategies

Differentiation strategies can require varied amounts of preparation timepktigtstrategies often require
teacher to both create multiple pathways to process information/demetsamingandto assign students
to those pathways. Hence, more ongoing monitoring and assessment is often required. In corpragt,
strategies might require a teacher to strategically create process and product choices for students, b
are allowed to choose which option to pursue given their learning profile or readiness level. Alspreda
strategy might be focused on a discrete skill (such as vocabulary words), so there are fewer details t
consider. Most teachers find that intdgra of one to two new lovprep strategies and one higtrep
strategy each quarter is a reasonable goal.

Low Prep Strategies

Varied journal Students are given a choice of different journal prompts,
prompts, spelling or | spellinglists or vocabulary lists depending on level of
vocabulary lists proficiency/assessment results.

Anchor activities Anchor activities provide meaningful options for students

when they are not actively engaged in classroom activitieg
(e.g., when they finish early, anaiting for further directions
are stumped, first enter class, or when the teacher is work
with other students). Anchors should be directly related tg
current learning goals.

Choices of books Different textbooks or novels (often at differeevéls) that
students are allowed to choose from for content study or f
literature circles.

Choices of review Different review or extension activities are made available
activities students during a specific section of the class (such as at
begnning or end of the period).

Homework options Students are provided with choices about the assignment
complete as homework. Or, students are directed to sped
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homework based on student needs.

Studentteacher goal
setting

The teacher anstudent work together to develop individua
learning goals for the student.

Flexible grouping

Students might be instructed as a whole group, in small
groups of various permutations (homogeneous or
heterogeneous by skill or interest), in pairs or irdiral. Any
small groups or pairs change over time based on assessn
data.

Varied computer
programs

The computer is used as an additional center in the classr]
and students are directed to specific websites or software
allows them to work oskills at their level.

Multiple Intelligence
or Learning Style
options

Students select activities or are assigned an activity that is
designed for learning a specific area of content through th
strong intelligence (verbdinguistic, interpersonal, osical,
etc.)

Varying scaffolding
of same organizer

Provide graphic organizers that require students to compls
various amounts of information. Some will be more filled g
(by the teacher) than others.

Think -Pair-Share by
readiness, interest,
and/or learning
profile

Students are placed in pdetermined pairs, asked to think
about a question for a specific amount of time, then are as
to share their answers first with their partner and then with
whole group.

Mini workshops to
re-teach or extend
skills

A short, specific lesson with a student or group of student
that focuses on one area of interest or reinforcement of a
specific skill.

Orbitals

Students conduct independent investigations generally las
3-6 weeks. The investigatiofiso r bi t 6 or r e\
facet of the curriculum.

Games to practice
mastery of
information and skill

Use games as a way to review and reinforce concepts. In
guestions and tasks that are on a variety of cognitive leve

Multiple levels of
questions

Teachers vary the sorts of questions posed to diffe
students based on their ability to handle them. Var
guestions is an excellent way to build the confidence

motivation) of students who are reluctant to contelio class
discourse. Note: Most teachers would probably admit t
without even thinking about it they tend to address partid
types of questions to particular students. In some cases
tendencies may need to be corrected. (For example,leete
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may be unknowingly addressing all of the more challen
guestions t o one student,
learning and fostering class resentment of that student.)

High Prep. Strategies

Cubing

Designed to help students think abaubpic or idea from man
different angles or perspectives. The tasks are placed on th
sides of a cube and use commands that help support thinki
(justify, describe, evaluate, connect, etc.). The students
complete the task on the side that ends tgcesither
independently or in homogenous groups.

Tiered assignment/
product

The content and objective are the same, but the process an
the products that students must create to demonstrate mas
are varied accordinlgeelt o t h

Independent
studies

Students choose a topic of interest that they are curious ab
and wants to discover new information on. Research is don
from questions developed by the student and/or teacher. Tk
researcher produces a product to shamnileg with classmateg

AMAT

Teachers plan instruction for each of four learning preferen
over the course of several days on a given topic. Some lesg
focus on mastery, some on understanding, some on person
involvement, and some on synthesis. Eaeliner has a chancg
to approach the topic through preferred modes and to stren
weaker areas.

Jigsaw

Students are grouped based on their reading proficiency an
each group is given an appropriate text on a specific aspeci
topic (the economiqolitical and social impact of the Civil
War, for example). Students later get into heterogeneous
groups to share their findings with their peers, who have reg
about different areas of study from source texts on their ow
reading levels. The jigsaw temique allows you to tackle the
same subject with all of your students while discreetly
providing them the different tools they need to get there.

Multiple texts

The teacher obtains or creates a variety of texts at different
reading levels to assigtrategically to students.

Alternative After completing a learning experience via the same conten
assessments process, the student may have a choice of products to shoy
what has been learned. This differentiation creates possibili
for studentsvho excel in different modalities over others
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(verbal versus visual).

Modified Assessments can be modified in a variety of wafgs example
Assessments by formatting the document differently (e.g. more space
between questions) or by using differgpes of questions
(matching vs. open ended) or by asking only the truly esser]
guestions.

Learning contracts | A contract is a negotiated agreement between teacher and
or Personal student that may have a mix of requirements and choice ba
Agendas on skills and understandings considered important by the

teacher. A personal agenda could be quite similar, as it wo
list the tasks the teacher wants each student to accomplish
given day/lesson/unit. Both Learning contracts and persona
agendas willikely vary between students within a classroom

Compacting This strategy begins with a student assessment to determin
level of knowledge or skill already attained (i.e. pretest).
Students who demonstrate proficiency before the unit even
begins aregjiven the opportunity to work at a higher level
(either independently or in a group).

Literature circles Flexible grouping of students who engage in different studie
a piece of literature. Groups can be heterogeneous and
homogeneous.

Reader so The Readersd Workshop appr

Workshop types of activities:
(Writerso6|f Mini-lessons (8.0 minutes) on some aspect of literature
Workshop is a a reading strategy.

parallel strategy) 1 Independent Reading Time (30 minutes), whe students
keep a journal and respond to the literature in terms of
they think or how they feel about what they are reading.

9 Sharing Time (10 minutes), where students share with
another person their journal entries and the other perso
gives feedbdc

Stations/ A station (or simply a collection of materials) that students

Learning Centers might use independently to explore topics or practice skills.
Centers allow individual or groups of students to work at the
own pace. Students arenstantly reassessed to determine
which centers are appropriate for students at a particular tin
and to plan activities at those centers to build the most pres

skills.
Tape recorded Books on tape are purchased aefted by the teacher) so thg
materials at students can listen to the book being read aloud to them wh
different levels they follow along in the text. This is often done at a listenin
station, where tapes of books/information on various readin
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levels are available.

Tic-Tac-Toe Choice | The tic-tac-toe choice board is a strategy that enables
Board (sometimes | students to choose multiple tasks to practice a skill, or
cal | ed-TdcT | demonstrate and extend understanding of a process or
Toeod) concept. From the board, stdents choose (or teacher
assigns) three adjacent or diagonal.

To design a tidactoe board:

- Identify the outcomes and instructional focus

- Design 9 different tasks

- Use assessment data to determine student levels

- Arrange the tasks on a{iactoeboard either randomly, in
rows according to level of difficulty, or you may want to sele
one critical task to place in the center of the board for all
students to complete.

Choice Boards Work assignments are written on cards that are placed in
hangirg pockets. By asking students to select a card from a
particular row of pockets, the teacher targets work toward
student needs yet allows student choice.

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources:

T

=4 =4 =4 =4 -8 -8 4 -8 -8 -8 -9

http://www.state.nj.us/education/cccs/

course syllabus

vocabulary worksheets

history lecture for each genre

listening chart worksheets

rubric and prewriting worksheet for music prompt writing assignment
outline and rubric for career report

weekly tests

library of recordings for genres in unit

studio instruments, including: microphones, guitars, basses, drums, keyboards, and PA syste
professional stereo equipment for proper listening
computer access to do research.

Teacher Notes:Please note closurideas, special education modifications, differentiated instructional
strategies and techniques, and ways to use technology will appear ONLY ONCE in Unit 1.

Sample Week

Monday: Denow song, vocabulary, history lecture, reflection

Tuesday: Denow song, ligtning chart, music prompt, reflection
Wednesday: Dmow song, songwriting, research, writing time, reflection

Developed July 102, 2012 by Melanie BodnérStafford Township, Robert 74
Connori Ocean Township, Caitlin E. GideStafford Township, and Michael F.
Mastropierra’ Central Regional



Thursday: Denow song, songwriting, research, writing time, reflection
Friday: Denow song, writing due, weekly test

© Ways To Use Technology

Each of the activitiebelow can be used by teachers for their classes, but imagine how much more pg
they might be if students worked on these as class projects, under a teacher's direction. There are g
opportunities for classroom creativity, student ownershig,iategrating technology into the curriculum

This information is available in Adobe Acrobat format (.pdf) for easy printing.

Word Processingwith graphics and draw tools)
1.Compose a stgfnews article/book review and illustrate it with clip art or graphics
2.Expand vocabulary within any written work using the thesaurus in your word processing applica
3.Create a resume for any famous person in history
4.Compare and contrast atwo (or more) things using a Venn diagram
5.Plan steps or activities with a concept web or@apuse special software designed for this purpos
6.Devise a character comparison chart in table format
7.Use a table to generate timelines for project® eecord historical events
8.Design a postcard highlighting your school, local community, or Ohio (for the bicentennial!)
9.Publish a class or grade "newspaper" or stugerduced newsletter or flyer

Spreadsheets and Databases
10 Documentprogress for a unit or an activity in your class
11 Take a survey and chart the results
12 Collect information about define the differences graphiatlye heights of the tallest roller coasters
13 Make a "real world" budget to learn about incom#rchasing, and consumer science
14 Do a "reality check" for a "dream car" or "dream house" by calculating payments with varied inte
rates
15 Strategize for a fundaiser by working with supply, demand, and price
16 Build a class "contact listbf homework help and information sharing
17 Keep an updated inventory of class materials and resources
18 Measure and record data to show cumulative résukgands Across the Class" or a "Dare&hon”

Internet
19.Go on an Internet Scavenddunt
20 Explore places you could never visit through streaming video
21Investigate any situation through a WebQ®&esteated by someone else or you can create your ow
22 Track daté the weather over time, or in different places, or changes in tok Blarket
23 Start the day or week with "Current Events," even in a content area, from major news sources
24 Watch or join an adventure online
25 Contribute to a research teamstudent data contributions and tracking are used for many projects
26 Research what happened the day you were born
27 Play a role in an online simulatidrthere is even a United Nations simulation for Middle School
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28.Test your knowledge with daily quizZzghe National Geography Bee posts new questions daily
29Become dJason Project" member
30.Follow the Iditarod

Emalil
31Ask an expert or an author for his or her opinion or insight on a topic you are studying
32Become an "gal" to someone anywhere in the world
33.Contact your Congressiondepresentative, Senators, or state officials with your concerns or ques
34 Share your expertise or opinion, or post a question on a message board
35 Initiate a friendly competition in reading or physical fitness activities with another cladsoal snd
share results

Presentation Software
36.Pull group work together in a class presentation with each group having a few slides in a preser
37.Compile information into a common forndatMath Formulas We Use" created by and for students
38 Record "class info and rules" for new student orientation
39Make a digital "memory book" for the year

Digital Camera
40.Capture the momedtclass presentations, field trips, or activities!
41 Provide supporting "evidence" in a projecteport

Digital Video
42 Document processes for use and redidab equipment and procedures
43 Record a class project or event, such as a field trip or guest speaker, for further learning activitie
44 Create a "newscast" of some ewvegurrentor historicab students presenting the information

Web Page
45Desi gn a web page or site to direct studen
46Upl oad a page wi t ho artemnsaps| ar evendifital presentdatonst s 6 wo
47 Share the results of student investigations by posting results on the Web
48 Use web page creation software to create a portfolio on-RCH

Videoconferencing
49 Converse and collaborate with another class on a project
50.Take a course, ireal time, from an instructor and with other students at various locations

Page 1 of 5
Assembled by Ann Sipe DB Grandview School Di st
Lesson Closure with Examples

or

40 Ways to Leave a Lesson

CLOSURE- what the instructor does to facilitatgap-up at the end of the lessaeiit is a
quick review, to remind students what it was that they have learned (or should have
learned) and allows you to see where the students are to assist you in fflanthiagext
lesson.

