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OCEAN COUNTY MUSIC  

CURRICULUM  

Content Area: Music  

Course Title:  General Music Grade Level: K 

 

  

Unit 1: Basic Concepts 

Basic Vocal Production 

Movement 

Music Theory/Concepts 

Basic beginner music reading 

Beginning repertoire on various instruments 

and voice 

  

Pacing Guide 

SeptemberπJune 

32 sessions 

one class instruction per week 

 

 

Date Created: 07/11/2012 

Board Approved on: 9/19/12 

 

OCEAN COUNTY MUSIC CURRICULUM  

Unit Overview  

Content Area:  Music                                                                            Grade: Kindergarten 

Standard:   

1.1 The Creative Process All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art.   

1.2 History of the Arts and Culture All students will understand the role, development, and influence of 

the arts throughout history and across cultures. 

1.3 Performance All students will synthesize those skills, media, methods, and technologies appropriate to 

creating, performing, and/or presenting works of art in dance, music, theatre, and visual art. 

1.4 Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, and 

visual art. 

Strand: Music 

Summary: Unit 1 Summary 

¶ Basic Vocal Production 

¶ Movement  

o Marching  

o Skipping 

o Dance 
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o Jumping 

o Galloping 

¶ Listening 

¶ Music Theory/Concepts  

o Rhythm 

Á Beat 

¶ Steady Beat 

¶ Steady Beat/No Beat 

¶ Beat/Rhythm 

¶ Beat/Silent Beat (Rest) 

Á Duration 

¶ Long/short sounds 

¶ One sound per beat = quarter note 

¶ Two sounds per beat=eight note 

Á Meter 

¶ Strong beat/weak beat 

Á Pattern 

¶ Sound/silent 

¶ Same/different  

¶ Quarter note, eighth notes, half note, and quarter rest combinations 

¶ Repeated pattern 

o Melody/Pitch 

Á High/low 

Á Up/down 

Á Low to high 

Á High to low 

o Expressive Qualities 

Á Dynamics (loud/soft) 

Á Tempo(faster/slower and changes in tempo) 

Á Articulation -smooth/connected, short/detached(legato/staccato)\ 

Á Mood (variety of moods) 

o Form (AB or ABA) 

Á Same/different 

Á Echo 

Á Call and response 

o Timbre 

Á Environmental 

¶ Nature sounds 

¶ Machine sounds 

Á Vocal 

¶ Sing 

¶ Speak 

¶ Shout 

¶ Whisper 

Á Instrumental 

¶ Body percussion 

¶ Classroom percussion 

¶ Large/small ensemble 

Á Texture  
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¶ One sound/more than one sound 

¶ Accompaniment/no accompaniment 

 

Primary interdisciplinary connections: Mathematics, Language Arts Literacy, Science, Social Studies, 

Physical Education, Technology 

21st century themes: Critical Thinking and Problem solving, creativity and innovation, collaboration, 

teamwork leadership cross cultural understanding, and interpersonal communication, communication and 

media fluency, accountability and productivity and ethics. 

Learning Targets 

Content Standards  

 

Visual and Performing Arts 

1.1 The Creative Process All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art.   

1.2 History of the Arts and Culture All students will understand the role, development, and influence of 

the arts throughout history and across cultures. 

1.3 Performance All students will synthesize those skills, media, methods, and technologies appropriate to 

creating, performing, and/or presenting works of art in dance, music, theatre, and visual art. 

1.4 Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, and 

visual art. 

 

Comprehensive Heath and Physical Education  

2.5 Motor Skill Development All students will utilize safe, efficient, and effective movement to develop 

and maintain a healthy, active lifestyle. 

 

Technology 

8.1 Educational Technology All students will use digital tools to access, manage, evaluate, and synthesize 

information in order to solve problems individually and collaboratively and to create and communicate 

knowledge. 

 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

CPI # Cumulative Progress Indicator  

 Visual and Performing Arts Standards 

1.3.P.B.1 

 

1.3.P.B.2 

 

 

Sing a variety of songs with expression, independently and with others. 

 

Use a variety of musical instruments to create music, alone and/or with others, using 

different beats, tempos, dynamics, and interpretations. 
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1.3.P.B.3 

 

1.3.P.B.4 

 

1.3.P.B.5 

 

1.3.P.B.6 

 

1.4.P.A.1 

 

1.4.P.A.2 

 

1.4.P.A.3 

 

 

1.4.P.A.4 

 

 

1.4.P.A.5 

 

 

1.4.P.A.6 

 

 

1.4.P.A.7 

 

1.1.2.B.2 

 

 

1.2.2.A.1 

 

 

1.4.2.A.3 

 

 

1.4.2.B.1 

 

1.4.2.B.2 

 

SL.K.6 

 

 

2.5.P.A.1 

Clap or sing songs with repetitive phrases and rhythmic patterns. 

 

Listen to, imitate, and improvise sounds, patterns, or songs. 

 

Participate in and listen to music from a variety of cultures and times.   

 

Recognize and name a variety of music elements using appropriate music vocabulary. 

 

Describe feelings and reactions in response to a creative movement/dance performance.      

 

Describe feelings and reactions in response to diverse musical genres and styles. 

 

Describe feelings and reactions and respond in an increasingly informed manner to stories 

and dramatic performances. 

 

Describe feelings and reactions and make increasingly thoughtful observations in response 

to a variety of culturally diverse works of art and objects in the everyday world. 

 

Begin to demonstrate appropriate audience skills during creative movement and dance 

performances.    

 

Begin to demonstrate appropriate audience skills during recordings and music 

performances. 

 

Begin to demonstrate appropriate audience skills during storytelling and performances. 

 

Identify musical elements in response to diverse aural prompts, such as rhythm, timbre, 

dynamics, form, and melody. 

 

Categorize families of instruments and identify their associated musical properties. 

 

Use imagination to create a story based on an arts experience that communicated an 

emotion or feeling, and tell the story through each of the four arts disciplines (dance, 

music, theatre, and visual art). 

 

Observe the basic arts elements in performances and exhibitions and use them to formulate 

objective assessments of artworks in dance, music, theatre, and visual art. 

 

Apply the principles of positive critique in giving and receiving responses to performances. 

 

Language Arts Literacy 

Speak audibly and express thoughts, feelings, and ideas clearly. 

 

Comprehensive Heath and Physical Education 

Develop and refine gross motor skills (e.g., hopping, galloping, jumping, running, and 
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8.1.P.C.2 

 

marching).                                                                                                               

 

Technology 

Access materials on a disk, cassette tape, or DVD. Insert a disk, cassette tape, CD-Rom, 

DVD, or other storage device and press ñplayò and ñstop.ò 

Unit Essential Questions 

¶ What sound can you make with your 

voice? 

¶ How do you change your voice?   

¶ Do songs have different parts?  

¶ What is personal space?  

¶ How can you move your body with the 

beat of the music?  

¶ How can beat be represented through 

dance? 

¶ How does a heart beat compare to a 

steady beat in music? 

¶ What is steady beat? 

¶ Which note has a long or short sound? 

(listening) 

¶ Can you identify the strong beat versus 

the weak beat? 

¶ What is melody? 

¶ What nature sounds are high and which 

nature sounds are low? 

¶ Can you identify instruments that can 

play high or low? 

¶ Does the speed of music affect how you 

feel?  

¶ What is AB/ABA form? 

¶ What words to you use to describe the 

speed of music? 

¶ How do we begin to read music? 

¶ What instruments might we play in the 

classroom? 

¶ How can instruments help tell a story? 

¶ What type of sounds would large/small 

instruments produce? 

¶ What does it mean to improvise? 

¶ What is concert etiquette? 

 

Unit Enduring Understandings 

Students will understandé 

How to:   

¶ Develop voice in singing simple songs.  

¶ Differentiate between their speaking voice and their 

singing voice. 

¶ Explore high and low pitches.  

¶ Explore melodic direction. 

¶ Sing various songs both as a group and individually. 

 

How to identify, maintain and use space adequately by 

understanding: 

¶ Paths of motion.  

¶ The basic concepts of human locomotion.  

¶ How movement affects the body.  

¶ The mechanics of performing non-locomotor and 

locomotor skills to music.  

¶ How to explore a variety of creative movements in 

individual and group activities safely. 

 

¶ How a beat is a constant pulse in music.  

¶ Melodic direction and simple melodic patterns. 

(example: sol, mi) 

¶ How to feel music throughout the body to help 

develop an internal beat that transfers to all aspects 

of music.  

¶ Simple form. (AB/ABA) 

¶ Identify tempo speed and variations of aural form. 

¶ How to read music and read basic rhythm (quarter 

note, quarter rest, half note, and eight note)  

¶ How different types of instruments are divided into 

different groups and families. Each family has 

distinct and common elements. Students will list and 

identify various instruments both visually and 

aurally. 

¶ How improvisation is a tool used in music.  

¶ That music is a process and respect during concerts 

is important. 

Unit Objectives Unit Objectives 
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Students will be introduced toé. 

 

¶ Pitch, rhythm, timbre, dynamics, 

form, melody, and related activities.  

¶ Ear and listening skills. 

¶ Elements of music foundational to 

basic music literacy. 

¶ Organized sound that is dependent 

on predictable properties of tone and 

pitch. Musical notation captures 

tonality, dynamic range, and rhythm. 

¶ Dance, music, theatre, and visual 

artwork from diverse cultures and 

historical eras. They will learn how 

they have distinct characteristics and 

common themes that are revealed by 

contextual clues within the works of 

art. 

¶ The arts disciplines of dance, music, 

theatre, and visual art. 

¶ Constructive criticism as an 

important evaluative tool that 

enables artists to communicate more 

effectively. 

 

 

 

Students will be able toé 

¶ Sing, with others, a simple song on pitch.  

¶ Sing, alone, a simple song on pitch.  

¶ Demonstrate, vocally, high and low pitches.  

¶ Sing a so-mi pattern.  

¶ Create vocal sounds that move upward and 

downward in response to visual and movement cues.  

¶ Sing, with a group, short melodic patterns that move 

upward and downward.  

¶ Sing a variety of songs by rote. 

¶ Develop vocal confidence and accuracy. 

¶ Participate in group-centered activities.  

¶ Discover music as a means of expression.  

¶ Identify a steady beat.  

¶ Maintain a steady beat independently.  

¶ Identify the difference between long/short and 

fast/slow sounds.  

¶ Imitate long/short sounds.  

¶ Choose and play long/short and/or fast/slow sounds 

appropriate for song, story, poem, or recorded 

selection.  

¶ Identify high and low pitch.  

¶ Perform high and low sounds from visual or verbal 

cues.  

¶ Choose and play high or low sounds appropriate for 

the song, story, poem, or recorded selection.  

¶ Respond physically to music.  

¶ Identify and read rhythmic notation using ta-a, ti ti 

and rest. 

¶ Identify and read melodic notation using Sol, La, 

Mi, and later Re and Do, both from Kodaly hand 

signs and staff notation.  

¶ Coordinate movement with music in the form of 

dance, more complex circle games and creative 

movement. 

¶ Identify musical sounds. 

¶ Learn to demonstrate a steady beat with more 

consistency. 

 

 

  

http://www.state.nj.us/education/cccs/def/1/VPAhe.html
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Evidence of Learning 

 

 

Formative Assessments 

¶ Small-group Instruction 

¶ Listening Charts (Graphic Organizer) 

¶ Prewriting 

¶ Open-ended questions 

¶ Do-Now Song Questions 

¶ One-on-One Instructions 

¶ Small-group collaboration 

¶ Individual Practice 

Summative Assessments 

¶ Weekly quizzes 

¶ Listening assignments 

¶ Student-taught lessons 

¶ Final Group Performance 

Modifications (ELLs, Special Education, Gifted and Talented) 

¶ Follow all IEP modifications/504 plan 

¶ ELL: Variation in song choice and music selection 

¶ ELL: Varied length and requirements of written assignments 

¶ ELL: Extended time element for all work 

¶ ELL: Buddy/partner system to reinforce content comprehension 

¶ SPED: Varied length and requirements of written assignments 

¶ SPED: Choice of activities 

¶ SPED: Hands-on differentiated instruction 

¶ SPED: Extended time element for all work 

¶ GT: Further research and extended listening 

¶ GT: Extra time to practice more advanced music concepts. 

¶ GT: Increased responsibility and elevated expectations 

¶ GT: Students to provide tutoring for other students 

The ñFLEXIBLEò Acronym 

Feasible 

Lively 

Eliminated 

Explicit 

Intentional 

Beneficial 

Limelight 

Evaluated 

Figure 1 

The FLEXIBLE Principle: 

Questions to Ask Before Selecting Potential Adaptations 

1. Feasible:  Successful adaptations 

must be feasible for classroom 
¶ When can I fit the adaptation into the daily 
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teachers to implement. 

 

 

 

 

2. Lively: Successful adaptations 

must be lively, engaging, and/or 

fun. 

 

 

 

 

 

3. Eliminated: Successful adaptations 

must be developed with the goal of 

working toward independence with 

a gradual fading and eventual 

elimination of the adaptation.   

 

4. Explicit: Successful adaptations 

must have a definite purpose ï a 

purpose that is made explicit to 

students, other professionals in the 

classroom, parents, and if 

necessary, the studentôs peers. 

 

5. Intentional: Successful adaptations 

should be part of a comprehensive 

plan for the student with 

disabilities. 

 

 

6. Beneficial: Successful adaptations 

should benefit the student with 

disabilities and either enhance or at 

least not detract from the learning 

of other students in the classroom. 

 

 

7. Limelight: Successful adaptations 

do not place undue attention of the 

student with disabilities or put the 

student in a potentially 

embarrassing situation. 

 

8. Evaluate: Successful adaptations 

schedule? 

¶ What human and/or material resources do I have to 

implement the adaptation? 

¶ What human and/or material resources do I need to 

implement the adaptation? 

 

¶ How can I use the adaptation to promote active 

learning? 

¶ How can I plan this adaptation to be interesting and 

fun? 

¶ What strategies can I use to motivate the student(s) 

so that I can continue to use this adaptation over a 

period of time? 

 

¶ What steps are needed to fade the adaptation over a 

period of time? 

¶ What additional instruction do I need to provide to 

work toward the eventual elimination of the 

adaptation? 

 

¶ What is the intent or purpose of this adaptation? 

¶ How will I communicate the purpose of the 

adaptation to the student? 

¶ What other people need to know about the 

adaptation (e.g., parents, other professionals, other 

students)? 

 

¶ How does this adaptation fit with goals on the 

studentôs IEP? 

¶ How does this adaptation fit with goals and 

objectives set by district and/or state guidelines? 

 

¶ How does the adaptation benefit the student with 

disabilities? 

¶ Can other students benefit from the adaptation as 

well? 

¶ How can I implement the adaptation so that it 

enhances and does not detract from the learning of 

other students in the classroom? 

 

¶ How and when can I implement the adaptation so 

that it does not put the student with disabilities in an 

unfavorable position? 
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are evaluated on an ongoing basis. ¶ How effective is the adaptation in promoting 

learning for the student? 

¶ What impact does the adaptation have on the social 

adjustment of the student? 

¶ What does the student like and dislike about the 

adaptation? 

¶ What do I need to change about the adaptation? 

¶ Is the student ready to take on a higher level of 

independence?  

 

 

 

 

Low and High Prep Differentiation Strategies 

Differentiation strategies can require varied amounts of preparation time. High-prep strategies often require a 

teacher to both create multiple pathways to process information/demonstrate learning and to assign students 

to those pathways. Hence, more ongoing monitoring and assessment is often required.  In contrast, low-prep 

strategies might require a teacher to strategically create process and product choices for students, but students 

are allowed to choose which option to pursue given their learning profile or readiness level. Also, a low-prep 

strategy might be focused on a discrete skill (such as vocabulary words), so there are fewer details to 

consider.  Most teachers find that integration of one to two new low-prep strategies and one high-prep 

strategy each quarter is a reasonable goal. 

 

 

Low Prep Strategies 

 

 

Varied journal 

prompts, spelling or 

vocabulary lists  

 

Students are given a choice of different journal prompts, 

spelling lists or vocabulary lists depending on level of 

proficiency/assessment results. 

 

Anchor activities 

 

Anchor activities provide meaningful options for students 

when they are not actively engaged in classroom activities 

(e.g., when they finish early, are waiting for further directions, 

are stumped, first enter class, or when the teacher is working 

with other students).  Anchors should be directly related to the 

current learning goals. 

 

Choices of books  

 

Different textbooks or novels (often at different levels) that 

students are allowed to choose from for content study or for 

literature circles. 

 

Choices of review 

activities 

 

Different review or extension activities are made available to 

students during a specific section of the class (such as at the 

beginning or end of the period). 

 

Homework options  

 

Students are provided with choices about the assignments they 

complete as homework.  Or, students are directed to specific 
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homework based on student needs. 

 

Student-teacher goal 

setting  

 

The teacher and student work together to develop individual 

learning goals for the student. 

 

Flexible grouping 

 

Students might be instructed as a whole group, in small 

groups of various permutations (homogeneous or  

heterogeneous by skill or interest), in pairs or individual.  Any 

small groups or pairs change over time based on assessment 

data. 

 

Varied computer 

programs  

 

The computer is used as an additional center in the classroom, 

and students are directed to specific websites or software that 

allows them to work on skills at their level. 

 

Multiple Intelligence 

or Learning Style 

options 

 

Students select activities or are assigned an activity that is 

designed for learning a specific area of content through their 

strong intelligence (verbal-linguistic, interpersonal, musical, 

etc.) 

 

Varyin g scaffolding 

of same organizer  

 

Provide graphic organizers that require students to complete 

various amounts of information. Some will be more filled out 

(by the teacher) than others. 

 

Think -Pair-Share by 

readiness, interest, 

and/or learning 

profile  

 

Students are placed in pre-determined pairs, asked to think 

about a question for a specific amount of time, then are asked 

to share their answers first with their partner and then with the 

whole group. 

 

Mini workshops to 

re-teach or extend 

skills  

 

A short, specific lesson with a student or group of students 

that focuses on one area of interest or reinforcement of a 

specific skill. 

 

Orbitals  

 

Students conduct independent investigations generally lasting 

3-6 weeks. The investigations ñorbitò or revolve around some 

facet of the curriculum. 

 

Games to practice 

mastery of 

information and skill  

 

Use games as a way to review and reinforce concepts. Include 

questions and tasks that are on a variety of cognitive levels. 

 

Multiple levels of 

questions  

 

Teachers vary the sorts of questions posed to different 

students based on their ability to handle them.  Varying 

questions is an excellent way to build the confidence (and 

motivation) of students who are reluctant to contribute to class 

discourse.  Note:  Most teachers would probably admit that 

without even thinking about it they tend to address particular 

types of questions to particular students.  In some cases, such 

tendencies may need to be corrected.  (For example, a teacher 
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may be unknowingly addressing all of the more challenging 

questions to one student, thereby inhibiting other studentsô 

learning and fostering class resentment of that student.) 

 

 

 

 

High Prep. Strategies 

 

 

Cubing 

 

Designed to help students think about a topic or idea from many 

different angles or perspectives. The tasks are placed on the six 

sides of a cube and use commands that help support thinking 

(justify, describe, evaluate, connect, etc.). The students 

complete the task on the side that ends face up, either 

independently or in homogenous groups. 

 

Tiered assignment/ 

product 

 

The content and objective are the same, but the process and/or 

the products that students must create to demonstrate mastery 

are varied according to the studentsô readiness level. 

 

Independent 

studies  

 

Students choose a topic of interest that they are curious about 

and wants to discover new information on. Research is done 

from questions developed by the student and/or teacher. The 

researcher produces a product to share learning with classmates. 

 

4MAT  

 

Teachers plan instruction for each of four learning preferences 

over the course of several days on a given topic. Some lessons 

focus on mastery, some on understanding, some on personal 

involvement, and some on synthesis. Each learner has a chance 

to approach the topic through preferred modes and to strengthen 

weaker areas. 

 

Jigsaw 

 

Students are grouped based on their reading proficiency and 

each group is given an appropriate text on a specific aspect of a 

topic (the economic, political and social impact of the Civil 

War, for example).  Students later get into heterogeneous 

groups to share their findings with their peers, who have read 

about different areas of study from source texts on their own 

reading levels.  The jigsaw technique allows you to tackle the 

same subject with all of your students while discreetly 

providing them the different tools they need to get there.  

 

Multiple texts  

 

The teacher obtains or creates a variety of texts at different 

reading levels to assign strategically to students.   

 

Alternative 

assessments  

 

After completing a learning experience via the same content or 

process, the student may have a choice of products to show 

what has been learned. This differentiation creates possibilities 

for students who excel in different modalities over others 
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(verbal versus visual). 

 

Modified 

Assessments 

 

Assessments can be modified in a variety of ways ï for example 

by formatting the document differently (e.g. more space 

between questions) or by using different types of questions 

(matching vs. open ended) or by asking only the truly essential 

questions. 

 

Learning contracts 

or Personal 

Agendas  

 

A contract is a negotiated agreement between teacher and 

student that may have a mix of requirements and choice based 

on skills and understandings considered important by the 

teacher.  A personal agenda could be quite similar, as it would 

list the tasks the teacher wants each student to accomplish in a 

given day/lesson/unit. Both Learning contracts and personal 

agendas will likely vary between students within a classroom. 

 

Compacting  

 

This strategy begins with a student assessment to determine 

level of knowledge or skill already attained (i.e. pretest). 

Students who demonstrate proficiency before the unit even 

begins are given the opportunity to work at a higher level 

(either independently or in a group). 

 

Literature circles  

 

Flexible grouping of students who engage in different studies of 

a piece of literature. Groups can be heterogeneous and 

homogeneous. 

 

Readersô 

Workshop 

(Writersô 

Workshop is a 

parallel strategy) 

 

The Readersô Workshop approach involves students in three 

types of activities:  

¶ Mini -lessons (5-10 minutes) on some aspect of literature or 

a reading strategy.  

¶ Independent Reading Time (30-40 minutes), where students 

keep a journal and respond to the literature in terms of what 

they think or how they feel about what they are reading.  

¶ Sharing Time (10 minutes), where students share with 

another person their journal entries and the other person 

gives feedback.  

 

Stations/ 

Learning Centers  

 

A station (or simply a collection of materials) that students 

might use independently to explore topics or practice skills.  

Centers allow individual or groups of students to work at their 

own pace.  Students are constantly reassessed to determine 

which centers are appropriate for students at a particular time, 

and to plan activities at those centers to build the most pressing 

skills. 

 

Tape recorded 

materials at 

different levels  

 

Books on tape are purchased or (created by the teacher) so that 

students can listen to the book being read aloud to them while 

they follow along in the text.  This is often done at a listening 

station, where tapes of books/information on various reading 



 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

13 

levels are available.   

 

Tic-Tac-Toe Choice 

Board (sometimes 

called ñThink-Tac-

Toeò) 

 

The tic-tac-toe choice board is a strategy that enables 

students to choose multiple tasks to practice a skill, or 

demonstrate and extend understanding of a process or 

concept. From the board, students choose (or teacher 

assigns) three adjacent or diagonal. 

To design a tic-tac-toe board: 

- Identify the outcomes and instructional focus 

- Design 9 different tasks 

- Use assessment data to determine student levels 

-  Arrange the tasks on a tic-tac-toe board either randomly, in 

rows according to level of difficulty, or you may want to select 

one critical task to place in the center of the board for all 

students to complete. 

 

Choice Boards  

 

Work assignments are written on cards that are placed in 

hanging pockets. By asking students to select a card from a 

particular row of pockets, the teacher targets work toward 

student needs yet allows student choice. 

 

 

 

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources: 

¶ http://www.state.nj.us/education/cccs/ 

¶ course syllabus 

¶ vocabulary worksheets 

¶ history lecture for each genre 

¶ listening chart worksheets 

¶ rubric and prewriting worksheet for music prompt writing assignment 

¶ outline and rubric for career report 

¶ weekly tests 

¶ library of recordings for genres in unit 

¶ studio instruments, including: microphones, guitars, basses, drums, keyboards, and PA system 

¶ professional stereo equipment for proper listening 

¶ computer access to do research. 

 

Teacher Notes: Please note closure ideas, special education modifications, differentiated instructional 

strategies and techniques, and ways to use technology will appear ONLY ONCE in Unit 1. 

 

Sample Week 

Monday: Do-now song, vocabulary, history lecture, reflection 

Tuesday: Do-now song, listening chart, music prompt, reflection 

Wednesday: Do-now song, songwriting, research, writing time, reflection 
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Thursday: Do-now song, songwriting, research, writing time, reflection 

Friday: Do-now song, writing due, weekly test 

 

 

 

 

Each of the activities below can be used by teachers for their classes, but imagine how much more powerful 

they might be if students worked on these as class projects, under a teacher's direction. There are substantial 

opportunities for classroom creativity, student ownership, and integrating technology into the curriculum. 

This information is available in Adobe Acrobat format (.pdf) for easy printing. 

Word Processing (with graphics and draw tools) 

1. Compose a story/news article/book review and illustrate it with clip art or graphics 

2. Expand vocabulary within any written work using the thesaurus in your word processing application 

3. Create a resume for any famous person in history 

4. Compare and contrast any two (or more) things using a Venn diagram 

5. Plan steps or activities with a concept web or mapðor use special software designed for this purpose 

6. Devise a character comparison chart in table format 

7. Use a table to generate timelines for projects or to record historical events 

8. Design a postcard highlighting your school, local community, or Ohio (for the bicentennial!) 

9. Publish a class or grade "newspaper" or student-produced newsletter or flyer 

    

Spreadsheets and Databases 

10. Document progress for a unit or an activity in your class 

11. Take a survey and chart the results 

12. Collect information about define the differences graphicallyðthe heights of the tallest roller coasters 

13. Make a "real world" budget to learn about income, purchasing, and consumer science 

14. 
Do a "reality check" for a "dream car" or "dream house" by calculating payments with varied interest 

rates 

15. Strategize for a fund-raiser by working with supply, demand, and price 

16. Build a class "contact list" for homework help and information sharing 

17. Keep an updated inventory of class materials and resources 

18. Measure and record data to show cumulative resultsð"Hands Across the Class" or a "Dance-a-Thon" 

    

Internet 

19. Go on an Internet Scavenger Hunt 

20. Explore places you could never visit through streaming video 

21. Investigate any situation through a WebQuestðcreated by someone else or you can create your own 

22. Track dataðthe weather over time, or in different places, or changes in the Stock Market 

23. Start the day or week with "Current Events," even in a content area, from major news sources 

24. Watch or join an adventure online 

25. Contribute to a research teamðstudent data contributions and tracking are used for many projects 

26. Research what happened the day you were born 

27. Play a role in an online simulationðthere is even a United Nations simulation for Middle School 

http://classroomtech.org/integration/50ways.pdf
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28. Test your knowledge with daily quizzesðthe National Geography Bee posts new questions daily 

29. Become a "Jason Project" member 

30. Follow the Iditarod 

    

Email 

31. Ask an expert or an author for his or her opinion or insight on a topic you are studying 

32. Become an "e-pal" to someone anywhere in the world 

33. Contact your Congressional Representative, Senators, or state officials with your concerns or questions 

34. Share your expertise or opinion, or post a question on a message board 

35. 
Initiate a friendly competition in reading or physical fitness activities with another class or school and 

share results 

    

Presentation Software 

36. Pull group work together in a class presentation with each group having a few slides in a presentation 

37. Compile information into a common formatð"Math Formulas We Use" created by and for students 

38. Record "class info and rules" for new student orientation 

39. Make a digital "memory book" for the year 

    

Digital Camera 

40. Capture the momentðclass presentations, field trips, or activities! 

41. Provide supporting "evidence" in a project or report 

    

Digital Video 

42. Document processes for use and reviewðlab equipment and procedures 

43. Record a class project or event, such as a field trip or guest speaker, for further learning activities 

44. Create a "newscast" of some eventðcurrent or historicalðstudents presenting the information 

    

Web Page 

45. Design a web page or site to direct studentsô learning activities in a class or for a project 

46. Upload a page with results of studentsô workðart, maps, or even digital presentations 

47. Share the results of student investigations by posting results on the Web 

48. Use web page creation software to create a portfolio on a CD-ROM 

    

Videoconferencing 

49. Converse and collaborate with another class on a project 

50. Take a course, in real time, from an instructor and with other students at various locations 

 

 

Page 1 of 5 

Assembled by Ann Sipe Ð Grandview School District, Grandview WA 

Lesson Closure with Examples 

or 

40 Ways to Leave a Lesson 

CLOSURE - what the instructor does to facilitate wrap-up at the end of the lesson - it is a 

quick review, to remind students what it was that they have learned (or should have 

learned) and allows you to see where the students are to assist you in planning for the next 

lesson. 

 

The intellectual work should be done by the students ï not the instructor summarizing for 

the students and telling them what they learned. 
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Closure allows students to summarize main ideas, evaluate class processes, answer 

questions posed at the beginning of the lesson, and link to both the past and the future. 

 

Closure is an opportunity for formative assessment and helps the instructor decide: 

1. if additional practice is needed 

2. whether you need to re-teach 

3. whether you can move on to the next part of the lesson 

 

Closure comes in the form of information from students about what they learned during 

the class; for example, a restatement of the instructional purpose. This information then 

provides a knowledge of the results for the teacher, i.e., did you teach what you intended to 

teach and have the students learned what you intended to have them learn? 

Lesson Closing in a nutshell ï can be one or some combination of 

the purposes below. It should be a meaningful end to the lesson. 

Å Reviewing the key points of the lesson. 

Å Giving students opportunities to draw conclusions from the lesson. 

Å Describing when the students can use this new information. 

Å Previewing future lessons. 

Å Demonstrating studentôs problem-solving process. 

Å Exhibiting student learning. 

Å Creating a smooth transition from one lesson to the next lesson. 

 

Title Synopsis 

 

1. Cornell Notes 

Notes can be used in a variety of ways. Completing the summary, 

checking with a partner for completeness, comparing to teacherôs 

idea of what the key ideas were. 

http://coe.jmu.edu/learningtoolbox/cornellnotes.html 

 

2. Journal Entry 

Each day students write about 2 things they learned (use of a 

journal could incorporate most of these other closure examples) 

http://content.scholastic.com/browse/article.jsp?id=3583 

 

3. Exit Pass 

Student must answer in writing questions or reflect in some way 

about the learning before being allowed to leave the room. 

Math example ï work a question from the material covered during 

the lesson, use as formative assessment for the following day, sort 

into piles: got it/ didnôt get it or minor errors / conceptual errors 

Examples 

ᶉ  

 

 

! I am excited abouté 

: Iôd like to learn more abouté 

? A question I have isé 

This point is really clear 



 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

17 

One thing that squares with things I already know isé 

An idea that is still going around in my head isé 

 

4. Youôre stuck here untilé 

This is a variation of the exit pass and great for a 90-30 second gap 

Before dismissal. Depending on time, have students discuss the 

dayôs vocabulary and then they have to define one word in their 

own words, to you, before they go out the door. If they are having 

difficulty, have them step to the side and listen to several other 

students and then try again. This should be framed in good humor, 

not in a punitive way. 

 

5. Whip Around 

Students quickly and verbally share one thing they learned in the 

class today. You can have them toss a ball from one to another or 

just have volunteers. (Caveat ï you have to have a safe trusting 

environment. I have seen this done where kids chose others based 

on their perception that the student wonôt have anything to say.) 

 

6. 3-2-1 3 things they learned, 2 things they have a question about, 1 thing 

they want the instructor to know ï post-its, index cards, whatever 

 

7. Fishbowl 

Student writes one question they have about the topic of this 

lesson. This can be something for which they know the answer or 

for which they want an answer. Form an inner and outer circle. 

Share question with the person in front of you see if they know the 

answer, switch who is asking question, if time rotate to a new 

partner 

 

8. Summary 

Paragraph What was learned today ï be specific with examples! 

 

9. Explain a 

Procedure Write to an absent student and explain how to éé.. 

 

10. Hereôs Howé 

Students write a detailed explanation of a procedure - with an 

example to demonstrate their understanding of the concept. They 

then give their partner the un-worked example and the detailed 

instructions and have the partner work the example from the 

directions. Then they peer edit the procedures for clarity. 

 

11. Cliff Notes, Jr. Students prepare a ñcheat sheetò that would be useful for having 

during a quiz over the dayôs topic. 

 

12. Three Wôs 

Students discuss or write 

What did we learn today? 

So What ?(relevancy, importance, usefulness) 
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Now What? (how does this fit into what we are 

learning, does it affect our thinking, can we predict 

where we are going) 

 

13. Pair / Share 

Tell the person next to you 2 (3,4,5,é) things you have learned 

Today, then the groups report out. 

Variation is to have students Think/Write/Pair/ Share 

 

14. Gallery Walk 

Students create graphic representations of their learning and post 

them. Students can either share out the posters or students can 

move from station to station ï writing questions or comments, 

noting similarities and differences, reflect on what they might do 

differently if they were to repeat the process. 

 

15. Choose from 

the Daily Dozen 

Student choose two questions from a generic list to respond to 

about the dayôs lesson. 

 

16. Quiz 

Could be daily or intermittent. 2-4 questions to show what they 

learned. Small individual whiteboards work well for a formative 

assessment and reduces the paperwork. Donôt forget to ask 

conceptual questions! 

 

17. Thumbs Up / Thumbs down 

Pose some questions that can be answered thumbs up/down/ 

sideways, ask for explanation of the decisions. 

 

18. Quick doodles Doodle / draw two or three concepts presented in the lesson may 

include words or numbers. 

 

19. Key Ideas 

Students list the key ideas from the lesson and why they were 

important. 

 

20. ñWhat am I?ò 

(riddles for key terms) 

Have students construct clues (riddles) about the key terms and 

quiz partners or the room 

 

21. Jeopardy 

Teacher gives answer. Students create the question. This works 

well with dry erase boards. 

http://www.hardin.k12.ky.us/res_techn/countyjeopardygames.htm 

 

22. Be Alex Trebek Student poses answer/question to group about lesson ïresponses 

should come from other students, not the teacher 
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23. Be the Teacher 

Students present three key ideas they think everyone should have 

learned. Could be done with a group or individually ïresponses can 

be either oral or written. 

 

24. The Five Wôs Students explain the who, what, where, when, why and how of the 

lesson. 

 

25. Credit Cards 

Students are given an index card and required to state the lessonôs 

objective and if they feel that objective was met. Credit given for 

participating. 

 

26. Postcard Students are given an index card and they write a postcard to their 

parents explaining the dayôs lesson. 

 

27. Pros and Cons Students list pros and cons of the issue discussed in class (might be 

a challenge in a math class.) 

 

28. So Whatôs Up 

With é.? 

Students raise questions about something they either were unsure 

about or need clarification. Can be done orally or written. 

 

29. Quiz Master Students prepare a short quiz (+ 5 questions with answers) At least 

2 of the questions must start Howé? or Whyé? 

 

30. Journal Entry Each day students write about 2 things they learned (use of a 

journal could incorporate most of these other closure examples.) 

 

31. I Care Why? Students explain relevancy of the concept to their life or how they 

might use it. 

 

32. It Fits Where? 

Students create a ñtime line ñ of the concepts taught (sequence the 

concepts) or explain a connection to something else they know. 

Assembled by Ann Sipe Ð Grandview School District, Grandview WA 

 

33. Element of Surprise 

Students receive an envelope containing a card with a word or 

phrase selected by the teacher. Students discuss the concept and 

list the content-specific vocabulary necessary to discuss it. 

 

34. Numbered Heads Together 

Students in groups of up to five are numbered sequentially. As a 

group they create a list of 3-5 things learned in the lesson and then 

the teacher calls one number from each group to report to the class 

something they learned. 
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35. We Learned What? 

Students write open ended questions on index cards. Two students 

are selected to come forward. The first student draws a question 

card and poses the question to the class. After the class discusses 

the question and answers with their partner - the second student 

draws a student name card to respond to the question. (These 

questions could also be used to launch the next dayôs lesson.) 

 

36. Weôre Going Where? 

Students predict the topic of tomorrowôs lesson ï be sure to refer to 

the predictions the next day as either an opener or in closure. 

 

37. It Looks Like This 

An actual object or model that directly relates to the lesson is 

shown and students explain how it connects to the dayôs concept. 

 

38. Sell It To Us 

Write a jingle that explains the main idea of the lesson. 