The intellectual work should be done by the studéemist the instructor summarizing for
the students and telling them what they learned.
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Closure allows students to summarize main ideas, evaluate class processes, answer
guestions psed at the beginning of the lesson, and link to both the past and the future.

Closure is an opportunity for formative assessment and helps the instructor decide:
1. if additional practice is needed

2. whether you need to-teach

3. whether you can movendo the next part of the lesson

Closure comes in the form of informatitlom students about what they learned during

the class; for example, a restatement of the instructional purpose. This information then

provides a knowledge of the results for thecteer, i.e., did you teach what you intended to

teach and have the students learned what you intended to have them learn?

Lesson Closing in a nutshélican be one or some combination of

the purposes below. It should be a meaningful end to the lesson.

AReviewing the key points of the lesson.

Giving students opportunities to draw concl
the students can use this 1

| essons.
té6s problem

Describing when
Previewing future e
Demonstr at i n egolving podess:
Bbitirig istudent learning.

Creating a smooth transition from one | ess({

Too oo Too Too Too To

Title Synopsis

1. Cornell Notes

Notes can be used in a variety of ways. Completing the summary,
checking with a partner for completeness, coil
idea of what the key ideas were.
http://coe.jmu.edu/learningtoolbox/cornellnotes.html

2. Journal Entry

Each day students write about 2 things they learned (use of a
journal could incorporate most of these other closure examples)
http://content.scholasticom/browse/article.jsp?id=3583

3. Exit Pass
Student must answer in writing questions or reflect in some way
about the learning before being allowed to leave the room.
Math exampldg work a question from the material covered during
the lesson, use as formett assessment for the following day, sort
into piles: got it/ didno6ét get it or minor ef
Examples
¢ [l really understood this idea...
1 have a few questions about... before I can say | understand
(111 don’t even know where to start on ...
' I am excited about é

Il 6d |Ii ke to | earn more about é
? a questions | have i sé
This point is really clear
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One thing that squares with things I
An idea that is stil!l going around in

4. Youodre stuck here wuntilé

This is a varidbn of the exit pass and great for a@second gap

before dismissal. Depending on time, have students discuss the

dayés vocabulary and then they have t
own words, to you, before they go out the door. If they are having

difficulty, have them step to the side and listen to several other

students and then try again. This should be framed in good humor,

not in a punitive way.

5. Whip Around

Students quickly and verbally share one thing they learned in the

class today. You can hatteem toss a ball from one to another or

just have volunteers. (Cavdayou have to have a safe trusting

environment. | have seen this done where kids chose others based

on their perception that the student

6. 32-1 3 thingsthey learned, 2 things they have a question about, 1 thing
they want the instructor to knawpostits, index cards, whatever

7. Fishbowl

Student writes one question they have about the topic of this
lesson. This can be something for which they know tissvar or

for which they want an answer. Form an inner and outer circle.
Share question with the person in front of you see if they know the
answer, switch who is asking question, if time rotate to a new
partner

8. Summary
Paragraph What was learned todldye specific with examples!

9. Explain a
Procedure Write to an absent student

10. Hereds Howé

Students write a detailed explanation of a procedwi¢h an

example to demonstrate their understanding of the concept. They
then giwe their partner the uworked example and the detailed
instructions and have the partner work the example from the
directions. Then they peer edit the procedures for clarity.

11. Cliff Notes, Jr. Students prwngar e
during a quiz over the dayobés topic.

12. Three WO0os
Students discuss or write
[1['Whatdid we learn today?
'11So What?(relevancy, importance, usefulness)

alr
my

o d

wonot h @

and

a

eady
heaq

ef i n g

expl

fiched
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IlINow What?(how does this fit into what we are
learning, does it affect our thinking, can predict
where we are going)

13. Pair / Share

Tell the person next to you 2 (3,4,5,¢é) thi
Today, then the groups report out.

Variation is to have students Think/Write/Pair/ Share

14. Gallery Walk

Students create graphic representatfrtbeir learning and post
them. Students can either share out the posters or students can
move from station to statidnwriting questions or comments,
noting similarities and differences, reflect on what they might do
differently if they were to repedie process.

15. Choose from

the Daily Dozen

Student choose two questions from a generic list to respond to
about the daydés | esson.

16. Quiz

Could be daily or intermittent.-2 questions to show what they

learned. Small individual whiteboards work wiglt a formative

assessment and reduces the paper wor k. Donodt
conceptual questions!

17. Thumbs Up / Thumbs down
Pose some questions that can be answered thumbs up/down/
sideways, ask for explanation of the decisions.

18. Quick doodles Doodledraw two or three concepts presented in the lesson may
include words or numbers.

19. Key Ideas
Students list the key ideas from the lesson and why they were
important.

20. AWhat am | ?0

(riddles for key terms)

Have students construct clues (riddles)utibe key terms and
quiz partners or the room

21. Jeopardy

Teacher gives answer. Students create the question. This works
well with dry erase boards.
http://www.hardin.k12.ky.us/res_techn/countyjeopardygames.htm

22. Be Alex Trebek Student poses answesggion to group about lessbresponses
should come from other students, not the teacher

n ¢
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23. Be the Teacher

Students present three key ideas they think everyone should have
learned. Could be done with a group or individuahgsponses can
be either orabr written.

2 4. The Five Wb6és Students explain the who, w I
lesson.

25. Credit Cards

Students are given an index card and requir eq(
objective and if they feel that objective was met. Credit given for

participating.

26. Postcard Students are given an index card and they write a postcard to their
parents explaining the dayds | esson.

27. Pros and Cons Students list pros and cons of the issue discussed in class (might be
a challenge in a math class.)

28. So Whatés Up

With é.7?

Students raise questions about something they either were unsure
about or need clarification. Can be done orally or written.

29. Quiz Master Students prepare a short quiz (+ 5 questions with answers) At least
2 of the questionsnsut st art Howeée? or Whyé?

30. Journal Entry Each day students write about 2 things they learned (use of a
journal could incorporate most of these other closure examples.)

31. | Care Why? Students explain relevancy of the concept to their life or how they
might use it.

32. It Fits Where?

Students create a Atime | ine A of the concept
concepts) or explain a connection to something else they know.

Assembl ed by Ann Sipe DB Grandview School Di st

33. Element of Surprise

Students receive an envelope containing a card with a word or
phrase selected by the teacher. Students discuss the concept and
list the contenspecific vocabulary necessary to discuss it.

34. Numbered Heads Together

Students in groups of up to five are rhered sequentially. As a

group they create a list of88things learned in the lesson and then
the teacher calls one number from each group to report to the class
something they learned.
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35. We Learned What?

Students write open ended questions on indedscdwo students

are selected to come forward. The first student draws a question

card and poses the question to the class. After the class discusses

the question and answers with their partrthie second student

draws a student name card to respontieoquestion. (These

guestions could also be used to | aunch the ng¢

36. Wedre Going Where?
Students predict t hebetsaeptorefermf t omorrowds | es:3s
the predictions the next day as either an opener or in closure.

37. It LooksLike This
An actual object or model that directly relates to the lesson is
shown and students explain how it connects t(

38. Sell It To Us
Write a jingle that explains the main idea of the lesson.

39. Commercial Students write & 2 minute commercial to use at home when
asked, AWhat happened in math class today??o

40. 4 box synectics

Synectics connect unrelated ideas through metaphor. Students
have a sheet with four boxes. In each box is a stem. Solving
equations in like eatingandamm ge becauseédo ASolving equati ons:
is |ike driving a car becauseéo

Resources used

Kristine Lindeblad® Coach Extraordinaire

Terrific teachers at Grandview Middle and High Schools; Grandview, WA
OSPI Funded Math Coaches 2a®J09

Abouti Secondary Educatiddlog
www.eduref.org/VirtualLessors/Guide.shtml

Educators Reference Desk, How to write a lesson Plan

Winning Through Student Participation in Lesson Closure. Patricia Wolf and Viola Supon . EDRS (EH
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Content Area: Music

Course Title: General Music Grade Level: 6-8

UNIT 1
Vocabulary of Music Fundamentals
History of Western Art Music
Introduction to Songwriting

First Quarter
of Instructional Time

UNIT 2
Vocabulary of Basic Elements
History of MusicalTheater and Film Music
Piano Scales, Chords, & Arpeggios

Second Quarter
of Instructional Time

UNIT 3
Vocabulary of Advanced Elements Third Quarter
History of Jazz and World Music of Instructional Time
Recording Technology

UNIT 4
Vocabulary of Music Notation Fourth Quarter
History of American Popular Music of Instructional Time
Individual and Group Performance

Date Created: 07/11/2012

Board Approved on:
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Content Area: Music Grade: 6-8

Summary Unit 1:

Vocabulary of Music Fundamentals
History of Western Art Music
Introduction to Songwriting

Primary interdisciplinary connections: Visual andPerforming Arts, Comprehensive Health and
Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Lite
Mathematics

21% Century Life and Career Standards

9.1 AT Critical Thinking and Problem Solving

9.1.B7 Creativuty and Innovation

9.1.D7i CrossCultural Understanding and Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

Content Standards

1.1 The Creative Procesd\ll students will demonstrate an understanding of the elements and prin
that govern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture All students will understand the role, development, and inlee
of the arts throughout history and across cultures.

1.3 PerformanceAll students will synthesize those skills, media, methods, and technologies appr
to creating, performing, and/or presenting works of art in dance, music, theatre, and visual ar

1.4 Aesthetic Responses & Critique Methodologieéll students will demonstrate and apply an
understanding of arts philosophies, judgment, and analysis to works of art in dance, music, tt
and visual art.

VISUAL AND PERFORMING ARTS
CPI# Cumulative Progress Indicator

1.1.2.B.1 Explore the elements of music through verbal and written responses to diverse a
prompts and printed scores.

1.1.2.B.2 Identify musical elements in response to diverse aural prompts, stiyyttas, timbre,
dynamics, form, and melody.

1.1.2.B.3 Identify and categorize sound sources by common traits (e.g., scales, rhythmic p
and/or other musical elements), and identify rhythmic notation up to eighth notes
rests.

1.1.5.B.1 Identify the elements of nsic in response to aural prompts and printed music

notational systems.

1.1.8.B.2 Compare and contrast the use of structural forms and the manipulation of the ele
of music in diverse styles and genres of musical compositions.
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1.2.2.A.1 Identify characteristic therdease& works of dance, music, theatre, and visual art, s
as artworks based on the themes of family and community, from various historic{
periods and world cultures.

1.25.A.2 Relate common artistic elements that define distinctive art genres in dance, musi
theatre, and visual art.

1.2.5A3 Determine the impact of significant contributions of individual artists in dance, mt
theatre, and visual art from diverse cultures throughout history.