 

39. Commercial Students write a 1 ï 2 minute commercial to use at home when 

asked, ñWhat happened in math class today?ò 

 

40. 4 box synectics 

Synectics connect unrelated ideas through metaphor. Students 

have a sheet with four boxes. In each box is a stem. Solving 

equations in like eating and orange becauseéò ñSolving equations 

is like driving a car becauseéò 

 

Resources used: 

Kristine Lindeblad ï Coach Extraordinaire 

Terrific teachers at Grandview Middle and High Schools; Grandview, WA 

OSPI Funded Math Coaches 2007-2009 

About ï Secondary Education Blog 

www.eduref.org/Virtual/Lessons/Guide.shtml 

Educators Reference Desk, How to write a lesson Plan 

Winning Through Student Participation in Lesson Closure. Patricia Wolf and Viola Supon . EDRS (ERIC) 

New Foundland, Canada, Department of Education English Program Curriculum Guides 

http://www.ed.gov.nl.ca/edu/k12/curriculum/guides/ 

Framingham Public Schools Kindergarten Curriculum Outcomes, Framingham, Massachusettes 

http://www.framingham.k12.ma.us/curric_outcomes_k_music.cfm 

Tennessee Department of Education, Curriculum 

http://www.state.tn.us/education/ 

Hicksville Department of Education, Hicksville, New York 

http://www.hicksvillepublicschools.org/hicksvilleps 

 

 

 

http://www.ed.gov.nl.ca/edu/k12/curriculum/guides/
http://www.framingham.k12.ma.us/curric_outcomes_k_music.cfm
http://www.state.tn.us/education/
http://www.hicksvillepublicschools.org/hicksvilleps
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OCEAN COUNTY MUSIC  

CURRICULUM  

Content Area: Music 

Course Title: General Music Grade Level: 1-2 

 

 UNIT 1: Ear Training and Listening Skills 

Basic Music Literacy 

Music Across Various Cultures 

Response to Music Elements 

The Staff 

Basic Vocal Production 

Treble Clef 

  

Pacing Guide: All year 

One class per week 

 

 

 UNIT 2: Tone and Pitch 

 Musical Composition 

 Musical Instrument Families Beginner 

Musical Instrument Repertoire 

 Literacy and Technology Research 

 Notation  

Improve Voice Timbre 

 Basic Conducting Patterns and Gestures 

  

Pacing Guide: All year 

One class per week 

 

 

 

Date Created: 07/11/2012 

 

Board Approved on: 
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OCEAN COUNTY MUSIC CURRICULUM  

Unit Overview  

Content Area: Music                                                                                         Grade: 1 

Standard:  1.1 The Creative Process All students will demonstrate an understanding of the elements and 

principles that govern the creation of works of art in dance, music, theatre, and visual art. 

Strand: Music 

Summary: Ear Training and Listening Skills, Basic Music Literacy, Music Across Various Cultures, 

Response to Music Elements, The Staff, Basic Vocal Production, and the Treble Clef 

Primary interdisciplinary connections: Mathematics, Language Arts Literacy, Science, Dance 

21st century themes: 9.1 A Critical Thinking and Problem Solving, 9.1 B Creativity and Innovation, 9.1 C 

Collaboration, Teamwork, and Leadership, 9.4 C Performing Arts 

Learning Targets 

 Content Standards 

 

1.1 The Creative Process:  All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art. 

 

1.2 History of the Arts and Culture:  All Students will understand the role, development, and influence 

of the arts throughout history and across cultures. 

 

1.3 Performance:  All students will synthesize those skills, media, methods, and technologies appropriate 

to creating, performing, and/or presenting works of arts in dance, music, theatre, and visual art. 

 

1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, and 

visual art 

8.1 Educational Technology All students will use digital tools to access, manage, evaluate, and 

synthesize information in order to solve problems individually and collaboratively and to create and 

communicate knowledge. 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

CPI# Cumulative Progress Indicator (CPI) 

1.3.P.B.1 

 

1.3.P.B.3 

 

1.3.P.B.4 

 

Clap or sing songs with repetitive phrases and rhythmic patterns.     

 

Sing a variety of songs with expression, independently and with others.   

 

Listen to, imitate, and improvise sounds, patterns, or songs. 

 



 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

24 

1.3.P.B.5 

 

1.3.P.B.6 

 

1.4.P.A.1 

 

1.4.P.A.2 

 

1.4.P.A.3 

 

 

1.4.P.A.4 

 

 

1.1.2.B.1 

 

 

1.1.2.B.2 

 

 

1.2.2.A.2 

 

 

1.3.2.B.1 

 

 

1.3.2.B.2 

 

 

1.4.2.A.1 

 

 

8.1.P.C.2 

 

 

1.1.2.B.3 

 

 

1.4.2.A.3 

 

 

W 1.1 

 

Participate in and listen to music from a variety of cultures and times.      

 

Recognize and name a variety of music elements using appropriate music vocabulary.     

 

Describe feelings and reactions in response to a creative movement/dance performance.    

 

Describe feelings and reactions in response to diverse musical genres and styles.    

 

Describe feelings and reactions and respond in an increasingly informed manner to stories 

and dramatic performances. 

 

Describe feelings and reactions and make increasingly thoughtful observations in response 

to a variety of culturally diverse works of art and objects in the everyday world. 

 

Explore the elements of music through verbal and written responses to diverse aural 

prompts and printed scores.  

 

Identify musical elements in response to diverse aural prompts, such as rhythm, timbre, 

dynamics, form, and melody. 

 

Identify how artists and specific works of dance, music, theatre, and visual art reflect, and 

are affected by, past and present cultures. 

 

Clap, sing, or play on pitch from basic notation in the treble clef, with consideration of 

pitch, rhythm, dynamics, and tempo. 

 

Demonstrate developmentally appropriate vocal production/vocal placement and breathing 

technique. 

 

Identify aesthetic qualities of exemplary works of art in dance, music, theatre, and visual 

art, and identify characteristics of the artists who created them (e.g., gender, age, absence 

or presence of training, style, etc.).    

 

Access materials on a disk, cassette tape, or DVD. Insert a disk, cassette tape, CD-Rom, 

DVD, or other storage device and press ñplayò and ñstop.ò  

 

Identify and categorize sounds sources by common traits (e.g., scales, rhythmic patterns, 

and/or other musical elements), and identify rhythmic notation up to eighth notes and rests. 

 

Use imagination to create a story based on an arts experience that communicated an 

emotion or feeling, and tell the story through each of the four arts disciplines (dance, 

music, theatre, and visual art).     

 

Write opinion pieces in which they introduce the topic or name the book they are writing 

about, state an opinion, supply a reason for the opinion, and provide some sense of closure. 
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RI 1.1 

 

RI. 1.2. 

 

Ask and answer questions about key details in a text. 

 

Identify the main topic and retell key details of a text.          

Unit Essential Questions 

¶ How do you train your ears to listen to 

music sounds and patterns?  

¶ How do I know what musical note I 

am listening to? 

¶ What is music like from other 

cultures? 

¶ What is rhythm? 

¶ Why are there strange symbols on my 

music? 

¶ What type of music is this? 

¶ How do you create music fluency? 

¶ What is a composer and can I become 

one? 

¶ How can dancing help me understand 

music? 

¶ What books can I read to help me 

better understand music? 

¶ How does music make me feel and 

how can I express that feeling in my 

writing (journaling) while using music 

vocabulary? 

¶ How do I sing with rhythm and 

expression? 

¶ How do I feel about music 

performance, genres, styles, and 

artworks? 

Unit Endur ing Understandings 

Students will understand thaté 

¶ There are ways to identify and demonstrate vocal break. 

¶ The various staffs help us identify what notes to play. 

¶ Different staves make it easier to identify specific tones. 

¶ Musical notation uses various symbols to minimize 

notation and communicate the intention of the 

composer. 

¶ Every school will demonstrate the function and anatomy 

of their method. 

¶ Music from various nations has different nuances that 

make them distinct. 

¶ Modern music was influenced by many different styles 

and genres throughout time. 

¶ A composer writes many types of music and music 

vocabulary is essential. Anyone who writes music can 

be a composer.  

¶ Every note can be divided into smaller and smaller parts 

of time. 

¶ Feeling music throughout your body can help to develop 

the internal beat that transfers to all aspects of music. 

¶ A musician puts a lot of time into a song; therefore, it is 

important for students to listen respectfully. 

¶ Singing is done with rhythm and expression. 

¶ It is important to respond to the feeling one gets from 

viewing a music performance, genre, or artwork. 

Unit Objectives 

Students will knowé 

¶ How to sing with rhythm and 

expression. 

¶ The treble clef. 

¶ They will understand the fundamentals 

of music literacy and vocabulary. 

¶ The basics of a musical staff. 

¶ How to read and write about music, 

performance, genres, styles, and 

artworks. 

¶ How to listen to sound and identify 

patterns and different styles of music. 

¶ That various cultures have distinct 

sounds and music genres associated 

Unit Objectives 

Students will be able toé 

¶ Demonstrate and identify notes on the treble clef. 

¶ Identify and demonstrate short rudimentary rhythmical 

notation including: whole, half, quarter notes, and 

corresponding rests. 

¶ Identify music from various cultures. 

¶ Demonstrate rudimentary patterns and form in music 

through performance. 

¶ Identify tempo and variations in aural form. 

¶ Sing various songs as a group and individually. 

¶ Read and explain what they had read about music, 

performance, genres, styles, and artworks. 

¶ Sing with rhythm and expression. 
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with them. 

 

 

Evidence of Learning 

 

 

Formative Assessments 

¶ Teacher observation 

¶ Performance 

¶ Demonstration 

¶ Class participation 

¶ Verbal feedback 

¶ Journaling 

 

 

Summative Assessments 

¶ Performance 

¶ Individual conference evaluation 

¶ Final journal of experience 

Modifications (ELLs, Special Education, Gifted and Talented) 

¶ Follow all IEP modifications/504 plan 

¶ ELL: Variation in song choice and music selection 

¶ ELL: Varied length and requirements of written assignments 

¶ ELL: Extended time element for all work 

¶ ELL: Buddy/partner system to reinforce content comprehension 

¶ SPED: Varied length and requirements of written assignments 

¶ SPED: Choice of activities 

¶ SPED: Hands-on differentiated instruction 

¶ SPED: Extended time element for all work 

¶ GT: Further research and extended listening 

¶ GT: Extra time to practice more advanced music concepts. 

¶ GT: Increased responsibility and elevated expectations 

¶ GT: Students to provide tutoring for other students 

 

 

OCEAN COUNTY MUSIC CURRICULUM  

Unit Overview 

Content Area: Music                                                                                                               Grade: 2 

Standard: 1.1 The Creative Process All students will demonstrate an understanding of the elements and 

principles that govern the creation of works of art in dance, music, theatre, and visual art. 

Strand: Music 
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Summary: Tone and pitch, Musical Composition, Musical Instrument families, Beginner Musical 

Instrument Repertoire, Literacy and Technology Research about Musical Instruments, Journaling about 

Instrumental experiences, Notation, Improve Voice Timbre, Basic Conducting Patterns and Gestures 

Primary interdisciplinary connections: Mathematics, Language Arts Literacy, Science, Dance 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

Learning Targets 

Content Standards 

 

1.5 The Creative Process:  All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art. 

 

1.6 History of the Arts and Culture:  All Students will understand the role, development, and influence 

of the arts throughout history and across cultures. 

 

1.7 Performance:  All students will synthesize those skills, media, methods, and technologies appropriate 

to creating, performing, and/or presenting works of arts in dance, music, theatre, and visual art. 

 

1.8 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, and 

visual art. 

8.1 Educational Technology All students will use digital tools to access, manage, evaluate, and 

synthesize information in order to solve problems individually and collaboratively and to create and 

communicate knowledge. 

CPI#  Cumulative Progress Indicator (CPI) 

1.1.2.B.1 

 

 

1.1.2.B.2 

 

 

1.2.2.A.2 

 

 

1.3.2.B.1 

 

 

1.3.2.B.2 

 

 

Explore the elements of music through verbal and written responses to diverse aural 

prompts and printed scores.  

 

Identify musical elements in response to diverse aural prompts, such as rhythm, timbre, 

dynamics, form, and melody. 

 

Identify how artists and specific works of dance, music, theatre, and visual art reflect, and 

are affected by, past and present cultures. 

 

Clap, sing, or play on pitch from basic notation in the treble clef, with consideration of 

pitch, rhythm, dynamics, and tempo. 

 

Demonstrate developmentally appropriate vocal production/vocal placement and breathing 

technique. 
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1.1.2.B.3 

 

 

1.4.2.A.1 

 

 

1.4.2.A.3 

 

 

 

1.1.2.B.4 

 

1.3.2.B.3 

 

 

1.3.2.B.4 

 

 

 

1.3.2.B.5 

 

 

1.3.2.B.6 

 

 

 

1.3.2.B.7 

 

 

1.4.2.B.1 

 

1.4.2.B.2 

 

 

1.4.2.B.3 

 

R1 1.1 

 

R1 1.2 

 

R1.2.8 

 

W 1.1 

Identify and categorize sounds sources by common traits (e.g., scales, rhythmic patterns, 

and/or other musical elements), and identify rhythmic notation up to eighth notes and rests. 

 

Identify aesthetic qualities of exemplary works of art in dance, music, theatre, and visual 

art, and identify characteristics of the artists who created them (e.g., gender, age, absence 

or presence of training, style, etc.).    

 

Use imagination to create a story based on an arts experience that communicated an 

emotion or feeling, and tell the story through each of the four arts disciplines (dance, 

music, theatre, and visual art).     

 

Categorize families of instruments and identify their associated musical properties.     

 

Demonstrate correct playing techniques for Orff instruments or equivalent homemade 

instruments.    

 

Vocalize the home tone of familiar and unfamiliar songs, and demonstrate appropriate 

posture and breathing technique while performing songs, rounds, or canons in unison and 

with a partner. 

 

Improvise short tonal and rhythmic patterns over ostinatos, and modify melodic or 

rhythmic patterns using selected notes and/or scales to create expressive ideas.    

 

Sing or play simple melodies or rhythmic accompaniments in AB and ABA forms 

independently and in groups, and sight-read rhythmic and music notation up to and 

including eighth notes and rests in a major scale.    

  

Blend unison and harmonic parts and vocal or instrumental timbres while matching 

dynamic levels in response to a conductorôs cues.    

 

Observe the basic arts elements in performances and exhibitions and use them to formulate 

objective assessments of artworks in dance, music, theatre, and visual art. 

 

Apply the principles of positive critique in giving and receiving responses to 

performances.    

 

Recognize the making subject or theme in works of dance, music, theatre, and visual art.   

 

Describe how reasons support specific points the author makes in a text. 

 

Ask and answer questions about key details in a text. 

 

Identify the main topic and retell key details of a text. 

 

Write opinion pieces in which they introduce the topic or name the book they are writing 

http://www.state.nj.us/education/cccs/def/1/VPAew.html
http://www.state.nj.us/education/cccs/def/1/VPAhometone.html
http://www.state.nj.us/education/cccs/def/1/VPAost.html
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W.2.1 

 

 

 

8.1.P.C.2 

 

 

8.1.2.E.1 

about, state an opinion, supply a reason for the opinion, and provide some sense of closure. 

 

Write opinion pieces in which they introduce the topic or book they are writing about, state 

an opinion, supply reasons that support the opinion, use linking words (e.g., because, and, 

also) to connect opinion and reasons, and provide a concluding statement or section. 

 

Access materials on a disk, cassette tape, or DVD. Insert a disk, cassette tape, CD-Rom, 

DVD, or other storage device and press ñplayò and ñstop.ò   

 

Use digital tools and online resources to explore a problem or issue affecting children, and 

discuss possible solutions. 

Unit Essential Questions  

¶ What is tone and pitch and how does it 

enhance music? 

¶ What does it mean to improvise 

rhythm patterns? 

¶ How do you write a musical 

composition? 

¶ What are the musical instrument 

families? 

¶ How do you use a éé instrument?  

¶ How can you research information 

about musical instruments? 

¶ What could you write about your 

experiences with music? 

¶ How do you create music notation and 

what does it look like? 

¶ How do you improve your voice 

timbre? 

¶ What are basic conducting patterns and 

gestures? 

Unit Enduring Understandings 

Students will understand thaté 

¶ Tone and Pitch can be used to create and enhance music 

whether it is through singing or playing instruments. 

¶ Improvising is a creative way to make up musical 

compositions on the spot.  

¶ There are different musical instrument families. 

¶ Different instruments are played different ways and they 

create a variety of sounds. 

¶ Text and Internet research can help someone get a better 

understanding of music. 

¶ Journaling can help someone develop or strengthen his/her 

personal connection to music. 

¶ Music notation has a specific format. 

¶ There are several ways to improve voice timbre. 

¶ There are basic conducting patterns and gestures. 

Unit Objectives 

Students will knowé 

¶ The definitions of tone and pitch. 

¶ Improvisational rhythm patterns and how 

to create them. 

¶ How to read musical composition. 

¶ The musical instrument families. 

¶ Beginner musical instrument repertoire. 

¶ How to research music through literal 

and technological means. 

¶ How to journal write about their music 

experiences. 

¶ How to write notation. 

Unit Objectives 

Students will be able toé 

¶ Understand the difference between tone and pitch. 

¶ Create improvisational rhythm patterns. 

¶ Read a musical composition. 

¶ Decipher between musical instrument families. 

¶ Have an understanding of beginner musical instrument 

repertoire. 

¶ Research music literacy and technology. 

¶ Write about his/her music experiences. 

¶ Understand music notation. 

¶ Improve voice timbre. 

¶ Understand basic conducting patterns and gestures. 
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¶ How to improve voice timbre. 

¶ How to conduct basic conducting 

patterns and gestures. 
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Evidence of Learning 

Formative Assessments 

¶ Teacher observation 

¶ Performance 

¶ Demonstration 

¶ Class participation 

¶ Verbal feedback 

¶ Journaling 

 

Summative Assessments 

¶ Performance 

¶ Individual conference evaluation 

¶ Final journal of experience 

Modifications (ELLs, Special Education, Gifted and Talented) 

¶ Follow all IEP modifications/504 plan 

¶ ELL: Variation in song choice and music selection 

¶ ELL: Varied length and requirements of written assignments 

¶ ELL: Extended time element for all work 

¶ ELL: Buddy/partner system to reinforce content comprehension 

¶ SPED: Varied length and requirements of written assignments 

¶ SPED: Choice of activities 

¶ SPED: Hands-on differentiated instruction 

¶ SPED: Extended time element for all work 

¶ GT: Further research and extended listening 

¶ GT: Extra time to practice more advanced music concepts. 

¶ GT: Increased responsibility and elevated expectations 

¶ GT: Students to provide tutoring for other students 

 

Curriculum development Resources/Instructional Materials/Equipment Needed /Teacher 

Resources: 

Various instruments, books, sheet music, streamers, scarves, Music Cdôs, computers. 

 

Teacher Notes: 

Students should leave the second grade with a general love of music and a foundation of written notation. 

Students should be able to express themselves through music by writing, reading, singing and understanding 

various musical instruments. 

The ñFLEXIBLEò Acronym 

Feasible 

Lively 

Eliminated 

Explicit 

Intentional 

Beneficial 
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Limelight 

Evaluated 

Figure 1 

The FLEXIBLE Principle: 

Questions to Ask Before Selecting Potential Adaptations 

9. Feasible:  Successful adaptations 

must be feasible for classroom 

teachers to implement. 

 

 

 

 

10. Lively: Successful adaptations 

must be lively, engaging, and/or 

fun. 

 

 

 

 

 

11. Eliminated: Successful adaptations 

must be developed with the goal of 

working toward independence with 

a gradual fading and eventual 

elimination of the adaptation.   

 

12. Explicit: Successful adaptations 

must have a definite purpose ï a 

purpose that is made explicit to 

students, other professionals in the 

classroom, parents, and if 

necessary, the studentôs peers. 

 

13. Intentional: Successful adaptations 

should be part of a comprehensive 

plan for the student with 

disabilities. 

 

 

14. Beneficial: Successful adaptations 

should benefit the student with 

disabilities and either enhance or at 

least not detract from the learning 

of other students in the classroom. 

 

 

¶ When can I fit the adaptation into the daily 

schedule? 

¶ What human and/or material resources do I have to 

implement the adaptation? 

¶ What human and/or material resources do I need to 

implement the adaptation? 

 

¶ How can I use the adaptation to promote active 

learning? 

¶ How can I plan this adaptation to be interesting and 

fun? 

¶ What strategies can I use to motivate the student(s) 

so that I can continue to use this adaptation over a 

period of time? 

 

¶ What steps are needed to fade the adaptation over a 

period of time? 

¶ What additional instruction do I need to provide to 

work toward the eventual elimination of the 

adaptation? 

 

¶ What is the intent or purpose of this adaptation? 

¶ How will I communicate the purpose of the 

adaptation to the student? 

¶ What other people need to know about the 

adaptation (e.g., parents, other professionals, other 

students)? 

 

¶ How does this adaptation fit with goals on the 

studentôs IEP? 

¶ How does this adaptation fit with goals and 

objectives set by district and/or state guidelines? 

 

¶ How does the adaptation benefit the student with 

disabilities? 

¶ Can other students benefit from the adaptation as 

well? 

¶ How can I implement the adaptation so that it 

enhances and does not detract from the learning of 

other students in the classroom? 
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15. Limelight: Successful adaptations 

do not place undue attention of the 

student with disabilities or put the 

student in a potentially 

embarrassing situation. 

 

16. Evaluate: Successful adaptations 

are evaluated on an ongoing basis. 

 

¶ How and when can I implement the adaptation so 

that it does not put the student with disabilities in an 

unfavorable position? 

 

 

 

¶ How effective is the adaptation in promoting 

learning for the student? 

¶ What impact does the adaptation have on the social 

adjustment of the student? 

¶ What does the student like and dislike about the 

adaptation? 

¶ What do I need to change about the adaptation? 

¶ Is the student ready to take on a higher level of 

independence?  

 

 

 

 

Low and High Prep Differentiation Strategies 

Differentiation strategies can require varied amounts of preparation time. High-prep strategies often require a 

teacher to both create multiple pathways to process information/demonstrate learning and to assign students 

to those pathways. Hence, more ongoing monitoring and assessment is often required.  In contrast, low-prep 

strategies might require a teacher to strategically create process and product choices for students, but students 

are allowed to choose which option to pursue given their learning profile or readiness level. Also, a low-prep 

strategy might be focused on a discrete skill (such as vocabulary words), so there are fewer details to 

consider.  Most teachers find that integration of one to two new low-prep strategies and one high-prep 

strategy each quarter is a reasonable goal. 

 

 

Low Prep Strategies 

 

 

Varied journal 

prompts, spelling or 

vocabulary lists  

 

Students are given a choice of different journal prompts, 

spelling lists or vocabulary lists depending on level of 

proficiency/assessment results. 

 

Anchor activities 

 

Anchor activities provide meaningful options for students 

when they are not actively engaged in classroom activities 

(e.g., when they finish early, are waiting for further directions, 

are stumped, first enter class, or when the teacher is working 

with other students).  Anchors should be directly related to the 

current learning goals. 

 

Choices of books  

 

Different textbooks or novels (often at different levels) that 

students are allowed to choose from for content study or for 
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literature circles. 

 

Choices of review 

activities 

 

Different review or extension activities are made available to 

students during a specific section of the class (such as at the 

beginning or end of the period). 

 

Homework options  

 

Students are provided with choices about the assignments they 

complete as homework.  Or, students are directed to specific 

homework based on student needs. 

 

Student-teacher goal 

setting  

 

The teacher and student work together to develop individual 

learning goals for the student. 

 

Flexible grouping 

 

Students might be instructed as a whole group, in small 

groups of various permutations (homogeneous or  

heterogeneous by skill or interest), in pairs or individual.  Any 

small groups or pairs change over time based on assessment 

data. 

 

Varied computer 

programs  

 

The computer is used as an additional center in the classroom, 

and students are directed to specific websites or software that 

allows them to work on skills at their level. 

 

Multiple Intelligence 

or Learning Style 

options 

 

Students select activities or are assigned an activity that is 

designed for learning a specific area of content through their 

strong intelligence (verbal-linguistic, interpersonal, musical, 

etc.) 

 

Varyin g scaffolding 

of same organizer  

 

Provide graphic organizers that require students to complete 

various amounts of information. Some will be more filled out 

(by the teacher) than others. 

 

Think -Pair-Share by 

readiness, interest, 

and/or learning 

profile  

 

Students are placed in pre-determined pairs, asked to think 

about a question for a specific amount of time, then are asked 

to share their answers first with their partner and then with the 

whole group. 

 

Mini workshops to 

re-teach or extend 

skills  

 

A short, specific lesson with a student or group of students 

that focuses on one area of interest or reinforcement of a 

specific skill. 

 

Orbitals  

 

Students conduct independent investigations generally lasting 

3-6 weeks. The investigations ñorbitò or revolve around some 

facet of the curriculum. 

 

Games to practice 

mastery of 

information and skill  

 

Use games as a way to review and reinforce concepts. Include 

questions and tasks that are on a variety of cognitive levels. 
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Multiple levels of 

questions  

 

Teachers vary the sorts of questions posed to different 

students based on their ability to handle them.  Varying 

questions is an excellent way to build the confidence (and 

motivation) of students who are reluctant to contribute to class 

discourse.  Note:  Most teachers would probably admit that 

without even thinking about it they tend to address particular 

types of questions to particular students.  In some cases, such 

tendencies may need to be corrected.  (For example, a teacher 

may be unknowingly addressing all of the more challenging 

questions to one student, thereby inhibiting other studentsô 

learning and fostering class resentment of that student.) 

 

 

 

 

High Prep. Strategies 

 

 

Cubing 

 

Designed to help students think about a topic or idea from many 

different angles or perspectives. The tasks are placed on the six 

sides of a cube and use commands that help support thinking 

(justify, describe, evaluate, connect, etc.). The students 

complete the task on the side that ends face up, either 

independently or in homogenous groups. 

 

Tiered assignment/ 

product 

 

The content and objective are the same, but the process and/or 

the products that students must create to demonstrate mastery 

are varied according to the studentsô readiness level. 

 

Independent 

studies  

 

Students choose a topic of interest that they are curious about 

and wants to discover new information on. Research is done 

from questions developed by the student and/or teacher. The 

researcher produces a product to share learning with classmates. 

 

4MAT  

 

Teachers plan instruction for each of four learning preferences 

over the course of several days on a given topic. Some lessons 

focus on mastery, some on understanding, some on personal 

involvement, and some on synthesis. Each learner has a chance 

to approach the topic through preferred modes and to strengthen 

weaker areas. 

 

Jigsaw 

 

Students are grouped based on their reading proficiency and 

each group is given an appropriate text on a specific aspect of a 

topic (the economic, political and social impact of the Civil 

War, for example).  Students later get into heterogeneous 

groups to share their findings with their peers, who have read 

about different areas of study from source texts on their own 

reading levels.  The jigsaw technique allows you to tackle the 

same subject with all of your students while discreetly 
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providing them the different tools they need to get there.  

 

Multiple texts  

 

The teacher obtains or creates a variety of texts at different 

reading levels to assign strategically to students.   

 

Alternative 

assessments  

 

After completing a learning experience via the same content or 

process, the student may have a choice of products to show 

what has been learned. This differentiation creates possibilities 

for students who excel in different modalities over others 

(verbal versus visual). 

 

Modified 

Assessments 

 

Assessments can be modified in a variety of ways ï for example 

by formatting the document differently (e.g. more space 

between questions) or by using different types of questions 

(matching vs. open ended) or by asking only the truly essential 

questions. 

 

Learning contracts 

or Personal 

Agendas  

 

A contract is a negotiated agreement between teacher and 

student that may have a mix of requirements and choice based 

on skills and understandings considered important by the 

teacher.  A personal agenda could be quite similar, as it would 

list the tasks the teacher wants each student to accomplish in a 

given day/lesson/unit. Both Learning contracts and personal 

agendas will likely vary between students within a classroom. 

 

Compacting  

 

This strategy begins with a student assessment to determine 

level of knowledge or skill already attained (i.e. pretest). 

Students who demonstrate proficiency before the unit even 

begins are given the opportunity to work at a higher level 

(either independently or in a group). 

 

Literature circles  

 

Flexible grouping of students who engage in different studies of 

a piece of literature. Groups can be heterogeneous and 

homogeneous. 

 

Readersô 

Workshop 

(Writersô 

Workshop is a 

parallel strategy) 

 

The Readersô Workshop approach involves students in three 

types of activities:  

¶ Mini -lessons (5-10 minutes) on some aspect of literature or 

a reading strategy.  

¶ Independent Reading Time (30-40 minutes), where students 

keep a journal and respond to the literature in terms of what 

they think or how they feel about what they are reading.  

¶ Sharing Time (10 minutes), where students share with 

another person their journal entries and the other person 

gives feedback.  

 

Stations/ 

Learning Centers  

 

A station (or simply a collection of materials) that students 

might use independently to explore topics or practice skills.  

Centers allow individual or groups of students to work at their 
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own pace.  Students are constantly reassessed to determine 

which centers are appropriate for students at a particular time, 

and to plan activities at those centers to build the most pressing 

skills. 

 

Tape recorded 

materials at 

different levels  

 

Books on tape are purchased or (created by the teacher) so that 

students can listen to the book being read aloud to them while 

they follow along in the text.  This is often done at a listening 

station, where tapes of books/information on various reading 

levels are available.   

 

Tic-Tac-Toe Choice 

Board (sometimes 

called ñThink-Tac-

Toeò) 

 

The tic-tac-toe choice board is a strategy that enables 

students to choose multiple tasks to practice a skill, or 

demonstrate and extend understanding of a process or 

concept. From the board, students choose (or teacher 

assigns) three adjacent or diagonal. 

To design a tic-tac-toe board: 

- Identify the outcomes and instructional focus 

- Design 9 different tasks 

- Use assessment data to determine student levels 

-  Arrange the tasks on a tic-tac-toe board either randomly, in 

rows according to level of difficulty, or you may want to select 

one critical task to place in the center of the board for all 

students to complete. 

 

Choice Boards  

 

Work assignments are written on cards that are placed in 

hanging pockets. By asking students to select a card from a 

particular row of pockets, the teacher targets work toward 

student needs yet allows student choice. 

 

 

 

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources: 

¶ http://www.state.nj.us/education/cccs/ 

¶ course syllabus 

¶ vocabulary worksheets 

¶ history lecture for each genre 

¶ listening chart worksheets 

¶ rubric and prewriting worksheet for music prompt writing assignment 

¶ outline and rubric for career report 

¶ weekly tests 

¶ library of recordings for genres in unit 

¶ studio instruments, including: microphones, guitars, basses, drums, keyboards, and PA system 

¶ professional stereo equipment for proper listening 

¶ computer access to do research. 
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Teacher Notes: Please note closure ideas, special education modifications, differentiated instructional 

strategies and techniques, and ways to use technology will appear ONLY ONCE in Unit 1. 

 

Sample Week 

Monday: Do-now song, vocabulary, history lecture, reflection 

Tuesday: Do-now song, listening chart, music prompt, reflection 

Wednesday: Do-now song, songwriting, research, writing time, reflection 

Thursday: Do-now song, songwriting, research, writing time, reflection 

Friday: Do-now song, writing due, weekly test 

 

 

 

 

Each of the activities below can be used by teachers for their classes, but imagine how much more powerful 

they might be if students worked on these as class projects, under a teacher's direction. There are substantial 

opportunities for classroom creativity, student ownership, and integrating technology into the curriculum. 

This information is available in Adobe Acrobat format (.pdf) for easy printing. 

Word Processing (with graphics and draw tools) 

1. Compose a story/news article/book review and illustrate it with clip art or graphics 

2. Expand vocabulary within any written work using the thesaurus in your word processing application 

3. Create a resume for any famous person in history 

4. Compare and contrast any two (or more) things using a Venn diagram 

5. Plan steps or activities with a concept web or mapðor use special software designed for this purpose 

6. Devise a character comparison chart in table format 

7. Use a table to generate timelines for projects or to record historical events 

8. Design a postcard highlighting your school, local community, or Ohio (for the bicentennial!) 

9. Publish a class or grade "newspaper" or student-produced newsletter or flyer 

    

Spreadsheets and Databases 

10. Document progress for a unit or an activity in your class 

11. Take a survey and chart the results 

12. Collect information about define the differences graphicallyðthe heights of the tallest roller coasters 

13. Make a "real world" budget to learn about income, purchasing, and consumer science 

14. 
Do a "reality check" for a "dream car" or "dream house" by calculating payments with varied interest 

rates 

15. Strategize for a fund-raiser by working with supply, demand, and price 

16. Build a class "contact list" for homework help and information sharing 

17. Keep an updated inventory of class materials and resources 

18. Measure and record data to show cumulative resultsð"Hands Across the Class" or a "Dance-a-Thon" 

    

Internet 

http://classroomtech.org/integration/50ways.pdf


 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

39 

19. Go on an Internet Scavenger Hunt 

20. Explore places you could never visit through streaming video 

21. Investigate any situation through a WebQuestðcreated by someone else or you can create your own 

22. Track dataðthe weather over time, or in different places, or changes in the Stock Market 

23. Start the day or week with "Current Events," even in a content area, from major news sources 

24. Watch or join an adventure online 

25. Contribute to a research teamðstudent data contributions and tracking are used for many projects 

26. Research what happened the day you were born 

27. Play a role in an online simulationðthere is even a United Nations simulation for Middle School 

28. Test your knowledge with daily quizzesðthe National Geography Bee posts new questions daily 

29. Become a "Jason Project" member 

30. Follow the Iditarod 

    

Email 

31. Ask an expert or an author for his or her opinion or insight on a topic you are studying 

32. Become an "e-pal" to someone anywhere in the world 

33. Contact your Congressional Representative, Senators, or state officials with your concerns or questions 

34. Share your expertise or opinion, or post a question on a message board 

35. 
Initiate a friendly competition in reading or physical fitness activities with another class or school and 

share results 

    

Presentation Software 

36. Pull group work together in a class presentation with each group having a few slides in a presentation 

37. Compile information into a common formatð"Math Formulas We Use" created by and for students 

38. Record "class info and rules" for new student orientation 

39. Make a digital "memory book" for the year 

    

Digital Camera 

40. Capture the momentðclass presentations, field trips, or activities! 

41. Provide supporting "evidence" in a project or report 

    

Digital Video 

42. Document processes for use and reviewðlab equipment and procedures 

43. Record a class project or event, such as a field trip or guest speaker, for further learning activities 

44. Create a "newscast" of some eventðcurrent or historicalðstudents presenting the information 

    

Web Page 

45. Design a web page or site to direct studentsô learning activities in a class or for a project 

46. Upload a page with results of studentsô workðart, maps, or even digital presentations 

47. Share the results of student investigations by posting results on the Web 

48. Use web page creation software to create a portfolio on a CD-ROM 

    

Videoconferencing 

49. Converse and collaborate with another class on a project 

50. Take a course, in real time, from an instructor and with other students at various locations 

 

 

Page 1 of 5 

Assembled by Ann Sipe Ð Grandview School District, Grandview WA 

Lesson Closure with Examples 
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or 

40 Ways to Leave a Lesson 

CLOSURE - what the instructor does to facilitate wrap-up at the end of the lesson - it is a 

quick review, to remind students what it was that they have learned (or should have 

learned) and allows you to see where the students are to assist you in planning for the next 

lesson. 

 

The intellectual work should be done by the students ï not the instructor summarizing for 

the students and telling them what they learned. 

 

Closure allows students to summarize main ideas, evaluate class processes, answer 

questions posed at the beginning of the lesson, and link to both the past and the future. 

 

Closure is an opportunity for formative assessment and helps the instructor decide: 

1. if additional practice is needed 

2. whether you need to re-teach 

3. whether you can move on to the next part of the lesson 

 

Closure comes in the form of information from students about what they learned during 

the class; for example, a restatement of the instructional purpose. This information then 

provides a knowledge of the results for the teacher, i.e., did you teach what you intended to 

teach and have the students learned what you intended to have them learn? 

Lesson Closing in a nutshell ï can be one or some combination of 

the purposes below. It should be a meaningful end to the lesson. 

Å Reviewing the key points of the lesson. 

Å Giving students opportunities to draw conclusions from the lesson. 

Å Describing when the students can use this new information. 

Å Previewing future lessons. 

Å Demonstrating studentôs problem-solving process. 

Å Exhibiting student learning. 

Å Creating a smooth transition from one lesson to the next lesson. 