1.2.8.A.1 Map historical innovations in dance, music, theatre, and visual art énatoaused by
the creation of new technologies.

1.2.8.A.2 Differentiate past and contemporary works of dance, music, theatre, and visual g
represent important ideas, issues, and events that are chronicled in the histories
diverse cultures.

1.3.P.B.6 Recognize andame a variety of music elements using appropriate music vocabu

1.3.5.B.4 Decode how the elements of music are used to achieve unity and variety, tensiol
release, and balance in musical compositions.

1.4.P.A2 Describe feelings and reactions in response tasivmusical genres and styles.

1.42A1 Identify aesthetic qualities of exemplary works of art in dance, music, theatre, an
visual art, and identify characteristics of the artists who created them (e.g., gend:q
absence or presence of training, style)etc.

1.4.2.A.2 Compare and contrast culturally and historically diverse works of dance, music,
theatre, and visual art that evoke emotion and that communicate cultural meanin

1.4.2.A.3 Use imagination to create a story based on an arts experience that communicate
emotion or feeling, and tell the story through each of the four arts disciplines (dat
music, theatre, and visual art).

1.45A1 Employ basic, disciplinspecific arts terminology to categorize works of dance, mi
theatre, and visual art according to essdiad classifications.

1.4.8.A.1 Differentiate past and contemporary works of dance, music, theatre, and visual g
represent important ideas, issues, and events that are chronicled in the histories
diverse cultures.

1.48.A3 Distinguish among artistic styles, tas) and movements in dance, music, theatre,
visual art within diverse cultures and historical eras.

1.4.8.A5 Interpret symbolism and metaphors embedded in works of dance, music, theatre
visual art.

1.4.8.A.7 Analyze the form, function, craftsmanship, aninality of representative works of
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dance, music, theatre, and visual art.

1.4.12.A.2 Specul ate on t he ar {spedfit dts terminotogymard citing s
embedded clues to substantiate the hypothesis.

1.45B.1 Assess the application of the elementarbfand principles of design in dance, music
theatre, and visual artworks using observable, objective criteria.

1.45B.3 Use disciplinespecific arts terminology to evaluate the strengths and weaknesseg
works of dance, music, theatre, and visual art.

1.4.8.B.2 Differentiate among basic formal structures and technical proficiency of artists in
works of dance, music, theatre, and visual art.
TECHNOLOGY

CPI# Cumulative Progress Indicator

8.1.8.A5 Select and usappropriate tools and digital resources to accomplish a variety of tg
and to solve problems.

8.1.8.B.1 Synthesize and publish information about a local or global issue or event on a
collaborative, welbased service (also known as a shared hosted service).

8.1.8.D.2 Sunmarize the application of fair use and Creative Commons guidelines.

8.1.4.E.2 Evaluate the accuracy of, relevance to, and appropriateness of using print gumuhn;
electronic information sources to complete a variety of tasks.

8.2.8.G.1 Explain why humasdesigned sstems, products, and environments need to be
constantly monitored, maintained, and improved.
215T CENTURY LIFE AND CAREERS

CPI# Cumulative Progress Indicator

9.1.8.A.1 Develop strategies to reinforce positive attitudes and productive behaviors that ir
critical thinking and problersolving skills.

9.1.12.A1 Apply critical thinking and problersolving strategies during structured learning
experiences.

9.14B.1 Participate in brairterming sessions to seek information, ideas, and strategies the
foster creative thinking.

9.1.8.C.1 Determine an individual s responsi bi
group activities.

9.1.8.C.2 Demonstrate the use of compromise, consensus, and cotyiuitding strategies for,
carrying out different tasks, assignments, and projects.

9.1.8.D.3 Use effective communication skills in fateface and online interactions with peers
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and adults from home and from diverse cultures.

9.1.12.D.1 Interpret spoken and written commcation within the appropriate cultural context.
ENGLISH LANGUAGE ARTS: WRITING

CPI# Cumulative Progress Indicator

WHST.68.1 | Write arguments focused alisciplinespecific content

WHST.68.4 | Produce clear and coherent writing in which the development, organization, and
are appropriate to task, purpose, and audience.

WHST.68.5 | With some guidance and support from peers and adults, develop and strengthen
as needed by planning, revising, edjt rewriting, or trying a new approach, focusin
on how well purpose and audience have been addressed.

WHST.68.8 | Gather relevant information from multiple print and digital sources, using search |
effectively; assess the credibility and accuracy of each spantl quote or paraphras
the data and conclusions of others while avoiding plagiarism and following a star
format for citation.

WHST.68.10 | Write routinely over extended time frames (time for reflection and revision) and
shorter time frames (a single sittingaoday or two) for a range of disciplispecific
tasks, purposes, and audiences.

Unit Essential Questions Unit Enduring Understandings

Students will concep/ Students wi |l under st ar

1 Whatis art? 9 Music fundamentals, song form and structu
ﬂ How aresound and music different? are essential elements to Songwriting.
1'[ When d|d music history start? ﬂ The hiStOl‘icaL Cultural, and artIStIC
1 How do you write a song? dlff(_erenlces b_etween thg following time
) o periods: MedievalRenaissance, Baroque,
I Why is musidmportant?

Classical, Romantic, Impressionist and Ear
20" Century, and Late 20Century.

1 How to respond to the aesthetics of any kin
of music through a creative written
assignment.

9 Multiple scopes and sequences of the
songwriting process ithe pop style.

9 How to research possible career choices in
music industry.

Unit Objectives Unit Objectives
Students wil/l knowé |Students wil/| be abl e t
1 Compositional techniques used in i Debate the merits of music as a medium of
different styles and genres of music art.
vary according to prescribed sets of
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rules.

9 Technological changes haand will
continue to substantially influence the
development and nature of the arts.

9 Tracing the histories of dance, music
theatre, and visual art in world culture
provides insight into the lives of peop
and their values.

1 Contextual clues to artistintent are
embedded in artworks. Analysis of
archetypal or consummate works of ¢
requires knowledge and understandir
of culturally specific art within
historical contexts.

9 Performance technique in dance,
music, theatre, and visual art varies
accordingto historical era and genre.

I Symbolism and metaphor are
characteristics of art and artaking.

9 Artwork may be both utilitarian and
nortutilitarian. Relative merits of
works of art can be assessed througk
analysis of form, function,
craftsmanship, and oiitglity.

9 Contextual clues within artworks oftel
reveal artistic intent, enabling the
vi ewer to hypot he
concept.

1 Visual fluency is the ability to
differentiate formal and informal
structures and objectively apply
observable criteria to thEssessment o
artworks, without consideration of the
artist.

Define, demonstrate, and utilize vocabulary
related to music fundamentals, including
contrasting the diérence between sound,
tones, and notes.

Define, demonstrate, and utilize the reason
for writing songs and music, including: danc
education, religion, and story purposes.

Verbally explain and physically demonstratt
the proper equipment use and safety
procedures and why they are important.

Define, demonstrate, and utilize vocabulary
related to song structure.

Define, demonstrate, and utilize vocabulary
related to creating and following a song chg

Compare and contrast in written the form th
differencesbetween music of the following
genres: Middle Ages, Renaissance, Barogu
Classical, Romantic, Impressionism and Eg
20" Century, and Late 20Century.

Through active listening, analyze and identi
music elements of the unit music using a
comparativdistening chart.

Music prompt: Write a five paragraph story
based upon the aesthetic response to giver
music using a basic fiveoint story arc.

In small collaborative groups, students will

write a song, using standard song structure
which includes introyerses, chorus, bridge,

and outro.

Complete a fivgparagraph research report o
a possible career in the music industry, usi
computer research in MLA format.
Information includes job overview, expecte(
salary, and role in society.
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Content Area: Music Grade: 6-8

Summary Unit 2:

Vocabulary of Basic Elements

History of Musical Theater and Film Music
Piano ScaleChords, & Arpeggios

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and
Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Liter
Mathematics

21% Century Life and Career Standards

9.1 AT Critical Thinking and Problem Solving

9.1.Bi Creativity and Innovation

9.1.D71 CrossCultural Understanding and Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

Content Standards

1.1 The Creative Procesdll students will demonstrate an understanding of the elements and pring
that govern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture All students will understand the role, @éepment, and influence
of the arts throughout history and across cultures.

1.3 Performance All students will synthesize those skills, media, methods, and technologies apprg
to creating, performing, and/or presenting works of art in dance, music, tteatrésual art.

1.4 Aesthetic Responses & Critique Methodologieall students will demonstrate and apply an
understanding of arts philosophies, judgment, and analysis to works of art in dance, music, th
and visual art.

VISUAL AND PERFORMING ARTS
CPI# Cumulative Progress Indicator

1.1.2.B.1 Explore the elements of music through verbal and written responses to diverse at
prompts angrinted scores.

1.1.2.B.2 Identify musical elements in response to diverse aural prompts, such as rhythm, t
dynamics, form, and melody.

1.1.2.B.3 Identify and categorize sound sources by common traits (e.g., scales, rhythmic pa
and/or other musical elementshdadentify rhythmic notation up to eighth notes and
rests.

1.15.B.1 Identify the elements of music in response to aural prompts and printed music
notational systems.
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1.1.8.B.2 Compare and contrast the use of structural forms and the manipulation of the ele
of music n diverse styles and genres of musical compositions.

1.2.2.A.1 Identify characteristic therdgased works of dance, music, theatre, and visual art, s
as artworks based on the themes of family and community, from various historica|
periods and world cultures.

1.25.A.2 Rdate common artistic elements that define distinctive art genres in dance, music
theatre, and visual art.

1.2.5.A3 Determine the impact of significant contributions of individual artists in dance, mu
theatre, and visual art from diverse cultures throughistiory.

1.2.8.A.1 Map historical innovations in dance, music, theatre, and visual art that were caust
the creation of new technologies.

1.2.8.A.2 Differentiate past and contemporary works of dance, music, theatre, and visual ar
represent important ideas, issumsgl events that are chronicled in the histories of
diverse cultures.

1.3.P.B.2 Use a variety of musical instruments to create music, alone and/or with others, us
different beats, tempos, dynamics, and interpretations.

1.3.P.B.4 Listen to, imitate, and improvise sais) patterns, or songs.

1.3.P.B.6 Recognize and name a variety of music elements using appropriate music vocab

1.3.2.B.2 Demonstrate developmentally appropriate vocal production/vocal placement and
breathing technique.

1.3.5.B.2 Sing melodic and harmonizing parts, indepentiyeand in groups, adjusting to the
range and timbre of the developing voice.

1.3.5.B.4 Decode how the elements of music are used to achieve unity and variety, tension
release, and balance in musical compositions.

1.3.8.B.1 Perform instrumental or vocabmpositions using complex standard and-stamdard
Western, nofiWestern, and avaigiarde notation.

1.3.8.B.2 Perform independently and in groups with expressive qualities appropriately align
with the stylistic characteristics of the genre.

1.4.P.A2 Describe feeligs and reactions in response to diverse musical genres and styles.

1.4.2.A.1 Identify aesthetic qualities of exemplary works of art in dance, music, theatre, anc
visual art, and identify characteristics of the artists who created them (e.g., gende
absencer presence of training, style, etc.).

1.4.2.A.2 Compare and contrast culturally and historically diverse works of dance, music, tH
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and visual art that evoke emotion and that communicate cultural meaning.

1.4.2.A.3 Use imagination to create a story based oartsexperience that communicated an
emotion or feeling, and tell the story through each of the four arts disciplines (dan
music, theatre, and visual art).

1.45A1 Employ basic, disciplinspecific arts terminology to categorize works of dance, mu
theate, and visual art according to established classifications.