 

Title Synopsis 

 

1. Cornell Notes 

Notes can be used in a variety of ways. Completing the summary, 

checking with a partner for completeness, comparing to teacherôs 

idea of what the key ideas were. 

http://coe.jmu.edu/learningtoolbox/cornellnotes.html 

 

2. Journal Entry 

Each day students write about 2 things they learned (use of a 

journal could incorporate most of these other closure examples) 

http://content.scholastic.com/browse/article.jsp?id=3583 

 

3. Exit Pass 

Student must answer in writing questions or reflect in some way 

about the learning before being allowed to leave the room. 

Math example ï work a question from the material covered during 

the lesson, use as formative assessment for the following day, sort 
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into piles: got it/ didnôt get it or minor errors / conceptual errors 

Examples 

ᶉ  

 

 

! I am excited abouté 

: Iôd like to learn more abouté 

? a questions I have isé 

This point is really clear 

One thing that squares with things I already know isé 

An idea that is still going around in my head isé 

 

4. Youôre stuck here untilé 

This is a variation of the exit pass and great for a 90-30 second gap 

before dismissal. Depending on time, have students discuss the 

dayôs vocabulary and then they have to define one word in their 

own words, to you, before they go out the door. If they are having 

difficul ty, have them step to the side and listen to several other 

students and then try again. This should be framed in good humor, 

not in a punitive way. 

 

5. Whip Around 

Students quickly and verbally share one thing they learned in the 

class today. You can have them toss a ball from one to another or 

just have volunteers. (Caveat ï you have to have a safe trusting 

environment. I have seen this done where kids chose others based 

on their perception that the student wonôt have anything to say.) 

 

6. 3-2-1 3 things they learned, 2 things they have a question about, 1 thing 

they want the instructor to know ï post-its, index cards, whatever 

 

7. Fishbowl 

Student writes one question they have about the topic of this 

lesson. This can be something for which they know the answer or 

for which they want an answer. Form an inner and outer circle. 

Share question with the person in front of you see if they know the 

answer, switch who is asking question, if time rotate to a new 

partner 

 

8. Summary 

Paragraph What was learned today ï be specific with examples! 

 

9. Explain a 

Procedure Write to an absent student and explain how to éé.. 

 

10. Hereôs Howé 

Students write a detailed explanation of a procedure - with an 

example to demonstrate their understanding of the concept. They 

then give their partner the un-worked example and the detailed 

instructions and have the partner work the example from the 
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directions. Then they peer edit the procedures for clarity. 

 

11. Cliff Notes, Jr. Students prepare a ñcheat sheetò that would be useful for having 

during a quiz over the dayôs topic. 

 

12. Three Wôs 

Students discuss or write 

What did we learn today? 

So What ?(relevancy, importance, usefulness) 

Now What? (how does this fit into what we are 

learning, does it affect our thinking, can we predict 

where we are going) 

 

13. Pair / Share 

Tell the person next to you 2 (3,4,5,é) things you have learned 

Today, then the groups report out. 

Variation is to have students Think/Write/Pair/ Share 

 

14. Gallery Walk 

Students create graphic representations of their learning and post 

them. Students can either share out the posters or students can 

move from station to station ï writing questions or comments, 

noting similarities and differences, reflect on what they might do 

differently if they were to repeat the process. 

 

15. Choose from 

the Daily Dozen 

Student choose two questions from a generic list to respond to 

about the dayôs lesson. 

 

16. Quiz 

Could be daily or intermittent. 2-4 questions to show what they 

learned. Small individual whiteboards work well for a formative 

assessment and reduces the paperwork. Donôt forget to ask 

conceptual questions! 

 

17. Thumbs Up / Thumbs down 

Pose some questions that can be answered thumbs up/down/ 

sideways, ask for explanation of the decisions. 

 

18. Quick doodles Doodle / draw two or three concepts presented in the lesson may 

include words or numbers. 

 

19. Key Ideas 

Students list the key ideas from the lesson and why they were 

important. 

 

20. ñWhat am I?ò 

(riddles for key terms) 

Have students construct clues (riddles) about the key terms and 
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quiz partners or the room 

 

21. Jeopardy 

Teacher gives answer. Students create the question. This works 

well with dry erase boards. 

http://www.hardin.k12.ky.us/res_techn/countyjeopardygames.htm 

 

22. Be Alex Trebek Student poses answer/question to group about lesson ïresponses 

should come from other students, not the teacher 

 

23. Be the Teacher 

Students present three key ideas they think everyone should have 

learned. Could be done with a group or individually ïresponses can 

be either oral or written. 

 

24. The Five Wôs Students explain the who, what, where, when, why and how of the 

lesson. 

 

25. Credit Cards 

Students are given an index card and required to state the lessonôs 

objective and if they feel that objective was met. Credit given for 

participating. 

 

26. Postcard Students are given an index card and they write a postcard to their 

parents explaining the dayôs lesson. 

 

27. Pros and Cons Students list pros and cons of the issue discussed in class (might be 

a challenge in a math class.) 

 

28. So Whatôs Up 

With é.? 

Students raise questions about something they either were unsure 

about or need clarification. Can be done orally or written. 

 

29. Quiz Master Students prepare a short quiz (+ 5 questions with answers) At least 

2 of the questions must start Howé? or Whyé? 

 

30. Journal Entry Each day students write about 2 things they learned (use of a 

journal could incorporate most of these other closure examples.) 

 

31. I Care Why? Students explain relevancy of the concept to their life or how they 

might use it. 

 

32. It Fits Where? 

Students create a ñtime line ñ of the concepts taught (sequence the 

concepts) or explain a connection to something else they know. 

Assembled by Ann Sipe Ð Grandview School District, Grandview WA 

 

33. Element of Surprise 

Students receive an envelope containing a card with a word or 
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phrase selected by the teacher. Students discuss the concept and 

list the content-specific vocabulary necessary to discuss it. 

 

34. Numbered Heads Together 

Students in groups of up to five are numbered sequentially. As a 

group they create a list of 3-5 things learned in the lesson and then 

the teacher calls one number from each group to report to the class 

something they learned. 

 

35. We Learned What? 

Students write open ended questions on index cards. Two students 

are selected to come forward. The first student draws a question 

card and poses the question to the class. After the class discusses 

the question and answers with their partner - the second student 

draws a student name card to respond to the question. (These 

questions could also be used to launch the next dayôs lesson.) 

 

36. Weôre Going Where? 

Students predict the topic of tomorrowôs lesson ï be sure to refer to 

the predictions the next day as either an opener or in closure. 

 

37. It Looks Like This 

An actual object or model that directly relates to the lesson is 

shown and students explain how it connects to the dayôs concept. 

 

38. Sell It To Us 

Write a jingle that explains the main idea of the lesson. 

 

39. Commercial Students write a 1 ï 2 minute commercial to use at home when 

asked, ñWhat happened in math class today?ò 

 

40. 4 box synectics 

Synectics connect unrelated ideas through metaphor. Students 

have a sheet with four boxes. In each box is a stem. Solving 

equations in like eating and orange becauseéò ñSolving equations 

is like driving a car becauseéò 

 

Resources used 

Kristine Lindeblad ï Coach Extraordinaire 

Terrific teachers at Grandview Middle and High Schools; Grandview, WA 

OSPI Funded Math Coaches 2007-2009 

About ï Secondary Education Blog 

www.eduref.org/Virtual/Lessons/Guide.shtml 

Educators Reference Desk, How to write a lesson Plan 

Winning Through Student Participation in Lesson Closure. Patricia Wolf and Viola Supon . EDRS (ERIC) 
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OCEAN COUNTY MUSIC  

CURRICULUM  

Content Area: Music 

Course Title:  General Music Grade Level:  3-5 

 

                 UNIT 1: Music Concepts 

Basic Vocal Production 

Beginner Music Theory 

The Staff  

Treble and Bass Clef 

Notes 

Pitch 

 Pacing Guide 

September-January 

16 Sessions 

(Grades 3-5) 

 

 

 Unit 2: Music Performance 

Recorder 

Pitched and Un-pitched Percussion 

Instruments 

Recognition of Instrument Families 

(Brass, Woodwinds, Strings, Percussion) 

 Pacing Guide 

February-June 

16 Sessions 

(Grade 3) 

 

 

 Unit 3:Music History  

Musical Periods (Renaissance, Baroque, 

Classical, Romantic, Modern) 

Jazz  

Musical Theater 

Notable Composers and Pieces  

  Pacing Guide 

 February-June 

16 Sessions 

                          (Grade 4) 

 

 

                       Unit 4: World Music  

                       Music by Continent 

                                Genres 

                                  History 

                       Cultural Significance 

                        Pacing Guide 

February-June 

16 Sessions 

(Grade 5) 

 

 

Date Created: 07/11/2012 

 

 

Board Approved on: 
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OCEAN COUNTY MUSIC CURRICULUM  

Unit Overview  

Content Area: Music                                                                                         Grade: 3-5 

Summary: Unit 1: Music Concepts: Basic Vocal Production, Beginner Music Theory, The Staff, Treble 

and Bass Clef, Notes, Pitch 

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and 

Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literacy, 

Mathematics 

21st century themes: 9.1 B: Creativity and Innovation, 9.4 C(4) Performing Arts, 9.4 O(2) Science and 

Mathematics. 

Learning Targets 

Content Standards 

 

1.1 The Creative Process:  All students will demonstrate an understanding of the elements and 

principles that govern the creation of works of art in dance, music, theatre, and visual art. 

 

1.2 History of the Arts and Culture:  All Students will understand the role, development, and 

influence of the arts throughout history and across cultures. 

 

1.3 Performance:  All students will synthesize those skills, media, methods, and technologies 

appropriate to creating, performing, and/or presenting works of arts in dance, music, theatre, 

and visual art. 

 

1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, 

theatre, and visual art. 

 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

 

CPI#  Cumulative Progress Indicator 

1.1.5.B.1 

 

 

Identify the elements of music in response to aural prompts and printed music notational 

systems. 

 

Demonstrate the basic concepts of meter, rhythm, tonality, intervals, chords, and melodic 
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1.1.5.B.2 

 

 

1.2.5.A.1 

 

 

1.2.5.A.2 

 

 

1.2.5.A.3 

 

1.3.5.B.1 

 

 

1.3.5.B.2 

 

 

1.3.5.B.3 

 

 

1.3.5.B.4 

 

 

1.4.5.A.1 

 

 

1.4.5.A.2 

 

 

1.4.5.A.3 

 

 

1.4.5.B.1 

 

 

1.4.5.B.2 

 

 

1.4.5.B.3 

 

 

1.4.5.B.4 

 

and harmonic progressions, and differentiate basic structures 

 

Recognize works of dance, music, theatre, and visual art as a reflection of societal values 

and beliefs. 

 

Relate common artistic elements that define distinctive art genres in dance, music, theatre, 

and visual art. 

 

Determine the impact of significant contributions of individual artists in dance, music, 

theatre, and visual art from diverse cultures throughout history. 

 

Sing or play music from complex notation, using notation systems in treble and bass clef, 

mixed meter, and compound meter.       

 

Sing melodic and harmonizing parts, independently and in groups, adjusting to the range 

and timbre of the developing voice.        

 

Improvise and score simple melodies over given harmonic structures using traditional 

instruments and/or computer programs.             

 

Decode how the elements of music are used to achieve unity and variety, tension and 

release, and balance in musical compositions.       

 

Employ basic, discipline-specific arts terminology to categorize works of dance, music, 

theatre, and visual art according to established classifications. 

 

Make informed aesthetic responses to artworks based on structural arrangement and 

personal, cultural, and historical points of view. 

 

Demonstrate how art communicates ideas about personal and social values and is inspired 

by an individualôs imagination and frame of reference (e.g., personal, social, political, 

historical context).   

 

Assess the application of the elements of art and principles of design in dance, music, 

theatre, and visual artworks using observable, objective criteria.                                              

 

Use evaluative tools, such as rubrics, for self-assessment and to appraise the objectivity of 

critiques by peers.      

 

Use discipline-specific arts terminology to evaluate the strengths and weaknesses of works 

of dance, music, theatre, and visual art.                                                                  

 

 

Define technical proficiency, using the elements of the arts and principles of design.    
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1.4.5.B.5 

 

 

 

 

 

Distinguish ways in which individuals may disagree about the relative merits and 

effectiveness of artistic choices in the creation and performance of works of dance, music, 

theatre, and visual art.    

Unit Essential Questions 

¶ Is the voice an instrument? 

¶ What is music theory? 

¶ What is the staff?   

¶ What is a treble clef? 

¶ What is a bass clef? 

¶ What is a note? 

¶ What is pitch? 

Unit Enduring Understandings 

Students will understand thaté 

¶ The voice is a musical instrument that must be 

properly trained and maintained.   

¶ Music theory is the study of how music works. 

¶ The staff is a group of five lines and four spaces 

where music can be written on, below, and above. 

¶ A treble clef shows where pitch can be found above 

middle C.   

¶ A Bass clef shows where pitch can be found below 

middle C.   

¶ A note shows sound duration in relation to the 

preceding time signature. 

¶ Pitch is how high or low a sound is. 

 

Unit Objectives 

Students will knowé 

¶ Reading basic music notation 

contributes to musical fluency and 

literacy. Musical intelligence is 

related to ear training and listening 

skill, and temporal spatial 

reasoning ability is connected to 

listening skill. 

¶ The elements of music are building 

blocks denoting meter, rhythmic 

concepts, tonality, intervals, 

chords, and melodic and harmonic 

progressions, all of which 

contribute to musical literacy. 

¶ Art and culture reflect and affect 

each other. 

¶ Characteristic approaches to 

content, form, style, and design 

define art genres. 

¶ Sometimes the contributions of an 

individual artist can influence a 

generation of artists and signal the 

Unit Objectives 

Students will be able toé 

¶ Read and write basic music notation as well as 

distinguish between different melodies.   

¶ Understand differences between triple and duple 

meter, equal and unequal rhythm, harmony and 

dissonance, and different melodies and chord 

progressions 

¶ Understand that music is a reflection of culture. 

¶ Differentiate between various forms (i.e. AB, 

Rondo). 

¶ Explain in written form how music theory has 

evolved over time. 

¶ Read and perform compound meters as well as read 

a grand staff for instrumental performance or 

conducting. 

¶ Read and perform vocal music in one or more voice 

parts.   

¶ Interpret the rules of music theory for their own 

transcribing or composition purposes.  

¶ Use music theory knowledge to decode various 

works of notated music. 
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beginning of a new art genre. 

¶ Complex scores may include 

compound meters and the grand 

staff. 

¶ Proper vocal production and vocal 

placement improve vocal quality. 

Harmonizing requires singing 

ability and active listening skills. 

Individual voice ranges change 

with time. 

¶ Music composition is governed by 

prescribed rules and forms that 

apply to both improvised and 

scored music. 

¶ Decoding musical scores requires 

understanding of notation systems, 

the elements of music, and basic 

compositional concepts. 

¶ Works of art may be organized 

according to their functions and 

artistic purposes (e.g., genres, 

mediums, messages, themes). 

¶ Formalism in dance, music, 

theatre, and visual art varies 

according to personal, cultural, and 

historical contexts. 

¶ Criteria for determining the 

aesthetic merits of artwork vary 

according to context. 

Understanding the relationship 

between compositional design and 

genre provides the foundation for 

making value judgments about the 

arts. 

¶ Identifying criteria for evaluating 

performances results in deeper 

understanding of art and art-

making. 

¶ Decoding simple contextual clues 

requires evaluation mechanisms, 

such as rubrics, to sort fact from 

opinion. 

¶ While there is shared vocabulary 

among the four arts disciplines of 

dance, music, theatre, and visual 

art, each also has its own 

discipline-specific arts 

terminology. 

¶ Understand that different genres of music have 

contrasting tempos, melodies, harmonies, and 

rhythms. 

¶ Distinguish the difference between various forms 

and styles of music through aural prompts. 

¶ Explain the differences between various genres of 

music. 

¶ Evaluate the use of music theory in the creation and 

performance of music through active listening. 

¶ Write formal observations on similarities and 

differences in music. 

¶ Define music vocabulary through formal and 

informal writing. 

¶ Discuss the similarities and differences between 

various composition styles.   

¶ -Explain through writing and discussion why music 

is written the way it is. 
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¶ Levels of proficiency can be 

assessed through analyses of how 

artists apply the elements of art 

and principles of design. 

¶ Artists and audiences can and do 

disagree about the relative merits 

of artwork. When assessing works 

of dance, music, theatre and visual 

art, it is important to consider the 

context for the creation and 

performance of the work (e.g., 

Who was the creator? What 

purpose does the artwork serve? 

Who is the intended audience?). 
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Evidence of Learning 

 

 

Formative Assessments 

¶ Open-ended questions 

¶ Do-Now Song Questions 

¶ Small-group collaboration 

¶ Individual Application 

¶   Reflection or Journal Entries 

¶ Vocabulary Worksheets 

¶ Small-group Instruction 

¶ Listening Charts (Graphic Organizer) 

¶ Literary Circles 

 

Summative Assessments 

¶ Weekly quizzes 

¶ Listening assignments 

¶ Written Assignments 

¶ Performance Assignments 

Modifications (ELLs, Special Education, Gifted and Talented) 

¶ Follow all IEP modifications/504 plan 

¶ ELL: Variation in song choice and music selection 

¶ ELL: Varied length and requirements of written assignments 

¶ ELL: Extended time element for all work 

¶ ELL: Buddy/partner system to reinforce content comprehension 

¶ SPED: Varied length and requirements of written assignments 

¶ SPED: Choice of activities 

¶ SPED: Hands-on differentiated instruction 

¶ SPED: Extended time element for all work 

¶ GT: Further research and extended listening 

¶ GT: Extra time to practice more advanced music concepts. 

¶ GT: Increased responsibility and elevated expectations 

¶ GT: Students to provide tutoring for other students 

 

 

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources: 

¶ http://www.state.nj.us/education/cccs/ 

¶ http://www.manchestertwp.org//site/Default.aspx?PageID=987 

¶ SHARE THE MUSIC Copyright 2003 by Macmillan/McGraw-Hill, New York 

¶ Vocabulary worksheets, listening chart worksheets, weekly tests, library of recordings for genres in unit, 

stereo equipment for listening, computer access to do research, musical instruments to perform listening 

examples. 

 

Teacher Notes: Please note closure ideas, differentiated instructional strategies and techniques, and ways 

to use technologies will appear ONLY ONCE in Unit 4 
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OCEAN COUNTY MUSIC CURRICULUM  

Unit Overview 

Content Area: Music                                                                                                               Grade: 3 

Unit 2: Music Performance: Recorder, Pitched and Unpitched Percussion Instruments, Recognition of 

Instrument Families (Brass, Woodwinds, Strings, Percussion). 

Primary interdisciplinary connections:  Visual and Performing Arts, Comprehensive Health and 

Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literacy, 

Mathematics 

21st century themes: 9.1 B: Creativity and Innovation, 9.4 C(4) Performing Arts, 9.4 O(2) Science and 

Mathematics. 

 

Learning Targets 

Content Standards 

 

1.1 The Creative Process:  All students will demonstrate an understanding of the elements and 

principles that govern the creation of works of art in dance, music, theatre, and visual art. 

 

1.2 History of the Arts and Culture:  All Students will understand the role, development, and 

influence of the arts throughout history and across cultures. 

 

1.3 Performance:  All students will synthesize those skills, media, methods, and technologies 

appropriate to creating, performing, and/or presenting works of arts in dance, music, theatre, and 

visual art. 

 

1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, 

and visual art. 

 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

 

CPI# Cumulative Progress Indicator 

1.1.5.B.1 

 

 

1.1.5.B.2 

 

 

1.2.5.A.1 

 

Identify the elements of music in response to aural prompts and printed music notational 

systems. 

 

Demonstrate the basic concepts of meter, rhythm, tonality, intervals, chords, and melodic 

and harmonic progressions, and differentiate basic structures 

 

Recognize works of dance, music, theatre, and visual art as a reflection of societal values 

and beliefs. 
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1.2.5.A.2 

 

 

1.2.5.A.3 

 

1.3.5.B.1 

 

 

1.3.5.B.2 

 

 

1.3.5.B.3 

 

 

1.3.5.B.4 

 

 

1.4.5.A.1 

 

 

1.4.5.A.2 

 

 

1.4.5.A.3 

 

 

1.4.5.B.1 

 

 

1.4.5.B.2 

 

 

1.4.5.B.3 

 

 

1.4.5.B.4 

 

 

 

1.4.5.B.5 

 

 

 

Relate common artistic elements that define distinctive art genres in dance, music, theatre, 

and visual art. 

 

Determine the impact of significant contributions of individual artists in dance, music, 

theatre, and visual art from diverse cultures throughout history. 

 

Sing or play music from complex notation, using notation systems in treble and bass clef, 

mixed meter, and compound meter.       

 

Sing melodic and harmonizing parts, independently and in groups, adjusting to the range 

and timbre of the developing voice.        

 

Improvise and score simple melodies over given harmonic structures using traditional 

instruments and/or computer programs.             

 

Decode how the elements of music are used to achieve unity and variety, tension and 

release, and balance in musical compositions.       

 

Employ basic, discipline-specific arts terminology to categorize works of dance, music, 

theatre, and visual art according to established classifications. 

 

Make informed aesthetic responses to artworks based on structural arrangement and 

personal, cultural, and historical points of view. 

 

Demonstrate how art communicates ideas about personal and social values and is inspired 

by an individualôs imagination and frame of reference (e.g., personal, social, political, 

historical context).   

 

Assess the application of the elements of art and principles of design in dance, music, 

theatre, and visual artworks using observable, objective criteria.                                              

 

Use evaluative tools, such as rubrics, for self-assessment and to appraise the objectivity of 

critiques by peers.      

 

Use discipline-specific arts terminology to evaluate the strengths and weaknesses of works 

of dance, music, theatre, and visual art.                                                                  

 

 

Define technical proficiency, using the elements of the arts and principles of design.    

 

 

Distinguish ways in which individuals may disagree about the relative merits and 

effectiveness of artistic choices in the creation and performance of works of dance, music, 

theatre, and visual art.    



 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

54 

 

 

 

 

 

 

Unit Essential Questions 

¶ How do you perform a recorder? 

¶ How do you perform percussion 

instruments? 

¶ What makes instrument families 

different from one another? 

Unit Enduring Understandings 

Students will understand thaté 

¶ The recorder has specific techniques that are applied to 

create a proper sound and perform music. 

¶ Percussion instruments have different ways of being 

performed according to instrument. 

¶ The four families of instruments have various 

characteristics that make them unique from one another. 

Unit Objectives 

Students will knowé 

¶ Reading basic music notation 

contributes to musical fluency and 

literacy. Musical intelligence is 

related to ear training and listening 

skill, and temporal spatial 

reasoning ability is connected to 

listening skill. 

¶ The elements of music are building 

blocks denoting meter, rhythmic 

concepts, tonality, intervals, 

chords, and melodic and harmonic 

progressions, all of which 

contribute to musical literacy. 

¶ Characteristic approaches to 

content, form, style, and design 

define art genres. 

¶ Complex scores may include 

compound meters and the grand 

staff. 

¶ Proper vocal production and vocal 

placement improve vocal quality. 

Harmonizing requires singing 

ability and active listening skills. 

Individual voice ranges change 

with time. 

¶ Music composition is governed by 

prescribed rules and forms that 

apply to both improvised and 

scored music. 

¶ Decoding musical scores requires 

Unit Objectives 

Students will be able toé 

¶ Read and perform written music for the recorder as well as 

pitched and unpitched instruments. 

¶ Demonstrate comprehensions of rhythmic concepts, 

tonality, intervals, chords, and melodic and harmonic 

progressions through instrumental performance. 

¶ Recall aspects of form such as sections of a piece and 

apply them through instrumental performance. 

¶ Count time in compound meter and perform instrumental 

music written on a grand staff in multiple parts. 

¶ Demonstrate instrumental melodies through vocal 

performance. 

¶ Analyze composed music as well as distinguish between 

composed and improvised music. 

¶ Apply music theory concepts such as notation systems, 

elements of music, and basic compositional concepts to 

performed music. 

¶ Distinguish between genres of music through listening and 

performance. 

¶ Compare and contrast personal, cultural, and historical 

contexts of composed music.  

¶ Critique learned music through analysis, listening, and 

performance. 

¶ Examine various aspects of performance through 

observation and critique.  

¶ Recall performance vocabulary from prior knowledge and 

define it through writing prompts. 

¶ Distinguish between levels of difficulty through listened 

and performed music. 

¶ Demonstrate the ability to ask and answer questions about 
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understanding of notation systems, 

the elements of music, and basic 

compositional concepts. 

¶ Works of art may be organized 

according to their functions and 

artistic purposes (e.g., genres, 

mediums, messages, themes). 

¶ Formalism in dance, music, 

theatre, and visual art varies 

according to personal, cultural, and 

historical contexts. 

¶ Criteria for determining the 

aesthetic merits of artwork vary 

according to context. 

Understanding the relationship 

between compositional design and 

genre provides the foundation for 

making value judgments about the 

arts. 

¶ Identifying criteria for evaluating 

performances results in deeper 

understanding of art and art-

making. 

¶ While there is shared vocabulary 

among the four arts disciplines of 

dance, music, theatre, and visual 

art, each also has its own 

discipline-specific arts 

terminology. 

¶ Levels of proficiency can be 

assessed through analyses of how 

artists apply the elements of art 

and principles of design. 

¶ Artists and audiences can and do 

disagree about the relative merits 

of artwork. When assessing works 

of dance, music, theatre and visual 

art, it is important to consider the 

context for the creation and 

performance of the work (e.g., 

Who was the creator? What 

purpose does the artwork serve? 

Who is the intended audience?). 

composers, compositions, and instrumental parts. 
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Evidence of Learning 

Formative Assessments 

¶ Solo and group performance 

¶ Written quizzes 

¶ Performance tests 

¶ Writing prompts 

Summative Assessments 

¶ Annual performance recital 

¶ Instrument report 

Modifications (ELLs, Special Education, Gifted and Talented) 

¶ Follow all IEP modifications/504 plan 

¶ ELL: Variation in song choice and music selection 

¶ ELL: Varied length and requirements of written assignments 

¶ ELL: Extended time element for all work 

¶ ELL: Buddy/partner system to reinforce content comprehension 

¶ SPED: Varied length and requirements of written assignments 

¶ SPED: Choice of activities 

¶ SPED: Hands-on differentiated instruction 

¶ SPED: Extended time element for all work 

¶ GT: Further research and extended listening 

¶ GT: Extra time to practice more advanced music concepts. 

¶ GT: Increased responsibility and elevated expectations 

 

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources: 

¶ http://www.state.nj.us/education/cccs/ 

¶ http://www.manchestertwp.org//site/Default.aspx?PageID=987 

¶ SHARE THE MUSIC Copyright 2003 by Macmillan/McGraw-Hill, New York, NY 

¶ BE A RECORDER STAR Copyright 2006 by Macie Publishing, Rockaway, NJ 

¶ Vocabulary worksheets, listening chart worksheets, weekly tests, library of recordings for genres in unit, 

stereo equipment for listening, computer access to do research, musical instruments to perform listening 

examples. 

Teacher Notes: Please note closure ideas, differentiated instructional strategies and techniques, and ways 

to use technologies will appear ONLY ONCE in Unit 4 
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OCEAN COUNTY MUSIC CURRICULUM  

Unit Overview 

Content Area: Music                                                                                                              Grade: 4 

Summary Unit 3: Music History: Musical Periods (Renaissance, Baroque, Classical, Romantic, Modern), 

Jazz, Musical Theater, Notable Composers and Pieces. 

Primary interdisciplinary connections:  Visual and Performing Arts, Comprehensive Health and Physical 

Education, Science, Social Studies, World Languages, Technology, Language Arts Literacy, Mathematics 

21st century themes: 9.1 B: Creativity and Innovation, 9.4 C(4) Performing Arts, 9.4 O(2) Science and 

Mathematics. 

Learning Targets 

Content Standards 

 

1.1 The Creative Process:  All students will demonstrate an understanding of the elements and 

principles that govern the creation of works of art in dance, music, theatre, and visual art. 

 

1.2 History of the Arts and Culture:  All Students will understand the role, development, and 

influence of the arts throughout history and across cultures. 

 

1.3 Performance:  All students will synthesize those skills, media, methods, and technologies 

appropriate to creating, performing, and/or presenting works of arts in dance, music, theatre, and 

visual art. 

 

1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, 

and visual art. 

 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

CPI# Cumulative Progress Indicator 

1.1.5.B.1 

 

 

1.1.5.B.2 

Identify the elements of music in response to aural prompts and printed music 

notational systems. 

 

Demonstrate the basic concepts of meter, rhythm, tonality, intervals, chords, and 
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1.2.5.A.1 

 

1.2.5.A.2 

 

 

1.2.5.A.3 

 

 

1.3.5.B.1 

 

 

1.3.5.B.2 

 

 

1.3.5.B.3 

 

 

1.3.5.B.4 

 

 

1.4.5.A.1 

 

1.4.5.A.2 

 

 

1.4.5.A.3 

 

 

 

1.4.5.B.1 

 

 

 

1.4.5.B.2 

 

 

1.4.5.B.3 

 

 

1.4.5.B.4 

 

melodic and harmonic progressions, and differentiate basic structures 

 

Recognize works of dance, music, theatre, and visual art as a reflection of societal 

values and beliefs. 

 

Relate common artistic elements that define distinctive art genres in dance, music, 

theatre, and visual art. 

 

Determine the impact of significant contributions of individual artists in dance, music, 

theatre, and visual art from diverse cultures throughout history. 

 

Sing or play music from complex notation, using notation systems in treble and bass 

clef, mixed meter, and compound meter.       

 

Sing melodic and harmonizing parts, independently and in groups, adjusting to the 

range and timbre of the developing voice.        

 

Improvise and score simple melodies over given harmonic structures using traditional 

instruments and/or computer programs.             

 

Decode how the elements of music are used to achieve unity and variety, tension and 

release, and balance in musical compositions.       

 

Employ basic, discipline-specific arts terminology to categorize works of dance, music, 

theatre, and visual art according to established classifications. 

 

Make informed aesthetic responses to artworks based on structural arrangement and 

personal, cultural, and historical points of view. 

 

Demonstrate how art communicates ideas about personal and social values and is 

inspired by an individualôs imagination and frame of reference (e.g., personal, social, 

political, historical context).   

 

Assess the application of the elements of art and principles of design in dance, music, 

theatre, and visual artworks using observable, objective 

criteria.                                              

 

Use evaluative tools, such as rubrics, for self-assessment and to appraise the objectivity 

of critiques by peers.      

 

Use discipline-specific arts terminology to evaluate the strengths and weaknesses of 

works of dance, music, theatre, and visual art.                                                                  

 

 

Define technical proficiency, using the elements of the arts and principles of design.    
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1.4.5.B.5 

 

 

 

 

Distinguish ways in which individuals may disagree about the relative merits and 

effectiveness of artistic choices in the creation and performance of works of dance, 

music, theatre, and visual art.    

Unit Essential Questions 

¶ What are musical periods? 

¶ What makes Jazz unique from other 

genres of music? 

¶ What are the important aspects of 

musical theater? 

Unit Enduring Understandings 

Students will understand thaté 

¶ Periods of music are distinguished by different composers, 

related as well as composition and performance techniques. 

¶ Jazz is a style of music centered on improvisation techniques 

pioneered by American musicians. 

¶ Singing, dancing, and acting are all important aspects of 

musical theater. 

Unit Objectives 

Students will knowé 

¶ Reading basic music notation 

contributes to musical fluency 

and literacy. Musical 

intelligence is related to ear 

training and listening skill, and 

temporal spatial reasoning 

ability is connected to listening 

skill. 

¶ The elements of music are 

building blocks denoting meter, 

rhythmic concepts, tonality, 

intervals, chords, and melodic 

and harmonic progressions, all 

of which contribute to musical 

literacy. 

¶ Art and culture reflect and 

affect each other. 

¶ Characteristic approaches to 

content, form, style, and design 

define art genres. 

¶ Sometimes the contributions of 

an individual artist can 

influence a generation of artists 

and signal the beginning of a 

new art genre. 

¶ Complex scores may include 

compound meters and the grand 

staff. 

¶ Proper vocal production and 

vocal placement improve vocal 

quality. Harmonizing requires 

Unit Objectives 

Students will be able toé 

¶ Interpret written music that accompanies listening 

examples. 

¶ Identify elements of music such as meter, rhythmic 

concepts, tonality, intervals, chords, and melodic and 

harmonic progressions in listening examples. 

¶ Identify cultural influences on various styles of music. 

¶ Differentiate amongst forms of music in relation to style, 

period, and genre. 

¶ Deduce the musical impact of an artist in relation to their 

style, period, and/or genre of music and ones that follow. 

¶ Distinguish between simple and compound forms of 

meter found in various forms of music. 

¶ Identify and perform proper vocal technique in classical, 

jazz, and musical theater. 

¶ Examine the rules and forms of composed music 

according to its style, period, and genre through listening 

and score analysis. 

¶ Decode notation systems, elements of music, and basic 

compositional concepts in musical scores through 

analysis. 

¶ Differentiate amongst genres of music through listening, 

analysis, and writing. 

¶ Examine forms of music according to personal, cultural, 

and historical contexts through reading about composers 

and their historical periods as well as listening to and 

viewing performances. 

¶ Discuss characteristics of music history as a class or in 

small groups. 

¶ Recall aspects of musical style, genre, and period 

through formal writing. 
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singing ability and active 

listening skills. Individual voice 

ranges change with time. 

¶ Music composition is governed 

by prescribed rules and forms 

that apply to both improvised 

and scored music. 

¶ Decoding musical scores 

requires understanding of 

notation systems, the elements 

of music, and basic 

compositional concepts. 

¶ Works of art may be organized 

according to their functions and 

artistic purposes (e.g., genres, 

mediums, messages, themes). 

¶ Formalism in dance, music, 

theatre, and visual art varies 

according to personal, cultural, 

and historical contexts. 

¶ Criteria for determining the 

aesthetic merits of artwork vary 

according to context. 

Understanding the relationship 

between compositional design 

and genre provides the 

foundation for making value 

judgments about the arts. 

¶ Identifying criteria for 

evaluating performances results 

in deeper understanding of art 

and art-making. 

¶ Decoding simple contextual 

clues requires evaluation 

mechanisms, such as rubrics, to 

sort fact from opinion. 

¶ While there is shared 

vocabulary among the four arts 

disciplines of dance, music, 

theatre, and visual art, each also 

has its own discipline-specific 

arts terminology. 

¶ Levels of proficiency can be 

assessed through analyses of 

how artists apply the elements 

of art and principles of design. 

¶ Artists and audiences can and 

do disagree about the relative 

¶ Create and present final project on a favorite composer 

graded according to a rubric. 

¶ Define musical terms related to the different musical 

periods, jazz, and musical theater through writing and 

assessment. 

¶ Identify the varying degrees of proficiency found in 

various genres, styles, and periods of music through 

discussion and writing prompts. 

¶ Recall information on composers, purposes, and 

intended audiences when critiquing works of music. 

 



 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

62 

merits of artwork. When 

assessing works of dance, 

music, theatre and visual art, it 

is important to consider the 

context for the creation and 

performance of the work (e.g., 

Who was the creator? What 

purpose does the artwork serve? 

Who is the intended audience?). 
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Evidence of Learning 

Formative Assessments 

¶ Solo and group projects 

¶ Written quizzes 

¶ Listening tests 

¶ Writing prompts 

Summative Assessments 

¶ Music History group report 

Modifications (ELLs, Special Education, Gifted and Talented) 

¶ Follow all IEP modifications/504 plan 

¶ ELL: Variation in song choice and music selection 

¶ ELL: Varied length and requirements of written assignments 

¶ ELL: Extended time element for all work 

¶ ELL: Buddy/partner system to reinforce content comprehension 

¶ SPED: Varied length and requirements of written assignments 

¶ SPED: Choice of activities 

¶ SPED: Hands-on differentiated instruction 

¶ SPED: Extended time element for all work 

¶ GT: Further research and extended listening 

¶ GT: Extra time to practice more advanced music concepts. 

¶ GT: Increased responsibility and elevated expectations 

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources: 

¶ http://www.state.nj.us/education/cccs/ 

¶ http://www.manchestertwp.org//site/Default.aspx?PageID=987 

¶ SHARE THE MUSIC Copyright 2003 by Macmillan/McGraw-Hill, New York, NY 

¶ Vocabulary worksheets, listening chart worksheets, weekly tests, library of recordings for genres in unit, 

stereo equipment for listening, computer access to do research, and musical instruments to perform 

listening examples. 