1.48.A1 Differentiate past and contemporary works of dance, music, theatre, and visual ai
represent important ideas, issues, and events that are chronicled in the histories
diverse cultures.

1.4.8.A.3 Distinguish among artistic styles, trends, and movements in dance, music, theatrg
visual art within diverse cultures and historical eras.

1.4.8.A5 Interpret symbolism and metaphors embedded in works of dance, music, theatre,
visual art.

1.4.8.A.7 Analyze the formfunction, craftsmanship, and originality of representative works g
dance, music, theatre, and visual art.

1.4.12.A.2 Specul ate on t he ar {spedfit drts terminotogymand citing s
embedded clues to substantiate the hypothesis.

1.45B.1 Assess thapplication of the elements of art and principles of design in dance, mu
theatre, and visual artworks using observable, objective criteria.

1.4.5.B.3 Use disciplinespecific arts terminology to evaluate the strengths and weaknesses
works of dance, music, tage, and visual art.

1.4.8.B.2 Differentiate among basic formal structures and technical proficiency of artists in
of dance, music, theatre, and visual art.
TECHNOLOGY

CPI# Cumulative Progress Indicator

8.1.8.A5 Select and use appropriate tools and digital resources to accomplish a variety of {
and to solve problems.

8.1.8.B.1 Synthesize and publish information about a local or global issue or event on a
collaborative, welbased service (aldmown as a shared hosted service).

8.1.8.D.2 Summarize the application of fair use and Creative Commons guidelines.

8.1.4E.2 Evaluate the accuracy of, relevance to, and appropriateness of using print gmohio
electronic information sources to complete a varietysks.

8.28.G.1 Explain why humardesigned systems, products, and environments need to be
constantly monitored, maintained, and improved.
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21°T CENTURY LIFE AND CAREERS

CPI# Cumulative Progress Indicator

9.1.8.A.1 Develop strategies to reinforce positive attitudes and productive behaviors that im
critical thinking and problersolving skills.

9.1.12.A1 Apply critical thinking and problersolving strategies during structured learning
experiences.

9.14B.1 Participate in brainstorming sessions to seek information, ideas, and strategies th
foster creative thinking.

9.1.8.C.1 Determine an individual 6s responsi bi
activities.

9.1.8.C.2 Demonstrate the us# compromise, consensus, and community building strategies
carrying out different tasks, assignments, and projects.

9.1.8.D.3 Use effective communication skills in fateface and online interactions with peers
and adults from home and from diverse cultures.

9.1.12.D.1 Interpret spoken and written communication within the appropriate cultural contex
ENGLISH LANGUAGE ARTS: WRITING

CPI# Cumulative Progress Indicator

WHST.68.1 | Write arguments focused aliscipline-specific content

WHST.68.4 Produce clear and coherent writing in which the development, organization, and s
are appropriate to task, purpose, and audience.

WHST.68.5 | With some guidance and support from peers and adults, develop and strengthen
as neded by planning, revising, editing, rewriting, or trying a new approach, focus
on how well purpose and audience have been addressed.

WHST.68.8 | Gather relevant information from multiple print and digital sources, using search t
effectively; assess the credity and accuracy of each source; and quote or paraphr
the data and conclusions of others while avoiding plagiarism and following a stan
format for citation.

WHST.68.10 | Write routinely over extended time frames (time for reflection and revision) and s
time frames (a single sitting or a day or two) for a range of discippeeific tasks,
purposes, and audiences.
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Unit Essential Questions

Students will concep

Unit Enduring Understandings

Students wi | under st an

1 What is music theory? 1 The differences between melody and harmg

I What is the most essential element? I How to count and interpret rhythm

I Why is tuning important? 9 The historical, cultural, and artistic differenc

1 Whyis the piano powerful? between film music anchusical theatre.

1 Who is a composer? 1 How to respond to the aesthetics of any kin
of music through a creative written
assignment.

9 Basic piano theory and performance
9 How to properly practice and rehearse
individually and in groups
Unit Objectives Unit Objectives

Students wil/l knowé

9 Compositional techniques used in
different styles and genres of music
vary according to prescribed sets of

rules.

1 Technological changes have and will
continue to substantially influence the
development and nature of the arts.

9 Tracing the histories afance, music,
theatre, and visual art in world culture
provides insight into the lives of peopl
and their values.

I Western, nofWestern, and avaigfarde
notation systems have distinctly
different characteristics.

9 Stylistic considerations vary across
genres, cultures, and historical eras.

9 Contextual clues to artistic intent are
embedded in artworks. Analysis of
archetypal or consummate works of a
requires knowledge and understandin
of culturally specific art within
historical contexts.

9 Performance techgue in dance, music
theatre, and visual art varies accordin
to historical era and genre.

I Symbolism and metaphor are
characteristics of art and artaking.

I Artwork may be both utilitarian and
non-utilitarian. Relative merits of work

of art can be asses$through analysis

Student s wil |l be abl e t
91 Define, demonstrate, and utilize vocabulary

related to pitch, tuning, and intonation.

91 Define, demonstrate, and utilize vocabulary
related to basic music theory, including scal
steps, and the root.

1 Define, demonstrate, and utilize vocabulary
related to patterns in music, including:
melody, harmony, intervals, and tonality.

91 Define, demonstratend utilize vocabulary
related to musical timing concepts, including
tempo, BPM, and sound duration.

1 Demonstrate how to musically count in a
variety of simple and complex meters.

91 Define, demonstrate, and utilize vocabulary
related to rhythm, includingyacopation and
resting.

9 Debate the differences of importance betwe
melody, harmony, and rhythm.

9 Compare and contrast in written the form th
differences between film music and musical
theatre.

9 Through active listening, analyze and identi
music elementsf the unit music using a
comparative listening chart.

I Music prompt: Write a five paragraph story
based upon the aesthetic response to given
music using a basic fivgoint story arc.

1 In small collaborative groups, students will
begin individuallypracticing and rehearsing &
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of form, function, craftsmanship, and a group their specific music for a song creat
originality. project.

i Contextual clues within artworks ofter On the piano, be able to perform a two octal
reveal artistic intent, enabling the scale, chord, and arpeggio in C Major
viewer to hypothe On the piano, be able to perform a two octal
concept. scale, chord, and arpeggio in A Minor

1 Visual fluency is the ability to On the piano, be able to perform a two octa
dlffel’entlate formal and |nf0rnha. Scale’ Chord’ and arpeggio in F Major
stt:ucturebsl anqtobjeft'YE ly apply " On the piano, be able to perform a two octa;
observaple Criteria to € assessmen scale, chord, and arpeggio in D Minor
artworks, without consideration of the )
artist. On the piano, be able to perform a two octal

scale, chord, and arpeggio in G Major

On the piano, be able to perform a two octa:

scale, chord, and arpeggio in E Minor

On the piano, be able to perform a two octal

scale, chord, and arpeggio in Bb Major

On the piano, be able to perform a two octal

scale, chord, and arpeggio in G Minor

On the pano, be able to perform a two octav

scale, chord, and arpeggio in D Major

On the piano, be able to perform a two octal

scale, chord, and arpeggio in B Minor

Complete and present a research poster pr(

on a musician and song of student choice.

Informétion includes information on the life,

history, and career of the artist, as well as

background information on the chosen song
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Content Area: Music Grade: 6-8

Summary Unit 3:

Vocabulary of Advanced Elements
History of Jazz and World Music
Recording Technology

Primary interdisciplinary connections: Visual andPerforming Arts, Comprehensive Health and
Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Liter
Mathematics

21% Century Life and Career Standards

9.1 AT Critical Thinking and Problem Solving

9.1.Bi Creativity and Innovation

9.1.D71 CrossCultural Understanding and Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

Content Standards

1.1 The Creative Procesdll students will demonstrate an understanding of the elements and pring
that govern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture All students will understand the role, development, and inlee
of the arts throughout history and across cultures.

1.3 Performance All students will synthesize those skills, media, methods, and technologies apprg
to creating, performing, and/or presenting works of art in dance, music, theatre, and visual art

1.4 Aesthetic Responses & Critique MethodologieAll students will demonstrate and apply an
understanding of arts philosophies, judgment, and analysis to works of art in dance, music, th
and visual art.

VISUAL AND PERFORMING ARTS
CPI# Cumulative Progress Indicator

1.1.2.B.1 Explore the elements of mudtrough verbal and written responses to diverse aura
prompts and printed scores.

1.1.2.B.2 Identify musical elements in response to diverse aural prompts, such as rhythm, t
dynamics, form, and melody.

1.1.2.B.3 Identify and categorize sound sources by common {igs, scales, rhythmic pattern
and/or other musical elements), and identify rhythmic notation up to eighth notes
rests.

1.15.B.1 Identify the elements of music in response to aural prompts and printed music
notational systems.
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1.1.8.B.2 Compare and contrast the udestructural forms and the manipulation of the elemen
of music in diverse styles and genres of musical compositions.

1.1.12.B.1 Examine how aspects of meter, rhythm, tonality, intervals, chords, and harmonic
progressions are organized and manipulated to estalplitshand variety in genres of
musical compositions.

1.22.A1 Identify characteristic therAgased works of dance, music, theatre, and visual art, S
as artworks based on the themes of family and community, from various historica|
periods and world cultures.

1.25.A.2 Relate common artistic elements that define distinctive art genres in dance, music
theatre, and visual art.

1.25.A3 Determine the impact of significant contributions of individual artists in dance, mu
theatre, and visual art from diverse cultures throughistary.

1.2.8.A.1 Map historical innovations in dance, music, theatre, and visual art that were caust
the creation of new technologies.

1.2.8.A.2 Differentiate past and contemporary works of dance, music, theatre, and visual ar
represent important ideas, issuegj avents that are chronicled in the histories of
diverse cultures.

1.2.12.A.1 Determine how dance, music, theatre, and visual art have influenced world cultur
throughout history.

1.3.P.B.2 Use a variety of musical instruments to create music, alone and/or with asiags,
different beats, tempos, dynamics, and interpretations.

1.3.P.B.4 Listen to, imitate, and improvise sounds, patterns, or songs.

1.3.P.B.6 Recognize and nhame a variety of music elements using appropriate music vocab

1.3.2.B.2 Demonstrate developmentally appropiabcal production/vocal placement and
breathing technique.

1.3.5.B.2 Sing melodic and harmonizing parts, independently and in groups, adjusting to th
range and timbre of the developing voice.

1.3.5.B.3 Improvise and score simple melodies over given harnsiructures using traditional
instruments and/or computer programs.

1.3.5.B.4 Decode how the elements of music are used to achieve unity and variety, tension
release, and balance in musical compositions.

1.3.8.B.1 Perform instrumental or vocal compositions using plex standard and nestandard
Western, nofiWestern, and avaigiarde notation.
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1.3.8.B.2 Perform independently and in groups with expressive qualities appropriately align
with the stylistic characteristics of the genre.

1.3.8.B.3 Apply theoretical understanding of eegsive and dynamic music terminology to the
performance of written scores in the grand staff.

1.3.12.B.2 Analyze how the elements of music are manipulated in original or prepared music
scores.

1.3.12.B.3 Improvise works through the conscious manipulation of the elenoémbusic, using a
variety of traditional and nontraditional sound sources, including electronic-sound
generating equipment and music generation programs.

1.4.P.A2 Describe feelings and reactions in response to diverse musical genres and styles

1.42A1 Identify aeshetic qualities of exemplary works of art in dance, music, theatre, and
visual art, and identify characteristics of the artists who created them (e.g., gende
absence or presence of training, style, etc.).

1.4.2.A.2 Compare and contrast culturally and histally diverse works of dance, music, theat
and visual art that evoke emotion and that communicate cultural meaning.

1.4.2.A.3 Use imagination to create a story based on an arts experience that communicate
emotion or feeling, and tell the story througgrch of the four arts disciplines (dance,
music, theatre, and visual art).

1.45A1 Employ basic, disciplinspecific arts terminology to categorize works of dance, mu
theatre, and visual art according to established classifications.

1.4.8.A.1 Differentiate past andontemporary works of dance, music, theatre, and visual art 1
represent important ideas, issues, and events that are chronicled in the histories
diverse cultures.

1.4.8.A3 Distinguish among artistic styles, trends, and movements in dance, music, theatrg
visual art within diverse cultures and historical eras.

1.4.8.A5 Interpret symbolism and metaphors embedded in works of dance, music, theatre,
visual art.

1.4.8.A.7 Analyze the form, function, craftsmanship, and originality of representative works
dance, musichieatre, and visual art.

1.4.12.A.2 Specul ate on t he ar ispedfit drts terminotogymrd citing s
embedded clues to substantiate the hypothesis.

1.45B.1 Assess the application of the elements of art and principles of design in dance, m
theatre and visual artworks using observable, objective criteria.

1.45B.3 Use disciplinespecific arts terminology to evaluate the strengths and weaknesses
works of dance, music, theatre, and visual art.
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1.4.8.B.2 Differentiate among basic formal structures and techpiadiciency of artists in works
of dance, music, theatre, and visual art.
TECHNOLOGY

CPI# Cumulative Progress Indicator

8.1.8.A5 Select and use appropriate tools and digital resources to accompésiety of tasks
and to solve problems.

8.1.8.B.1 Synthesize and publish information about a local or global issue or event on a
collaborative, weklbased service (also known as a shared hosted service).

8.1.8.D.2 Summarize the application of fair use and Creafleenmons guidelines.

8.1.4.E.2 Evaluate the accuracy of, relevance to, and appropriateness of using print qmihic
electronic information sources to complete a variety of tasks.

8.2.8.G.1 Explain why humardesigned systems, products, and environments need to be
corstantly monitored, maintained, and improved.
21°5T CENTURY LIFE AND CAREERS

CPI# Cumulative Progress Indicator

9.1.8.A.1 Develop strategies to reinforce positive attitudied productive behaviors that impacit
critical thinking and problersolving skills.

9.1.12.A1 Apply critical thinking and problersolving strategies during structured learning
experiences.

9.14B.1 Participate in brainstorming sessions to seek information, ideas, aegissdahat
foster creative thinking.

9.1.8.C.1 Determine an individual 6s responsi bi
activities.

9.1.8.C.2 Demonstrate the use of compromise, consensus, and community building strateg
carrying out different tds, assignments, and projects.

9.1.8.D.3 Use effective communication skills in fateface and online interactions with peers
and adults from home and from diverse cultures.

9.1.12.D.1 Interpret spoken and written communication within the appropriate cultural contex
ENGLISH LANGUAGE ARTS: WRITING

CPI# Cumulative Progress Indicator

WHST.68.1 | Write arguments focused alsciplinespecific content

WHST.68.4 Produce clear and coherent writing in which deeelopment, organization, and style
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are appropriate to task, purpose, and audience.

With some guidance and support from peers and adults, develop and strengthen
as needed by planning, revising, editing, rewriting, or trying a new approachnfpcu
on how well purpose and audience have been addressed.

Gather relevant information from multiple print and digital sources, using search t

effectively; assess the credibility and accuracy of each source; and quote or para
the data and conclusis of others while avoiding plagiarism and following a standa

Write routinely over extended time frames (time for reflection and revision) and sk

WHST.68.5
WHST.68.8

format for citation.
WHST.68.10

purposes, and audiences.

time frames (a single sitting or a day or two) for a range of discipjpeeifc tasks,

Unit Essential Questions
Students will concep
What makes something musical?
How to be expressive?

What is articulation?

Why is emotion important in
performance?

I What is the role of a producer?

= =4 -4 A

Unit Enduring Understandings

Students will under st an

I The connection between musical technique
and creating an engaging musical
performance.

9 The historical, cultural, and artistic differenc
between music from various cultures aroung
the world, including jazz musiend all of its
subgenres and variations.

1 How to respond to the aesthetics of any kin
of music through a creative written
assignment.

9 The logistics of how musicians record using
215 century audio tools, in the analog and
digital world.

9 How all of the indvidual components can be
arranged in a recording studio environment.

Unit Objectives

Students wil/l knowé

9 Compositional techniques used in
different styles and genres of music
vary according to prescribed sets of

rules.

I Understanding nuanced stylistic
differences among various genres of
music is a component of musical
fluency. Meter, rhythm, tonality, and
harmonics are determining factors in
the categorization of musical genres.

1 Technological changes have and will

Unit Objectives

Students will be abl e t

91 Define, demonstrate, and utilize vocabulary
related to instrumentationrchestration, and
instrument families.

91 Define, demonstrate, and utilize vocabulary
related to composition, including: a capella,
instrumental, mixed voices, and ensembles

91 Define, demonstrate, and utilize vocabulary
related to musical volume, citing the
differences between volume and dynamics.

91 Define, demonstrate, and utilize vocabulary
related to articulation, and other outlets of
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continue to substantially influence the
development and nature of the arts.

9 Tracing the histories of dance, music,
theatre, and visual art in world culture
provides insight into the lives of peopl
and their values.

1 Cultural and historical events impact
artmaking as well as how audiences
respnd to works of art.

1 Western, nofWestern, and avaigfarde
notation systems have distinctly
different characteristics.

1 Stylistic considerations vary across
genres, cultures, and historical eras.

I Understanding of disciplingpecific
arts terminology (e.ggrescendo,
diminuendo, pianissimo, forte, etc.) is
component of music literacy.

I The ability to read and interpret music
impacts musical fluency.

9 Understanding of how to manipulate
the elements of music is a contributin
factor to musical artistry.

9 Contexual clues to artistic intent are
embedded in artworks. Analysis of
archetypal or consummate works of a
requires knowledge and understandin
of culturally specific art within
historical contexts.

9 Performance technique in dance, mus
theatre, and visual art varies accordin
to historical era and genre.

1 Symbolism and metaphor are
characteristics of art and artaking.

1 Artwork may be both utilitarian and
nonutilitarian. Relative merits of work|
of art can be assessed through analyj
of form, function, craftsmanship, and
originality.

i Contextual clues within artworks ofter
reveal artistic intent, enabling the
vi ewer to hypot he
concept.

9 Visual fluency is the ability to
differentiateformal and informal
structures and objectively apply

observable criteria to the assessment

musical expression.

Compare and contrast in written the form th
differences between music from various
cultures around the wid, including jazz
music and all of its sugenres and variations

Through active listening, analyze and identi
music elements of the unit music using a
comparative listening chart.

Music prompt: Write a five paragraph story
based upon the aestheticpesse to given
music using a basic fivgoint story arc.

In small collaborative groups, students will
begin individually and as a group recording
their specific music for a song creation proje

On the piano, be able to perform a two octal
scale, chordand arpeggio in Eb Major.

On the piano, be able to perform a two octal
scale, chord, and arpeggio in C Minor.

On the piano, be able to perform a two octal
scale, chord, and arpeggio in A Major.

On the piano, be able to perform a two octal
scale, chordand arpeggio in F# Minor.

On the piano, be able to perform a two octal
scale, chord, and arpeggio in Ab Major.

On the piano, be able to perform a two octal
scale, chord, and arpeggio in F Minor.

On the piano, be able to perform a two octa
scale, chordand arpeggio in E Major.

On the piano, be able to perform a two octa
scale, chord, and arpeggio in C# Minor.

Choose a musician, and research all perting
information on their life, history a career.
Student will teach the class, lecturing on all
important researched information, providing
listening examples.
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artworks, without consideration of the
artist.
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Content Area: Music Grade: 6-8

Summary Unit 4:

Vocabulary ofMusic Notation
History of American Popular Music
Individual and Group Performance

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and
Physical Education, Science, Social Studies, World Languages, Techriglogyage Arts Literacy,
Mathematics

21% Century Life and Career Standards

9.1 AT Critical Thinking and Problem Solving

9.1.Bi Creativity and Innovation

9.1.D71 CrossCultural Understanding and Interpersonal Communications
9.4.Ci Audio/Visual, Technology & Film Career Cluster

Content Standards

1.1 The Creative Procesdll students will demonstrate an understanding of the elements and pring
that govern the creation of works of art in dance, music, theatre, and visual art.

1.2 History of the Arts and Culture All students will understand the role, development, and influen
of the arts throughout history and across cultures.

1.3 Performance All students will synthesize those skills, media, methods, and technologies apprg
to creating, performing, and/or presenting works of art in dance, music, theatre, and visual art,

1.4 Aesthetic Responses & Critique Methodologieall students will demonstrate and apply an
understanding of arts philosophies, judgment, and analysis to worksmtlance, music, theatre,
and visual art.

VISUAL AND PERFORMING ARTS
CPI# Cumulative Progress Indicator

1.1.2.B.1 Explore the elements of music through verbal and written responses to diverse at
prompts and printesglcores.

1.1.2.B.2 Identify musical elements in response to diverse aural prompts, such as rhythm, t
dynamics, form, and melody.

1.1.2.B.3 Identify and categorize sound sources by common traits (e.g., scales, rhythmic pa
and/or other musical elements), and tifgmhythmic notation up to eighth notes and
rests.

1.15.B.1 Identify the elements of music in response to aural prompts and printed music

notational systems.
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1.1.8.B.2

1.1.12.B.1

1.1.12.B.2

1.22.A1

1.25A.2

1.2.5.A3

1.2.8A.1

1.2.8.A.2

1.2.8.A.3

1.2.12.A.1

1.2.12.A.2

1.3.P.B.2

1.3.P.B.4

1.3.P.B.6

1.3.2.B.2

1.3.5.B.2

Compare and contrast the use of structural forms and the manipulation of the ele
of music indiverse styles and genres of musical compositions.

Examine how aspects of meter, rhythm, tonality, intervals, chords, and harmonic
progressions are organized and manipulated to establish unity and variety in gen
musical compositions.

Synthesize knwledge of the elements of music in the deconstruction and performe
of complex musical scores from diverse cultural contexts.

Identify characteristic therdgased works of dance, music, theatre, and visual art, s
as artworks based on the themes ofifigand community, from various historical
periods and world cultures.

Relate common artistic elements that define distinctive art genres in dance, musi
theatre, and visual art.

Determine the impact of significant contributions of individual artistdance, music,
theatre, and visual art from diverse cultures throughout history.

Map historical innovations in dance, music, theatre, and visual art that were caust
the creation of new technologies.

Differentiate past and contemporary works of danweasic, theatre, and visual art tha
represent important ideas, issues, and events that are chronicled in the histories
diverse cultures.

Analyze the social, historical, and political impact of artists on culture and the imp
culture on the arts.

Determine how dance, music, theatre, and visual art have influenced world cultur
throughout history.

Justify the impact of innovations in the arts (e.g., the availability of music online) ¢
societal norms and habits of mind in various histdréas.

Use a variety of musical instruments to create music, alone and/or with others, us
different beats, tempos, dynamics, and interpretations.

Listen to, imitate, and improvise sounds, patterns, or songs.
Recognize and name a varietynofisic elements using appropriate music vocabular

Demonstrate developmentally appropriate vocal production/vocal placement and
breathing technique.