Teacher Notes: Please note closure ideas, differentiated instructional strategies and techniques, and ways 

to use technologies will appear ONLY ONCE in Unit 4. 
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OCEAN COUNTY MUSIC CURRICULUM  

Unit Overview 

Content Area: Music                                                                                                                Grade: 5 

Summary Unit 4: World Music:  Music by Continent, Genre, History, Cultural Significance. 

Primary interdisciplinary connections:  Visual and Performing Arts, Comprehensive Health and 

Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literacy, 

Mathematics 

21st century themes: 9.1 B: Creativity and Innovation, 9.4 C(4) Performing Arts, 9.4 O(2) Science and 

Mathematics. 

Learning Targets 

Content Standards 

 

1.1 The Creative Process:  All students will demonstrate an understanding of the elements and 

principles that govern the creation of works of art in dance, music, theatre, and visual art. 

 

1.2 History of the Arts and Culture:  All Students will understand the role, development, and 

influence of the arts throughout history and across cultures. 

 

1.3 Performance:  All students will synthesize those skills, media, methods, and technologies 

appropriate to creating, performing, and/or presenting works of arts in dance, music, theatre, and 

visual art. 

 

1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, 

and visual art. 

 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

 

CPI# Curriculum Progress Indicator  

1.1.5.B.1 

 

 

1.1.5.B.2 

 

 

1.2.5.A.1 

Identify the elements of music in response to aural prompts and printed music notational 

systems. 

 

Demonstrate the basic concepts of meter, rhythm, tonality, intervals, chords, and melodic 

and harmonic progressions, and differentiate basic structures 

 

Recognize works of dance, music, theatre, and visual art as a reflection of societal values 

and beliefs. 
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1.2.5.A.2 

 

 

1.2.5.A.3 

 

1.3.5.B.1 

 

 

1.3.5.B.2 

 

 

1.3.5.B.3 

 

 

1.3.5.B.4 

 

 

1.4.5.A.1 

 

 

1.4.5.A.2 

 

 

1.4.5.A.3 

 

 

1.4.5.B.1 

 

 

1.4.5.B.2 

 

 

1.4.5.B.3 

 

 

1.4.5.B.4 

 

 

 

1.4.5.B.5 

 

 

Relate common artistic elements that define distinctive art genres in dance, music, theatre, 

and visual art. 

 

Determine the impact of significant contributions of individual artists in dance, music, 

theatre, and visual art from diverse cultures throughout history. 

 

Sing or play music from complex notation, using notation systems in treble and bass clef, 

mixed meter, and compound meter.       

 

Sing melodic and harmonizing parts, independently and in groups, adjusting to the range 

and timbre of the developing voice.        

 

Improvise and score simple melodies over given harmonic structures using traditional 

instruments and/or computer programs.             

 

Decode how the elements of music are used to achieve unity and variety, tension and 

release, and balance in musical compositions.       

 

Employ basic, discipline-specific arts terminology to categorize works of dance, music, 

theatre, and visual art according to established classifications. 

 

Make informed aesthetic responses to artworks based on structural arrangement and 

personal, cultural, and historical points of view. 

 

Demonstrate how art communicates ideas about personal and social values and is inspired 

by an individualôs imagination and frame of reference (e.g., personal, social, political, 

historical context).   

 

Assess the application of the elements of art and principles of design in dance, music, 

theatre, and visual artworks using observable, objective criteria.                                              

 

Use evaluative tools, such as rubrics, for self-assessment and to appraise the objectivity of 

critiques by peers.      

 

Use discipline-specific arts terminology to evaluate the strengths and weaknesses of works 

of dance, music, theatre, and visual art.                                                                  

 

 

Define technical proficiency, using the elements of the arts and principles of design.    

 

 

Distinguish ways in which individuals may disagree about the relative merits and 

effectiveness of artistic choices in the creation and performance of works of dance, music, 

theatre, and visual art.    
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Unit Essential Questions 

¶ What is world music? 

¶ What makes music unique according to 

its region? 

¶ How do music and culture relate to one 

another? 

Unit Enduring Understandings 

Students will understand thaté 

¶  World music can have its own unique sound in relation to 

American music. 

¶ Geography and history can have an influence on a regionôs 

music. 

¶ Music and a regionôs culture are constantly influencing 
one another. 

¶ Unit Objectives 

¶ Students will knowé 

¶ Reading basic music notation 

contributes to musical fluency and 

literacy. Musical intelligence is related 

to ear training and listening skill, and 

temporal spatial reasoning ability is 

connected to listening skill. 

¶ The elements of music are building 

blocks denoting meter, rhythmic 

concepts, tonality, intervals, chords, 

and melodic and harmonic 

progressions, all of which contribute to 

musical literacy. 

¶ Art and culture reflect and affect each 

other. 

¶ Characteristic approaches to content, 

form, style, and design define art 

genres. 

¶ Sometimes the contributions of an 

individual artist can influence a 

generation of artists and signal the 

beginning of a new art genre. 

¶ Complex scores may include 

compound meters and the grand staff. 

¶ Proper vocal production and vocal 

placement improve vocal quality. 

Harmonizing requires singing ability 

and active listening skills. Individual 

voice ranges change with time. 

¶ Music composition is governed by 

prescribed rules and forms that apply 

to both improvised and scored music. 

¶ Decoding musical scores requires 

understanding of notation systems, the 

elements of music, and basic 

compositional concepts. 

¶ Works of art may be organized 

Unit Objectives 

Students will be able toé 

¶ Interpret written music that accompanies listening 

examples. 

¶ Identify elements of music such as meter, rhythmic 

concepts, tonality, intervals, chords, and melodic 

and harmonic progressions in listening examples. 

¶ Identify cultural influences on various styles of 

music. 

¶ Differentiate amongst forms of music in relation to 

region, culture, and genre. 

¶ Deduce the musical impact of an artist in relation to 

their region, culture, and genre of music and ones 

that follow. 

¶ Distinguish between simple and compound forms of 

meter found in various forms of music. 

¶ Identify and perform proper vocal technique in 

various forms of world music as well as proper 

diction according to language. 

¶ Examine the rules and forms of composed music 

according to its region, culture, and genre through 

listening and score analysis. 

¶ Decode notation systems, elements of music, and 

basic compositional concepts in musical scores 

through analysis. 

¶ Differentiate amongst genres of music through 

listening, analysis, and writing. 

¶ Examine forms of music according to personal, 

cultural, and historical contexts through reading 

about composers and their historical periods as well 

as listening to and viewing performances. 

¶ Discuss characteristics of world music as a class or 

in small groups. 

¶ Recall aspects of musical style, genre, and period 

through formal writing. 

¶ Create and present final project on a continentôs 
music according to a rubric. 
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according to their functions and artistic 

purposes (e.g., genres, mediums, 

messages, themes). 

¶ Formalism in dance, music, theatre, 

and visual art varies according to 

personal, cultural, and historical 

contexts. 

¶ Criteria for determining the aesthetic 

merits of artwork vary according to 

context. Understanding the relationship 

between compositional design and 

genre provides the foundation for 

making value judgments about the arts. 

¶ Identifying criteria for evaluating 

performances results in deeper 

understanding of art and art-making. 

¶ Decoding simple contextual clues 

requires evaluation mechanisms, such 

as rubrics, to sort fact from opinion. 

¶ While there is shared vocabulary 

among the four arts disciplines of 

dance, music, theatre, and visual art, 

each also has its own discipline-

specific arts terminology. 

¶ Levels of proficiency can be assessed 

through analyses of how artists apply 

the elements of art and principles of 

design. 

¶ Artists and audiences can and do 

disagree about the relative merits of 

artwork. When assessing works of 

dance, music, theatre and visual art, it 

is important to consider the context for 

the creation and performance of the 

work (e.g., Who was the creator? What 

purpose does the artwork serve? Who 

is the intended audience?). 

¶ Define musical terms related to the different musical 

periods, jazz, and musical theater through writing 

and assessment. 

¶ Identify the varying degrees of proficiency found in 

various genres of world music through discussion 

and writing prompts. 

¶ Recall information on cultures, purposes, and 

intended audiences when critiquing works of music. 
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Evidence of Learning 

 

 

Formative Assessments 

¶ Solo and group projects 

¶ Written quizzes 

¶ Listening tests 

¶ Writing prompts 

Summative Assessments: 

Continent Music group report. 

Modifications (ELLs, Special Education, Gifted and Talented) 

¶ Follow all IEP modifications/504 plan 

¶ ELL: Variation in song choice and music selection 

¶ ELL: Varied length and requirements of written assignments 

¶ ELL: Extended time element for all work 

¶ ELL: Buddy/partner system to reinforce content comprehension 

¶ SPED: Varied length and requirements of written assignments 

¶ SPED: Choice of activities 

¶ SPED: Hands-on differentiated instruction 

¶ SPED: Extended time element for all work 

¶ GT: Further research and extended listening 

¶ GT: Extra time to practice more advanced music concepts. 

¶ GT: Increased responsibility and elevated expectations 

¶ GT: Students to provide tutoring for other students 

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources: 

¶ http://www.state.nj.us/education/cccs/ 

¶ http://www.manchestertwp.org//site/Default.aspx?PageID=987 

¶ SHARE THE MUSIC Copyright 2003 by Macmillan/McGraw-Hill, New York, NY 

Vocabulary worksheets, listening chart worksheets, weekly tests, library of recordings for genres in unit, 

stereo equipment for listening, computer access to do research, musical instruments to perform listening 

examples. 

The ñFLEXIBLEò Acronym 

Feasible 

Lively 

Eliminated 

Explicit 

Intentional 

Beneficial 

Limelight 

Evaluated 

Figure 1 

The FLEXIBLE Principle: 

Questions to Ask Before Selecting Potential Adaptations 

1. Feasible:  Successful adaptations ¶ When can I fit the adaptation into the daily 



 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

69 

must be feasible for classroom 

teachers to implement. 

 

 

 

 

2. Lively: Successful adaptations 

must be lively, engaging, and/or 

fun. 

 

 

 

 

 

3. Eliminated: Successful adaptations 

must be developed with the goal of 

working toward independence with 

a gradual fading and eventual 

elimination of the adaptation.   

 

4. Explicit: Successful adaptations 

must have a definite purpose ï a 

purpose that is made explicit to 

students, other professionals in the 

classroom, parents, and if 

necessary, the studentôs peers. 

 

5. Intentional: Successful adaptations 

should be part of a comprehensive 

plan for the student with 

disabilities. 

 

 

6. Beneficial: Successful adaptations 

should benefit the student with 

disabilities and either enhance or at 

least not detract from the learning 

of other students in the classroom. 

 

 

7. Limelight: Successful adaptations 

do not place undue attention of the 

student with disabilities or put the 

student in a potentially 

embarrassing situation. 

 

8. Evaluate: Successful adaptations 

schedule? 

¶ What human and/or material resources do I have to 

implement the adaptation? 

¶ What human and/or material resources do I need to 

implement the adaptation? 

 

¶ How can I use the adaptation to promote active 

learning? 

¶ How can I plan this adaptation to be interesting and 

fun? 

¶ What strategies can I use to motivate the student(s) 

so that I can continue to use this adaptation over a 

period of time? 

 

¶ What steps are needed to fade the adaptation over a 

period of time? 

¶ What additional instruction do I need to provide to 

work toward the eventual elimination of the 

adaptation? 

 

¶ What is the intent or purpose of this adaptation? 

¶ How will I communicate the purpose of the 

adaptation to the student? 

¶ What other people need to know about the 

adaptation (e.g., parents, other professionals, other 

students)? 

 

¶ How does this adaptation fit with goals on the 

studentôs IEP? 

¶ How does this adaptation fit with goals and 

objectives set by district and/or state guidelines? 

 

¶ How does the adaptation benefit the student with 

disabilities? 

¶ Can other students benefit from the adaptation as 

well? 

¶ How can I implement the adaptation so that it 

enhances and does not detract from the learning of 

other students in the classroom? 

 

¶ How and when can I implement the adaptation so 

that it does not put the student with disabilities in an 

unfavorable position? 
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are evaluated on an ongoing basis.  

¶ How effective is the adaptation in promoting 

learning for the student? 

¶ What impact does the adaptation have on the social 

adjustment of the student? 

¶ What does the student like and dislike about the 

adaptation? 

¶ What do I need to change about the adaptation? 

¶ Is the student ready to take on a higher level of 

independence?  

 

 

 

Low and High Prep Differentiation Strategies 

Differentiation strategies can require varied amounts of preparation time. High-prep strategies often require a 

teacher to both create multiple pathways to process information/demonstrate learning and to assign students 

to those pathways. Hence, more ongoing monitoring and assessment is often required.  In contrast, low-prep 

strategies might require a teacher to strategically create process and product choices for students, but students 

are allowed to choose which option to pursue given their learning profile or readiness level. Also, a low-prep 

strategy might be focused on a discrete skill (such as vocabulary words), so there are fewer details to 

consider.  Most teachers find that integration of one to two new low-prep strategies and one high-prep 

strategy each quarter is a reasonable goal. 

 

 

Low Prep Strategies 

 

 

Varied journal 

prompts, spelling or 

vocabulary lists  

 

Students are given a choice of different journal prompts, 

spelling lists or vocabulary lists depending on level of 

proficiency/assessment results. 

 

Anchor activities 

 

Anchor activities provide meaningful options for students 

when they are not actively engaged in classroom activities 

(e.g., when they finish early, are waiting for further directions, 

are stumped, first enter class, or when the teacher is working 

with other students).  Anchors should be directly related to the 

current learning goals. 

 

Choices of books  

 

Different textbooks or novels (often at different levels) that 

students are allowed to choose from for content study or for 

literature circles. 

 

Choices of review 

activities 

 

Different review or extension activities are made available to 

students during a specific section of the class (such as at the 

beginning or end of the period). 

 

Homework options  

 

Students are provided with choices about the assignments they 

complete as homework.  Or, students are directed to specific 
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homework based on student needs. 

 

Student-teacher goal 

setting  

 

The teacher and student work together to develop individual 

learning goals for the student. 

 

Flexible grouping 

 

Students might be instructed as a whole group, in small 

groups of various permutations (homogeneous or  

heterogeneous by skill or interest), in pairs or individual.  Any 

small groups or pairs change over time based on assessment 

data. 

 

Varied computer 

programs  

 

The computer is used as an additional center in the classroom, 

and students are directed to specific websites or software that 

allows them to work on skills at their level. 

 

Multiple Intelligence 

or Learning Style 

options 

 

Students select activities or are assigned an activity that is 

designed for learning a specific area of content through their 

strong intelligence (verbal-linguistic, interpersonal, musical, 

etc.) 

 

Varying scaffolding 

of same organizer  

 

Provide graphic organizers that require students to complete 

various amounts of information. Some will be more filled out 

(by the teacher) than others. 

 

Think -Pair-Share by 

readiness, interest, 

and/or learning 

profile  

 

Students are placed in pre-determined pairs, asked to think 

about a question for a specific amount of time, then are asked 

to share their answers first with their partner and then with the 

whole group. 

 

Mini workshops to 

re-teach or extend 

skills  

 

A short, specific lesson with a student or group of students 

that focuses on one area of interest or reinforcement of a 

specific skill. 

 

Orbitals  

 

Students conduct independent investigations generally lasting 

3-6 weeks. The investigations ñorbitò or revolve around some 

facet of the curriculum. 

 

Games to practice 

mastery of 

information and skill  

 

Use games as a way to review and reinforce concepts. Include 

questions and tasks that are on a variety of cognitive levels. 

 

Multiple levels of 

questions  

 

Teachers vary the sorts of questions posed to different 

students based on their ability to handle them.  Varying 

questions is an excellent way to build the confidence (and 

motivation) of students who are reluctant to contribute to class 

discourse.  Note:  Most teachers would probably admit that 

without even thinking about it they tend to address particular 

types of questions to particular students.  In some cases, such 

tendencies may need to be corrected.  (For example, a teacher 
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may be unknowingly addressing all of the more challenging 

questions to one student, thereby inhibiting other studentsô 

learning and fostering class resentment of that student.) 

 

 

 

 

High Prep. Strategies 

 

 

Cubing 

 

Designed to help students think about a topic or idea from many 

different angles or perspectives. The tasks are placed on the six 

sides of a cube and use commands that help support thinking 

(justify, describe, evaluate, connect, etc.). The students 

complete the task on the side that ends face up, either 

independently or in homogenous groups. 

 

Tiered assignment/ 

product 

 

The content and objective are the same, but the process and/or 

the products that students must create to demonstrate mastery 

are varied according to the studentsô readiness level. 

 

Independent 

studies  

 

Students choose a topic of interest that they are curious about 

and wants to discover new information on. Research is done 

from questions developed by the student and/or teacher. The 

researcher produces a product to share learning with classmates. 

 

4MAT  

 

Teachers plan instruction for each of four learning preferences 

over the course of several days on a given topic. Some lessons 

focus on mastery, some on understanding, some on personal 

involvement, and some on synthesis. Each learner has a chance 

to approach the topic through preferred modes and to strengthen 

weaker areas. 

 

Jigsaw 

 

Students are grouped based on their reading proficiency and 

each group is given an appropriate text on a specific aspect of a 

topic (the economic, political and social impact of the Civil 

War, for example).  Students later get into heterogeneous 

groups to share their findings with their peers, who have read 

about different areas of study from source texts on their own 

reading levels.  The jigsaw technique allows you to tackle the 

same subject with all of your students while discreetly 

providing them the different tools they need to get there.  

 

Multiple texts  

 

The teacher obtains or creates a variety of texts at different 

reading levels to assign strategically to students.   

 

Alternative 

assessments  

 

After completing a learning experience via the same content or 

process, the student may have a choice of products to show 

what has been learned. This differentiation creates possibilities 

for students who excel in different modalities over others 
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(verbal versus visual). 

 

Modified 

Assessments 

 

Assessments can be modified in a variety of ways ï for example 

by formatting the document differently (e.g. more space 

between questions) or by using different types of questions 

(matching vs. open ended) or by asking only the truly essential 

questions. 

 

Learning contracts 

or Personal 

Agendas  

 

A contract is a negotiated agreement between teacher and 

student that may have a mix of requirements and choice based 

on skills and understandings considered important by the 

teacher.  A personal agenda could be quite similar, as it would 

list the tasks the teacher wants each student to accomplish in a 

given day/lesson/unit. Both Learning contracts and personal 

agendas will likely vary between students within a classroom. 