Sing melodic and harmonizing parts, independently and in groups, adjusting to th
range and timbre ohe developing voice.
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1.3.5.B.3

1.3.5.B.4

1.3.8.B.1

1.3.8.B.2

1.3.8.B.3

1.3.8.B.4

1.3.12.B.1

1.3.12.B.2

1.3.12.B.3

1.3.12.B.4

1.4P.A2

1.4.2.A.1

1.4.2.A.2

1.4.2.A.3

145A1

1.4.8.A.1

Improvise and score simple melodies over given harmonic structures using traditi
instruments and/or computer programs.

Decode how the elements of music are used to achieve unity and variety, tension
releaseand balance in musical compositions.

Perform instrumental or vocal compositions using complex standard arslaratard
Western, nofWestern, and avaigiarde notation.

Perform independently and in groups with expressive qualities appropriately align
with the stylistic characteristics of the genre.

Apply theoretical understanding of expressive and dynamic music terminology to
performance of written scores in the grand staff.

Improvise music in a selected genre or style, using the elenfantssi that are
consistent with basic playing and/or singing techniques in that genre or style.

Analyze compositions from different world cultures and genres with respect to
technique, musicality, and stylistic nuance, and/or perform excerpts withdachni
accuracy, appropriate musicality, and the relevant stylistic nuance.

Analyze how the elements of music are manipulated in original or prepared musig
scores.

Improvise works through the conscious manipulation of the elements of music, us
variety of traditional and nontraditional sound sources, including electronic-sound
generating equipment and music generation programs.

Arrange simple pieces for voice or instrument using a variety of traditional and
nontraditional sound sources or eleaic media, and/or analyze prepared scores us
music composition software.

Describe feelings and reactions in response to diverse musical genres and styles

Identify aesthetic qualities of exemplary works of art in dance, music, theatre, ang
visual art, and identify characteristics of the artists who created them (e.g., gende
absence or presence of training, style, etc.).

Compare and contrast culturally and historically diverse works of dance, music, tH
and visual art that evolemotion and that communicate cultural meaning.

Use imagination to create a story based on an arts experience that communicate
emotion or feeling, and tell the story through each of the four arts disciplines (dan
music, theatre, and visual art

Employ basic, disciplinspecific arts terminology to categorize works of dance, mu
theatre, and visual art according to established classifications.

Differentiate past and contemporary works of dance, music, theatre, and visual ar
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represat important ideas, issues, and events that are chronicled in the histories o
diverse cultures.

1.4.8.A.3 Distinguish among artistic styles, trends, and movements in dance, music, theatre
visual art within diverse cultures and historical eras.

1.4.8.A5 Interpret synbolism and metaphors embedded in works of dance, music, theatre,
visual art.

1.4.8.A.7 Analyze the form, function, craftsmanship, and originality of representative works
dance, music, theatre, and visual art.

1.4.12.A.2 Specul ate on t he ainetspedfit drts terminotogymard citing s
embedded clues to substantiate the hypothesis.

1.4.12.A3 Develop informed personal responses to an assortment of artworks across the fo
disciplines (dance, music, theatre, and visual art), using historical signéjcanc
craftsmanship, cultural context, and originality as criteria for assigning value to th
works.

1.45B.1 Assess the application of the elements of art and principles of design in dance, m
theatre, and visual artworks using observable, objective criteria.

1.45.B.3 Use disciplinespecific arts terminology to evaluate the strengths and weaknesses
works of dance, music, theatre, and visual art.

1.4.8.B.2 Differentiate among basic formal structures and technical proficiency of artists in
of dance, music, theatrengvisual art.
TECHNOLOGY

CPI# Cumulative Progress Indicator

8.1.8.A5 Select and use appropriate tools and digital resources to accomplish a variety of {
and to solve problems.

8.1.8.B.1 Synthesize angublish information about a local or global issue or event on a
collaborative, weklbased service (also known as a shared hosted service).

8.1.8.D.2 Summarize the application of fair use and Creative Commons guidelines.

8.1.4.E.2 Evaluate the accuracy of, relevance to, appropriateness of using print and fmint
electronic information sources to complete a variety of tasks.

8.28.G.1 Explain why humardesigned systems, products, and environments need to be
constantly monitored, maintained, and improved.
21°5T CENTURY LIFE AND CAREERS

CPI# Cumulative Progress Indicator

9.1.8.A.1 Develop strategies to reinforce positive attitudes and productive behaviors that im

Developed July 102, 2012 by Melanie BodnérStafford Township, Robert 104
Connori Ocean Township, Caitlin E. GideStafford Township, and Michael F.
Mastropierra’ Central Regional



critical thinking andoroblemsolving skills.

9.1.12.A1 Apply critical thinking and problersolving strategies during structured learning
experiences.

9.14B.1 Participate in brainstorming sessions to seek information, ideas, and strategies th
foster creative thinking.

9.1.8.C.1 Determineanindii dual 6s responsibility for p
activities.

9.1.8.C.2 Demonstrate the use of compromise, consensus, and community building strateg
carrying out different tasks, assignments, and projects.

9.1.8.D.3 Use effective communicatiaskills in faceto-face and online interactions with peers
and adults from home and from diverse cultures.

9.1.12.D.1 Interpret spoken and written communication within the appropriate cultural contex
ENGLISH LANGUAGE ARTS: WRITING

CPI# Cumulative Progress Indicator

WHST.68.1 | Write arguments focused aliscipline-specific content

WHST.68.4 Produce clear and coherent writing in which the development, organization, and s
are appropriate to tasgurpose, and audience.

WHST.68.5 | With some guidance and support from peers and adults, develop and strengthen
as needed by planning, revising, editing, rewriting, or trying a new approach, focu
on how well purpose and audience have been addressed.

WHST.68.8 | Gatter relevant information from multiple print and digital sources, using search te
effectively; assess the credibility and accuracy of each source; and quote or para
the data and conclusions of others while avoiding plagiarism and following arstan
format for citation.

WHST.68.10 | Write routinely over extended time frames (time for reflection and revision) and sh
time frames (a single sitting or a day or two) for a range of disciplieeific tasks,
purposes, and audiences.

Unit Essential Questions Unit Enduring Understandings

Students will concep|Students will under st an

I What is pop music? I How to create a musat performance by
1'[ How has pop music Changed over t|m reading standard music notation.
1'[ What is the entire recording process? T[ The hiStorical, Cultural, and artistic differenc
- L between American popular music ranging
?
E \I;IVZW mu3|c .no.tatlontls ??tool. from the 19506s thr d
y 1S music important: I How to respond to the aesthetics of any kin
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of music through a creativeritten
assignment.

I How to complete the final stages of recordir]
including mixing, mastering, and other post
production issues.

i To give a final performance, cumulative of g
learning throughout the course.

Unit Objectives Unit Objectives

Students will knowé

I Compositional techniques used in
different styles and genres of music
vary according to prescribed sets of

rules.

I Understanding nuanced stylistic
differences among various genres of
music is a component of musical
fluency. Meter, rhythm, tonality, and
harnonics are determining factors in
the categorization of musical genres.

9 Musical proficiency is characterized b
the ability to sightread advanced
notation. Musical fluency is also
characterized by the ability to classify
and replicate the stylistic diffemees in
music of varying traditions.

9 Technological changes have and will
continue to substantially influence the
development and nature of the arts.

1 Tracing the histories of dance, music,
theatre, and visual art in world culture
provides insight into thkves of people
and their values.

9 The arts reflect cultural morays and
personal aesthetics throughout the ag

9 Cultural and historical events impact
artmaking as well as how audiences
respond to works of art.

9 Access to the arts has a positive
influence m the quality of an
i ndi vi dual 6s | i f €
expression, and contributions to
community and global citizenship.

1 Western, nofWestern, and avaigfarde
notation systems have distinctly

different characteristics.

Student s

wi | | be abl e t
Define, demonstrate, and utilize vocabulary
related to reading basic music notation.

Concepts include reading notes on the staff

well as other various accompanying symbol

Define, demonstrate, and utilize vocabulary
related to writing rhythms. Explain concepts
using the rhythm tree to describet@
durations.

Compare and contrast in written the form th
differences between American popular mus
ranging from the 19#F
times.

Through active listening, analyze and identi
music elements of the unit music using a
comparative listeing chart.

Music prompt: Write a five paragraph story
based upon the aesthetic response to given
music using a basic fiveoint story arc.

In small collaborative groups, students will
begin individually and as a group recording
their specific music for aomg creation project
On the piano, be able to perform a two octa;
scale, chord, and arpeggio in Db Major.

On the piano, be able to perform a two octa;
scale, chord, and arpeggio in Bb Minor.

On the piano, be able to perform a two octa;
scale, chord, aharpeggio in B Major.

On the piano, be able to perform a two octa;
scale, chord, and arpeggio in G# Minor.

On the piano, be able to perform a two octa;
scale, chord, and arpeggio in Gb Major.

On the piano, be able to perform a two octa;
scale, chord,rad arpeggio in Eb Minor.

On the piano, be able to perform a two octa;
scale, chord, and arpeggio in F# Major.
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9 Stylistic considerations vagcross 9 On the piano, be able to perform a two octa

genres, cultures, and historical eras. scale, chord, and arpeggio in D# Minor.

9 Understanding of disciplingpecific 9 In groups, students will demonstrate a live
arts terminology (e.g., crescendo, performance ofhe semester long recording
diminuendo, pianissimo, forte, etc.) is project, as a final summative assessment of
component of music literacy. musical learning.

1 Improvisation is a compositional skill
that is dependent on undensting the
elements of music as well as stylistic
nuances of historical eras and genres
music.

1 Technical accuracy, musicality, and
stylistic considerations vary according
to genre, culture, and historical era.

1 The ability to read and interpret musid
impacts musical fluency.

1 Understanding of how to manipulate
the elements of music is a contributin
factor to musical artistry.

9 Basic vocal and instrumental arrangin
skills require theoretical understandin
of music composition.

9 Contextual clues to artistintent are
embedded in artworks. Analysis of
archetypal or consummate works of a
requires knowledge and understandin
of culturally specific art within
historical contexts.

9 Performance technique in dance, mus
theatre, and visual art varies accordin
to historical era and genre.

1 Symbolism and metaphor are
characteristics of art and artaking.

1 Artwork may be both utilitarian and
nonutilitarian. Relative merits of work|
of art can be assessed through analys
of form, function, craftsmanship, and
originality.

M Contextual clues within artworks ofter
reveal artistic intent, enabling the
vi ewer to hypot he
concept.

9 Artistic styles, trends, movements, an

historical responses to various genres
art evolve over time.

1 Visual fluency is the dlity to
differentiate formal and informal
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structures and objectively apply
observable criteria to the assessment
artworks, without consideration of the
artist.
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Formative Assessments

9 Vocabulary Worksheets

9 Smallgroup Instruction

1 Listening Charts (Graphic Organizer)
9 Prewriting

1 PartnerProofreading

1 Literary Circles

Openended questions
Do-Now Song Questions
Oneon-One Instructions
Smalkgroup collaboration
Individual Practice
Reflection or Journal Entries

= =4 =4 -4 —a 4

Summative Assessments

Weekly quizzes

Listening assignments

Graded fiveparagraptstories (music prompt)
Research report

Research poster project and presentation
Studenttaught lessons

Final Recording Project

Final Group Performance

=A =4 =4 =4 -4 4 A -

Modifications (ELLs, Special Education, Gifted and Talented)
1 Follow all IEP modifications/504 plan

9 ELL: Variation in song choice and music selection

9 ELL: Varied length and requirements of written assignments
9 ELL: Extended time element for all work

9 ELL: Buddy/partner system to reinforce content comprehension
9 SPED: Varied length and requirements of writtesigtaments

1 SPED: Choice of activities

9 SPED: Hand®n differentiated instruction

9 SPED: Extended time element for all work

1 GT: Further research and extended listening

9 GT: Extra time to practice more advanced music concepts.
1 GT: Increased responsibility andeehted expectations

9 GT: Students to provide tutoring for other students

Th &LEXIBLEO Acronym
Feasible
Lively
Eliminated
Explicit
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Intentional
Beneficial
Limelight

Evaluated

Figure 1
The FLEXIBLE Principle:

Questions to Ask Before Selecting Potenfidhptations

9. Feasible: Successful adaptations
must be feasible for classroom

teachers to implement.

10. Lively: Successful adaptations
must be lively, engaging, and/or

fun.

11. Eliminated: Successful adaptation
must be developed with the goal
working toward independence wi
a gradual fading and eventual
elimination of the adaptation.

12. Explicit: Successful adaptations
must have a definite purposa
purpose that is made explicit to
students, other professionals in th

classroom, parents, and if

necessary, t he

13. Intentional: Successful adaptation
should be part of a comprehensiy

plan for the student with
disabilities.

14. Beneficial: Successful adaptations
should benefithe student with
disabilities and either enhance or
least not detract from the learning
of other students in the classroon

1

1

When can | fit the adaptation into the daily
schedule?

What human and/or material resources do | have
implement the adaptation?

What human and/or materiadsources do | need tg
implement the adaptation?

How can | use the adaptation to promote active
learning?

How can | plan this adaptation to be interesting a
fun?
What strategies can | use to motivate the student
so that | can continue to use thispthtion over a
period of time?

What steps are needed to fade the adaptation ov
period of time?

What additional instruction do | need to provide t
work toward the eventual elimination of the
adaptation?

What is the intent or purpose of this adapta®i
How will | communicate the purpose of the
adaptation to the student?

What other people need to know about the
adaptation (e.g., parents, other professionals, ot
students)?

How does this adaptation fit with goals on the
student s | EP?

How does thiadaptation fit with goals and
objectives set by district and/or state guidelines?

How does the adaptation benefit the student with
disabilities?

Can other students benefit from the adaptation a
well?
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I How can | implement the adaptation so that it
enhancesnd does not detract from the learning g
15. Limelight: Successful adaptations other students in the classroom?
do not place undue attention of th
student with disabilities or put the ! How and when can | implement the adaptation st

student in a poteiatly that it does not put the student with disabilities in
embarrassing situation. unfavorable position?

16. Evaluate:Successful adaptations f How effective is the adaptation in promoting
are evaluated on an ongoing bas learnirg for the student?

1 What impact does the adaptation have on the so
adjustment of the student?

I What does the student like and dislike about the
adaptation?
1 What do | need to change about the adaptation?

9 Is the student ready to take on a higher level of
independence?

Low and High Prep Differentiation Strategies
Differentiation strategies can require varied amounts of preparation timepkéigtstrategies often require
teacher to both create multiple pathways to process information/demonstrate laadtimgssign students
to those pathways. Hence, more omgomonitoring and assessment is often required. In contrasprepv
strategies might require a teacher to strategically create process and product choices for students, b
are allowed to choose which option to pursue given their learnindepoofieadiness level. Also, a legvep
strategy might be focused on a discrete skill (such as vocabulary words), so there are fewer details t
consider. Most teachers find that integration of one to two newpfew strategies and one higtep
strategyeach quarter is a reasonable goal.

Low Prep Strategies

Varied journal Students are given a choice of different journal prompts,
prompts, spelling or | spelling lists or vocabulary lists depending on level of
vocabulary lists proficiency/assessmergsults.

Anchor activities Anchor activities provide meaningful options for students

when they are not actively engaged in classroom activitieg
(e.g., when they finish early, are waiting for further directig
are stumped, first enter class, or whies teacher is working
with other students). Anchors should be directly related tc
current learning goals.

Choices of books Different textbooks or novels (often at different levels) that
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students are allowed to choose from for content study or f
literature circles.

Choices of review
activities

Different review or extension activities are made available
students during a specific section of the class (such as at
beginning or end of the period).

Homework options

Students are providesith choices about the assignments tl
complete as homework. Or, students are directed to spec
homework based on student needs.

Studentteacher goal
setting

The teacher and student work together to develop individy
learning goals for the studien

Flexible grouping

Students might be instructed as a whole group, in small
groups of various permutations (homogeneous or
heterogeneous by skill or interest), in pairs or individual. A
small groups or pairs change over time based on assessn
dat.

Varied computer
programs

The computer is used as an additional center in the classr
and students are directed to specific websites or software
allows them to work on skills at their level.

Multiple Intelligence
or Learning Style
options

Students select activities or are assigned an activity that i
designed for learning a specific area of content through th
strong intelligence (verbdinguistic, interpersonal, musical,

etc.)

Varying scaffolding
of same organizer

Provide graphic ajanizers that require students to complet
various amounts of information. Some will be more filled g
(by the teacher) than others.

Think -Pair-Share by
readiness, interest,
and/or learning
profile

Students are placed in pdetermined pairs, askedttink
about a question for a specific amount of time, then are as
to share their answers first with their partner and then with
whole group.

Mini workshops to
re-teach or extend
skills

A short, specific lesson with a student or grouptafients
that focuses on one area of interest or reinforcement of a
specific skill.

Orbitals

Students conduct independent investigations generally las
36 weeks. The investigatio
facet of the curriculum.

Games to pactice
mastery of
information and skill

Use games as a way to review and reinforce concepts. In
guestions and tasks that are on a variety of cognitive leve

112
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Multiple levels of
questions

Teachers vary the sorts of questions posed to diffg
students based on their ability to handle them. Var
guestions is an excellent way to build the confidence

motivation) of students who are reluctant to contribute to ¢
discourse. Note: Most teachers would probably admit th
without even thinking about it they tend to address partid
types of questions to particular students. In some cases
tendencies may need to be corrected. (For example, a te
may be unknowingly addresg all of the more challengin
guestions t o one student,

learning and fostering class resentment of that student.)

High Prep. Strategies

Cubing

Designed to help students think about a topic or idea from 1
different angles or perspectives. The tasks are placed on th
sides of a cube and use commands that help support thinki
(justify, describe, evaluate, connect, etc.). The students
complete the task on the side that ends face up, either
independently nin homogenous groups.

Tiered assignment/
product

The content and objective are the same, but the process an
the products that students must create to demonstrate mas
are varied according to t hi¢

Independent
studies

Students choose a topic of interest that they are curious ab
and wants to discover new information on. Research is don
from questions developed by the student and/or teacher. Tk
researcher produces a product to share learning with classt

AMAT

Teachers plan instruction for each of four learning preferen
over the course of several days on a given topic. Some lesg
focus on mastery, some on understanding, some on person
involvement, and some on synthesis. Each learner has a cH
to appoach the topic through preferred modes and to streng
weaker areas.

Jigsaw

Students are grouped based on their reading proficiency an
each group is given an appropriate text on a specific aspeci
topic (the economic, political and social impatthe Civil
War, for example). Students later get into heterogeneous
groups to share their findings with their peers, who have red
about different areas of study from source texts on their ow
reading levels. The jigsaw technique allows you to tatide t
same subject with all of your students while discreetly
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providing them the different tools they need to get there.

Multiple texts The teacher obtains or creates a variety of texts at different
reading levels to assign strategically to students.

Alternative After completing a learning experience via the same conten
assessments process, the student may have a choice of products to shov
what has been learned. This differentiation creates possibili
for students who excel in differemtodalities over others
(verbal versus visual).

Modified Assessments can be modified in a variety of viafgs example
Assessments by formatting the document differently (e.g. more space
between questions) or by using different types of questions
(matching vs. open ended) or by asking only the truly essen
guestions.

Learning contracts | A contract is a negotiated agreement between teacher and
or Personal student that may have a mix of requirements and choice ba
Agendas on skills and understandja considered important by the
teacher. A personal agenda could be quite similar, as it wo
list the tasks the teacher wants each student to accomplish
given day/lesson/unit. Both Learning contracts and persong
agendas will likely vary between stents within a classroom.

Compacting This strategy begins with a student assessment to determin
level of knowledge or skill already attained (i.e. pretest).
Students who demonstrate proficiency before the unit even
begins are given the opportunityi@rk at a higher level
(either independently or in a group).

Literature circles Flexible grouping of students who engage in different studie
a piece of literature. Groups can be heterogeneous and
homogeneous.

Reader so The Readersd Workshop appr

Workshop types of activities:
(Writerso|f Mini-lessons (810 minutes) on some aspect of literature
Workshop is a a reading strategy.

parallel strategy) 1 Independent Reading Time (30 minutes), where studen
keep a journiaand respond to the literature in terms of wi
they think or how they feel about what they are reading.

9 Sharing Time (10 minutes), where students share with
another person their journal entries and the other perso
gives feedback.

Stations/ A station (or simply a collection of materials) that students
Learning Centers might use independently to explore topics or practice skills.
Centers allow individual or groups of students to work at the
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own pace. Students are constantly reassesskrlgomine
which centers are appropriate for students at a particular tin
and to plan activities at those centers to build the most pres

skills.
Tape recorded Books on tape are purchased or (created by the teaoh@gts
materials at students can listen to the book being read aloud to them wh
different levels they follow along in the text. This is often done at a listenin

station, where tapes of books/information on various readin
levels are available.

Tic-Tac-Toe Choice | The tic-tac-toe choice board is a strategy that enables
Board (sometimes | students to choose multiple tasks to practice a skill, or
cal | ed-TdcT | demonstrate and extend understanding of a process or
Toeo) concept. From the board, students choose (or teacher
assigns) three adjacent or diagonal.

To design a tidgactoe board:

- Identify the outcomes and instructional focus

- Design 9 different tasks

- Use assessment data to determine student levels

- Arrange the tasks on a{iactoe board either randomly, in
rows according to level of difficulty, or you may want to selg
one critical task to place in the center of the board for all
students to complete.

Choice Boards Work assignments are written on cards that are placed in
hanging pockets. By asking semds to select a card from a
particular row of pockets, the teacher targets work toward
student needs yet allows student choice.

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources:

T

=4 =4 =4 -4 4 8 -8 - -8 -8 -9

http://www.state.nj.us/education/cccs/

course syllabus

vocabulary worksheets

history lecture for each genre

listening chart worksheets

rubric and prewriting worksheet for music prompt writing assignment
outline and rubric for career report

weekly tests

library of recordings for genres in unit

studio instruments, including: microphones, guitars, basses, drums, keyboards, and PA syste
professional stereo equipment for proper listening

computer access to do research.
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Teacher Notes:Please note closurideas, special education modifications, differentiated instructional
strategies and techniques, and ways to use technology will appear ONLY ONCE in Unit 1.

Sample Week

Monday: Denow song, vocabulary, history lecture, reflection

Tuesday: Denow song, listning chart, music prompt, reflection
Wednesday: Dmow song, songwriting, research, writing time, reflection
Thursday: Denow song, songwriting, research, writing time, reflection
Friday: Denow song, writing due, weekly test

@ Ways To Use Technology

Each of the activitiebelow can be used by teachers for their classes, but imagine how much more pg
they might be if students worked on these as class projects, under a teacher's direction. There are g
opportunities for classroom creativity, student ownershigd,iategrating technology into the curriculum

This information is available in Adobe Acrobat format (.pdf) for easy printing.

Word Processingwith graphics and draw tools)
1.Compose atory/news article/book review and illustrate it with clip art or graphics
2.Expand vocabulary within any written work using the thesaurus in your word processing applica
3.Create a resume for any famous person in history
4.Compare and contraahy two (or more) things using a Venn diagram
5.Plan steps or activities with a concept web or dnapuse special software designed for this purpos
6.Devise a character comparison chart in table format
7.Use a table to generate timelines for pr@geutto record historical events
8.Design a postcard highlighting your school, local community, or Ohio (for the bicentennial!)
9.Publish a class or grade "newspaper" or stugerduced newsletter or flyer

Spreadsheets and Databases
10Document progress for a unit or an activity in your class
11 Take a survey and chart the results
12 Collect information about define the differences graphidatlye heights of the tallest roller coasters
13 Make a "real world" budget to learn abéutome, purchasing, and consumer science
14 Do a "reality check" for a "dream car" or "dream house" by calculating payments with varied inte
rates
15 Strategize for a fundaiser by working with supply, demand, and price
16 Build a class "contadist" for homework help and information sharing
17 Keep an updated inventory of class materials and resources
18 Measure and record data to show cumulative résukgnds Across the Class" or a "Dare&hon”

Internet
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http://classroomtech.org/integration/50ways.pdf

19.Go on an Internébcavenger Hunt

20 Explore places you could never visit through streaming video

21Investigate any situation through a WebQ®&esteated by someone else or you can create your ow
22 Track daté the weather over time, or in different places, or chaimgdge Stock Market

23.Start the day or week with "Current Events," even in a content area, from major news sources
24 Watch or join an adventure online

25.Contribute to a research tedrstudent data contributions and tracking are used for qanjgcts

26 Research what happened the day you were born

27 Play a role in an online simulatidrthere is even a United Nations simulation for Middle School
28 Test your knowledge with daily quizzgeshe National Geography Bee posts new questions daily
29Become a "Jason Project" member

30.Follow the Iditarod

Emalil
31.Ask an expert or an author for his or her opinion or insight on a topic you are studying
32Become an "al" to someone anywhere in the world
33.Contact your Congressiondepresentative, Senators, or state officials with your concerns or que:
34.Share your expertise or opinion, or post a question on a message board
35 Initiate a friendly competition in reading or physical fitness activities with another classami ind
share results

Presentation Software
36 Pull group work together in a class presentation with each group having a few slides in a preser
37.Compile information into a common forndatMath Formulas We Use" created by and for students
38 Record "class info and rules" for new student orientation
39 Make a digital "memory book" for the year

Digital Camera
40.Capture the momedtclass presentations, field trips, or activities!
41 Provide supporting "evidence" in a projectreport

Digital Video
42 Document processes for use and redidab equipment and procedures
43 Record a class project or event, such as a field trip or guest speaker, for further learning activitie
44 Create a "newscast" of some eveurrentor historicab students presenting the information

Web Page
45Desi gn a web page or site to direct studen
46Upl oad a page wi t ho artemsaps| ar evendifital presentdatonst s 6 wo
47 Share the results of student investigations by posting results on the Web
48 Use web page creation software to create a portfolio on-RCH

Videoconferencing
49 Converse and collaborate with another class on a project
50.Take a course, ireal time, from an instructor and with other students at various locations

Page 1 of 5
Assembl ed by Ann Sipe B Grandview School Di st
Lesson Closure with Examples
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or

40 Ways to Leave a Lesson

CLOSURE- what the instructor does to facilitategap-up at the end of the lesseiit is a
quick review, to remind students what it was that they have learned (or should have
learned) and allows you to see where the students are to assist you in flanthiagext
lesson.

The intellectual work should be done by the studemist the instructor summarizing for
the students and telling them what they learned.

Closure allows students to summarize main ideas, evaluate class processes, answer
guestions psed at the beginning of the lesson, and link to both the past and the future.

Closure is an opportunity for formative assessment and helps the instructor decide:
1. if additional practice is needed

2. whether you need to-teach

3. whether you can movendo the next part of the lesson

Closure comes in the form of informatitmom students about what they learned during

the class; for example, a restatement of the instructional purpose. This information then
provides a knowledge of the results for thecteer, i.e., did you teach what you intended to
teach and have the students learned what you intended to have them learn?

Lesson Closing in a nutshélican be one or some combination of

the purposes below. It should be a meaningful end to the lesson.

AReviewing the key points of the lesson.

A Giving students opportunities to draw concl
A Describing when the students can use this 1
A Previewing future | essons.

A Demonstrati negolvingprodessmmt 6s probl em

A Bokitgistudent learning.

A Creating a smooth transition from one | ess(

Title Synopsis

1. Cornell Notes

Notes can be used in a variety of ways. Completing the summary,
checking with a partner for completeness, coiI
idea of what the key ideas were.
http://coe.jmu.edu/learningtoolbox/cornellnotes.html

2. Journal Entry

Each day students write about 2 things they learned (use of a
journal could incorporate most of these other closure examples)
http://content.scholastiom/browse/article.jsp?id=3583

3. Exit Pass

Student must answer in writing questions or reflect in some way
about the learning before being allowed to leave the room.

Math exampldg work a question from the material covered during
the lesson, use as formeg assessment for the following day, sort

Developed July 102, 2012 by Melanie BodnérStafford Township, Robert 11¢
Connori Ocean Township, Caitlin E. GideStafford Township, and Michael F.
Mastropierra’ Central Regional



into piles: got it/ didnét get it or minor ef
Examples

¢ [l really understood this idea...

(11 have a few questions about... before I can say I understand

(11 don’t even know where to start on ...

' I am excited about e

Il 6d |Ii ke to | earn more about é
? a questions | have i sé
This point is really clear
One thing that squares with things | already
An idea that is stildl going around in my heagd
4. Youdre stuck here untilé

This is a varidbn of the exit pass and great for a®second gap

before dismissal. Depending on time, have students discuss the

daybés vocabulary and then they have to defi ng¢
own words, to you, before they go out the door. If they are having

difficulty, have them step to the side and listen to several other

students and then try again. This should be framed in good humor,

not in a punitive way.

5. Whip Around

Students quickly and verbally share one thing they learned in the

class today. You can hatteem toss a ball from one to another or

just have volunteers. (Cavdayou have to have a safe trusting

environment. | have seen this done where kids chose others based

on their perception that the student wondt ha

6. 32-1 3 thingsthey learned, 2 things they have a question about, 1 thing
they want the instructor to knoiwpostits, index cards, whatever

7. Fishbowl

Student writes one question they have about the topic of this
lesson. This can be something for which they know ttssvar or

for which they want an answer. Form an inner and outer circle.
Share question with the person in front of you see if they know the
answer, switch who is asking question, if time rotate to a new
partner

8. Summary
Paragraph What was learned todldye specific with examples!

9. Explain a
Procedure Write to an absent student and expl

10. Hereds Howéeé

Students write a detailed explanation of a procedwi¢h an

example to demonstrate their understanding of the concept. They
then giwe their partner the uworked example and the detailed
instructions and have the partner work the example from the
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directions. Then they peer edit the procedures for clarity.

11. Clif
during a quiz over the dayds topic.

12. Three WO0s

Students discuss or write

[J[JWhatdid we learn today?

[111So What?(relevancy, importance, usefulness)
"Il/Now What?how does this fit into what we are
learning, does it affect our thinking, can predict
where we are going)

13. Pair / Share

Tell the person next to you 2 (3,4,5,¢é) thi
Today, then the groups report out.

Variation is to have students Think/Write/Pair/ Share

14. Gallery Walk

Students create graphic representatmfrtbeir learning and post
them. Students can either share out the posters or students can
move from station to statidnwriting questions or comments,
noting similarities and differences, reflect on what they might do
differently if they were to repede process.

15. Choose from

the Daily Dozen

Student choose two questions from a generic list to respond to
about the daydés | esson.

16. Quiz

Could be daily or intermittent.-2 questions to show what they

learned. Small individual whiteboards work wiglt a formative

assessment and reduces the paper wor k. Donodt
conceptual questions!

17. Thumbs Up / Thumbs down
Pose some questions that can be answered thumbs up/down/
sideways, ask for explanation of the decisions.

18. Quick doodles Doodledraw two or three concepts presented in the lesson may
include words or numbers.

19. Key Ideas
Students list the key ideas from the lesson and why they were
important.

20. AWhat am 1?0
(riddles for key terms)
Have students construct clues (riddles)utibe key terms and

f Notes, Jr. Students prwngare a fichejd

n
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quiz partners or the room

21. Jeopardy

Teacher gives answer. Students create the question. This works
well with dry erase boards.
http://www.hardin.k12.ky.us/res_techn/countyjeopardygames.htm

22. Be Alex Trebek Student poses answerdgion to group about lessbresponses
should come from other students, not the teacher

23. Be the Teacher

Students present three key ideas they think everyone should have
learned. Could be done with a group or individuahgsponses can
be either orabr written.

2 4. The Five Wb6s Students explain the who, w I
lesson.

25. Credit Cards

Students are given an index card and requirec(
objective and if they feel that objective was met. Credit given for

participating.

26. Postcard Students are given an index card and they write a postcard to their
parents explaining the dayds | esson.

27. Pros and Cons Students list pros and cons of the issue discussed in class (might be
a challenge in a math class.)

286. So Whatés Up

With é.7?

Students raise questions about something they either were unsure
about or need clarification. Can be done orally or written.

29. Quiz Master Students prepare a short quiz (+ 5 questions with answers) At least
2 of the questionsnsut st art Howeée? or Whyé?

30. Journal Entry Each day students write about 2 things they learned (use of a
journal could incorporate most of these other closure examples.)

31. | Care Why? Students explain relevancy of the concept to their life or how they
might use it.

32. It Fits Where?

Students create a Atime | ine A of the concept
concepts) or explain a connection to something else they know.

Assembled by Ann Sipe DB Grandview School Di st

33. Element of Surprise
Students receive an envelope containing a card with a word or
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phrase selected by the teacher. Students discuss the concept and
list the contenspecific vocabulary necessary to discuss it.

34. Numbered Heads Together

Students in groups of up to five are rhered sequentially. As a

group they create a list of8things learned in the lesson and then
the teacher calls one number from each group to report to the class
something they learned.

35. We Learned What?

Students write open ended questions on indedscdwo students

are selected to come forward. The first student draws a question
card and poses the question to the class. After the class discusses
the question and answers with their partrthie second student
draws a student name card to respontieéoquestion. (These
guestions could also be used to | aunch the ng¢

36. Wedre Going Where?
Students predict t hébetsweptdrefermf t omorr owds | es g
the predictions the next day as either an opener or in closure.

37. It LooksLike This
An actual object or model that directly relates to the lesson is
shown and students explain how it connects t(

38. Sell It To Us
Write a jingle that explains the main idea of the lesson.

39. Commercial Students write & 2 minute commercial to use at home when
asked, AWhat happened in math class today?o

40. 4 box synectics

Synectics connect unrelated ideas through metaphor. Students
have a sheet with four boxes. In each box is a stem. Solving
equations in like eatingandon ge becauseédo ASol ving equati on:
is |ike driving a car becauseéo

Resources used

Kristine Lindeblad’ Coach Extraordinaire

Terrific teachers at Grandview Middle and High Schools; Grandview, WA
OSPI Funded Math Coaches 28009

Abouti Secondary Educatiddlog
www.eduref.org/VirtualLlessors/Guide.shtml

Educators Reference Desk, How to write a lesson Plan

Winning Through Student Participation in Lesson Closure. Patricia Wolf and Viola Supon . EDRS (EH
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