 

Compacting  

 

This strategy begins with a student assessment to determine 

level of knowledge or skill already attained (i.e. pretest). 

Students who demonstrate proficiency before the unit even 

begins are given the opportunity to work at a higher level 

(either independently or in a group). 

 

Literature circles  

 

Flexible grouping of students who engage in different studies of 

a piece of literature. Groups can be heterogeneous and 

homogeneous. 

 

Readersô 

Workshop 

(Writersô 

Workshop is a 

parallel strategy) 

 

The Readersô Workshop approach involves students in three 

types of activities:  

¶ Mini -lessons (5-10 minutes) on some aspect of literature or 

a reading strategy.  

¶ Independent Reading Time (30-40 minutes), where students 

keep a journal and respond to the literature in terms of what 

they think or how they feel about what they are reading.  

¶ Sharing Time (10 minutes), where students share with 

another person their journal entries and the other person 

gives feedback.  

 

Stations/ 

Learning Centers  

 

A station (or simply a collection of materials) that students 

might use independently to explore topics or practice skills.  

Centers allow individual or groups of students to work at their 

own pace.  Students are constantly reassessed to determine 

which centers are appropriate for students at a particular time, 

and to plan activities at those centers to build the most pressing 

skills. 

 

Tape recorded 

materials at 

different levels  

 

Books on tape are purchased or (created by the teacher) so that 

students can listen to the book being read aloud to them while 

they follow along in the text.  This is often done at a listening 

station, where tapes of books/information on various reading 
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levels are available.   

 

Tic-Tac-Toe Choice 

Board (sometimes 

called ñThink-Tac-

Toeò) 

 

The tic-tac-toe choice board is a strategy that enables 

students to choose multiple tasks to practice a skill, or 

demonstrate and extend understanding of a process or 

concept. From the board, students choose (or teacher 

assigns) three adjacent or diagonal. 

To design a tic-tac-toe board: 

- Identify the outcomes and instructional focus 

- Design 9 different tasks 

- Use assessment data to determine student levels 

-  Arrange the tasks on a tic-tac-toe board either randomly, in 

rows according to level of difficulty, or you may want to select 

one critical task to place in the center of the board for all 

students to complete. 

 

Choice Boards  

 

Work assignments are written on cards that are placed in 

hanging pockets. By asking students to select a card from a 

particular row of pockets, the teacher targets work toward 

student needs yet allows student choice. 

 

 

 

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources: 

¶ http://www.state.nj.us/education/cccs/ 

¶ course syllabus 

¶ vocabulary worksheets 

¶ history lecture for each genre 

¶ listening chart worksheets 

¶ rubric and prewriting worksheet for music prompt writing assignment 

¶ outline and rubric for career report 

¶ weekly tests 

¶ library of recordings for genres in unit 

¶ studio instruments, including: microphones, guitars, basses, drums, keyboards, and PA system 

¶ professional stereo equipment for proper listening 

¶ computer access to do research. 

 

Teacher Notes: Please note closure ideas, special education modifications, differentiated instructional 

strategies and techniques, and ways to use technology will appear ONLY ONCE in Unit 1. 

 

Sample Week 

Monday: Do-now song, vocabulary, history lecture, reflection 

Tuesday: Do-now song, listening chart, music prompt, reflection 

Wednesday: Do-now song, songwriting, research, writing time, reflection 
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Thursday: Do-now song, songwriting, research, writing time, reflection 

Friday: Do-now song, writing due, weekly test 

 

 

 

 

Each of the activities below can be used by teachers for their classes, but imagine how much more powerful 

they might be if students worked on these as class projects, under a teacher's direction. There are substantial 

opportunities for classroom creativity, student ownership, and integrating technology into the curriculum. 

This information is available in Adobe Acrobat format (.pdf) for easy printing. 

Word Processing (with graphics and draw tools) 

1. Compose a story/news article/book review and illustrate it with clip art or graphics 

2. Expand vocabulary within any written work using the thesaurus in your word processing application 

3. Create a resume for any famous person in history 

4. Compare and contrast any two (or more) things using a Venn diagram 

5. Plan steps or activities with a concept web or mapðor use special software designed for this purpose 

6. Devise a character comparison chart in table format 

7. Use a table to generate timelines for projects or to record historical events 

8. Design a postcard highlighting your school, local community, or Ohio (for the bicentennial!) 

9. Publish a class or grade "newspaper" or student-produced newsletter or flyer 

    

Spreadsheets and Databases 

10. Document progress for a unit or an activity in your class 

11. Take a survey and chart the results 

12. Collect information about define the differences graphicallyðthe heights of the tallest roller coasters 

13. Make a "real world" budget to learn about income, purchasing, and consumer science 

14. 
Do a "reality check" for a "dream car" or "dream house" by calculating payments with varied interest 

rates 

15. Strategize for a fund-raiser by working with supply, demand, and price 

16. Build a class "contact list" for homework help and information sharing 

17. Keep an updated inventory of class materials and resources 

18. Measure and record data to show cumulative resultsð"Hands Across the Class" or a "Dance-a-Thon" 

    

Internet 

19. Go on an Internet Scavenger Hunt 

20. Explore places you could never visit through streaming video 

21. Investigate any situation through a WebQuestðcreated by someone else or you can create your own 

22. Track dataðthe weather over time, or in different places, or changes in the Stock Market 

23. Start the day or week with "Current Events," even in a content area, from major news sources 

24. Watch or join an adventure online 

25. Contribute to a research teamðstudent data contributions and tracking are used for many projects 

26. Research what happened the day you were born 

27. Play a role in an online simulationðthere is even a United Nations simulation for Middle School 

http://classroomtech.org/integration/50ways.pdf
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28. Test your knowledge with daily quizzesðthe National Geography Bee posts new questions daily 

29. Become a "Jason Project" member 

30. Follow the Iditarod 

    

Email 

31. Ask an expert or an author for his or her opinion or insight on a topic you are studying 

32. Become an "e-pal" to someone anywhere in the world 

33. Contact your Congressional Representative, Senators, or state officials with your concerns or questions 

34. Share your expertise or opinion, or post a question on a message board 

35. 
Initiate a friendly competition in reading or physical fitness activities with another class or school and 

share results 

    

Presentation Software 

36. Pull group work together in a class presentation with each group having a few slides in a presentation 

37. Compile information into a common formatð"Math Formulas We Use" created by and for students 

38. Record "class info and rules" for new student orientation 

39. Make a digital "memory book" for the year 

    

Digital Camera 

40. Capture the momentðclass presentations, field trips, or activities! 

41. Provide supporting "evidence" in a project or report 

    

Digital Video 

42. Document processes for use and reviewðlab equipment and procedures 

43. Record a class project or event, such as a field trip or guest speaker, for further learning activities 

44. Create a "newscast" of some eventðcurrent or historicalðstudents presenting the information 

    

Web Page 

45. Design a web page or site to direct studentsô learning activities in a class or for a project 

46. Upload a page with results of studentsô workðart, maps, or even digital presentations 

47. Share the results of student investigations by posting results on the Web 

48. Use web page creation software to create a portfolio on a CD-ROM 

    

Videoconferencing 

49. Converse and collaborate with another class on a project 

50. Take a course, in real time, from an instructor and with other students at various locations 

 

 

Page 1 of 5 

Assembled by Ann Sipe Ð Grandview School District, Grandview WA 

Lesson Closure with Examples 

or 

40 Ways to Leave a Lesson 

CLOSURE - what the instructor does to facilitate wrap-up at the end of the lesson - it is a 

quick review, to remind students what it was that they have learned (or should have 

learned) and allows you to see where the students are to assist you in planning for the next 

lesson. 

 

The intellectual work should be done by the students ï not the instructor summarizing for 

the students and telling them what they learned. 
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Closure allows students to summarize main ideas, evaluate class processes, answer 

questions posed at the beginning of the lesson, and link to both the past and the future. 

 

Closure is an opportunity for formative assessment and helps the instructor decide: 

1. if additional practice is needed 

2. whether you need to re-teach 

3. whether you can move on to the next part of the lesson 

 

Closure comes in the form of information from students about what they learned during 

the class; for example, a restatement of the instructional purpose. This information then 

provides a knowledge of the results for the teacher, i.e., did you teach what you intended to 

teach and have the students learned what you intended to have them learn? 

Lesson Closing in a nutshell ï can be one or some combination of 

the purposes below. It should be a meaningful end to the lesson. 

Å Reviewing the key points of the lesson. 

Å Giving students opportunities to draw conclusions from the lesson. 

Å Describing when the students can use this new information. 

Å Previewing future lessons. 

Å Demonstrating studentôs problem-solving process. 

Å Exhibiting student learning. 

Å Creating a smooth transition from one lesson to the next lesson. 

 

Title Synopsis 

 

1. Cornell Notes 

Notes can be used in a variety of ways. Completing the summary, 

checking with a partner for completeness, comparing to teacherôs 

idea of what the key ideas were. 

http://coe.jmu.edu/learningtoolbox/cornellnotes.html 

 

2. Journal Entry 

Each day students write about 2 things they learned (use of a 

journal could incorporate most of these other closure examples) 

http://content.scholastic.com/browse/article.jsp?id=3583 

 

3. Exit Pass 

Student must answer in writing questions or reflect in some way 

about the learning before being allowed to leave the room. 

Math example ï work a question from the material covered during 

the lesson, use as formative assessment for the following day, sort 

into piles: got it/ didnôt get it or minor errors / conceptual errors 

Examples 

ᶉ  

 

 

! I am excited abouté 

: Iôd like to learn more abouté 

? a questions I have isé 

This point is really clear 
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One thing that squares with things I already know isé 

An idea that is still going around in my head isé 

 

4. Youôre stuck here untilé 

This is a variation of the exit pass and great for a 90-30 second gap 

before dismissal. Depending on time, have students discuss the 

dayôs vocabulary and then they have to define one word in their 

own words, to you, before they go out the door. If they are having 

difficul ty, have them step to the side and listen to several other 

students and then try again. This should be framed in good humor, 

not in a punitive way. 

 

5. Whip Around 

Students quickly and verbally share one thing they learned in the 

class today. You can have them toss a ball from one to another or 

just have volunteers. (Caveat ï you have to have a safe trusting 

environment. I have seen this done where kids chose others based 

on their perception that the student wonôt have anything to say.) 

 

6. 3-2-1 3 things they learned, 2 things they have a question about, 1 thing 

they want the instructor to know ï post-its, index cards, whatever 

 

7. Fishbowl 

Student writes one question they have about the topic of this 

lesson. This can be something for which they know the answer or 

for which they want an answer. Form an inner and outer circle. 

Share question with the person in front of you see if they know the 

answer, switch who is asking question, if time rotate to a new 

partner 

 

8. Summary 

Paragraph What was learned today ï be specific with examples! 

 

9. Explain a 

Procedure Write to an absent student and explain how to éé.. 

 

10. Hereôs Howé 

Students write a detailed explanation of a procedure - with an 

example to demonstrate their understanding of the concept. They 

then give their partner the un-worked example and the detailed 

instructions and have the partner work the example from the 

directions. Then they peer edit the procedures for clarity. 

 

11. Cliff Notes, Jr. Students prepare a ñcheat sheetò that would be useful for having 

during a quiz over the dayôs topic. 

 

12. Three Wôs 

Students discuss or write 

What did we learn today? 

So What ?(relevancy, importance, usefulness) 
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Now What? (how does this fit into what we are 

learning, does it affect our thinking, can we predict 

where we are going) 

 

13. Pair / Share 

Tell the person next to you 2 (3,4,5,é) things you have learned 

Today, then the groups report out. 

Variation is to have students Think/Write/Pair/ Share 

 

14. Gallery Walk 

Students create graphic representations of their learning and post 

them. Students can either share out the posters or students can 

move from station to station ï writing questions or comments, 

noting similarities and differences, reflect on what they might do 

differently if they were to repeat the process. 

 

15. Choose from 

the Daily Dozen 

Student choose two questions from a generic list to respond to 

about the dayôs lesson. 

 

16. Quiz 

Could be daily or intermittent. 2-4 questions to show what they 

learned. Small individual whiteboards work well for a formative 

assessment and reduces the paperwork. Donôt forget to ask 

conceptual questions! 

 

17. Thumbs Up / Thumbs down 

Pose some questions that can be answered thumbs up/down/ 

sideways, ask for explanation of the decisions. 

 

18. Quick doodles Doodle / draw two or three concepts presented in the lesson may 

include words or numbers. 

 

19. Key Ideas 

Students list the key ideas from the lesson and why they were 

important. 

 

20. ñWhat am I?ò 

(riddles for key terms) 

Have students construct clues (riddles) about the key terms and 

quiz partners or the room 

 

21. Jeopardy 

Teacher gives answer. Students create the question. This works 

well with dry erase boards. 

http://www.hardin.k12.ky.us/res_techn/countyjeopardygames.htm 

 

22. Be Alex Trebek Student poses answer/question to group about lesson ïresponses 

should come from other students, not the teacher 
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23. Be the Teacher 

Students present three key ideas they think everyone should have 

learned. Could be done with a group or individually ïresponses can 

be either oral or written. 

 

24. The Five Wôs Students explain the who, what, where, when, why and how of the 

lesson. 

 

25. Credit Cards 

Students are given an index card and required to state the lessonôs 

objective and if they feel that objective was met. Credit given for 

participating. 

 

26. Postcard Students are given an index card and they write a postcard to their 

parents explaining the dayôs lesson. 

 

27. Pros and Cons Students list pros and cons of the issue discussed in class (might be 

a challenge in a math class.) 

 

28. So Whatôs Up 

With é.? 

Students raise questions about something they either were unsure 

about or need clarification. Can be done orally or written. 

 

29. Quiz Master Students prepare a short quiz (+ 5 questions with answers) At least 

2 of the questions must start Howé? or Whyé? 

 

30. Journal Entry Each day students write about 2 things they learned (use of a 

journal could incorporate most of these other closure examples.) 

 

31. I Care Why? Students explain relevancy of the concept to their life or how they 

might use it. 

 

32. It Fits Where? 

Students create a ñtime line ñ of the concepts taught (sequence the 

concepts) or explain a connection to something else they know. 

Assembled by Ann Sipe Ð Grandview School District, Grandview WA 

 

33. Element of Surprise 

Students receive an envelope containing a card with a word or 

phrase selected by the teacher. Students discuss the concept and 

list the content-specific vocabulary necessary to discuss it. 

 

34. Numbered Heads Together 

Students in groups of up to five are numbered sequentially. As a 

group they create a list of 3-5 things learned in the lesson and then 

the teacher calls one number from each group to report to the class 

something they learned. 
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35. We Learned What? 

Students write open ended questions on index cards. Two students 

are selected to come forward. The first student draws a question 

card and poses the question to the class. After the class discusses 

the question and answers with their partner - the second student 

draws a student name card to respond to the question. (These 

questions could also be used to launch the next dayôs lesson.) 

 

36. Weôre Going Where? 

Students predict the topic of tomorrowôs lesson ï be sure to refer to 

the predictions the next day as either an opener or in closure. 

 

37. It Looks Like This 

An actual object or model that directly relates to the lesson is 

shown and students explain how it connects to the dayôs concept. 

 

38. Sell It To Us 

Write a jingle that explains the main idea of the lesson. 

 

39. Commercial Students write a 1 ï 2 minute commercial to use at home when 

asked, ñWhat happened in math class today?ò 

 

40. 4 box synectics 

Synectics connect unrelated ideas through metaphor. Students 

have a sheet with four boxes. In each box is a stem. Solving 

equations in like eating and orange becauseéò ñSolving equations 

is like driving a car becauseéò 

 

Resources used 

Kristine Lindeblad ï Coach Extraordinaire 

Terrific teachers at Grandview Middle and High Schools; Grandview, WA 

OSPI Funded Math Coaches 2007-2009 

About ï Secondary Education Blog 

www.eduref.org/Virtual/Lessons/Guide.shtml 

Educators Reference Desk, How to write a lesson Plan 

Winning Through Student Participation in Lesson Closure. Patricia Wolf and Viola Supon . EDRS (ERIC) 
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OCEAN COUNTY MUSIC  

CURRICULUM  

Content Area:  Music 

Course Title: General Music Grade Level: 6-8 

 

  

UNIT 1 

Vocabulary of Music Fundamentals 

History of Western Art Music 

Introduction to Songwriting 

 

  

 

 

First Quarter 

of Instructional Time 

 

 

  

UNIT 2 

Vocabulary of Basic Elements 

History of Musical Theater and Film Music 

Piano Scales, Chords, & Arpeggios 

 

  

 

 

Second Quarter 

of Instructional Time 

 

 

  

UNIT 3 

Vocabulary of Advanced Elements 

History of Jazz and World Music 

Recording Technology 

 

  

 

Third Quarter 

of Instructional Time 

 

 

  

UNIT 4 

Vocabulary of Music Notation 

History of American Popular Music 

Individual and Group Performance 

 

  

 

Fourth Quarter 

of Instructional Time 

 

 

Date Created: 07/11/2012 

Board Approved on:  

 

OCEAN COUNTY MUSIC CURRICULUM  

Unit 1 Overview  
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Content Area: Music                                                                                      Grade: 6-8 

Summary Unit 1: 

Vocabulary of Music Fundamentals 

History of Western Art Music 

Introduction to Songwriting 

 

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and 

Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literacy, 

Mathematics 

 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

Learning Targets 

Content Standards 

1.1 The Creative Process All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art. 

1.2 History of the Arts and Culture  All students will understand the role, development, and influence 

of the arts throughout history and across cultures. 

1.3 Performance All students will synthesize those skills, media, methods, and technologies appropriate 

to creating, performing, and/or presenting works of art in dance, music, theatre, and visual art. 

1.4 Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, 

and visual art. 

 

 VISUAL AND PERFORMING ARTS  

CPI# Cumulative Progress Indicator 

 

1.1.2.B.1 

 

 

1.1.2.B.2 

 

 

1.1.2.B.3 

 

 

 

1.1.5.B.1 

 

 

1.1.8.B.2 

 

 

Explore the elements of music through verbal and written responses to diverse aural 

prompts and printed scores. 

 

Identify musical elements in response to diverse aural prompts, such as rhythm, timbre, 

dynamics, form, and melody. 

 

Identify and categorize sound sources by common traits (e.g., scales, rhythmic patterns, 

and/or other musical elements), and identify rhythmic notation up to eighth notes and 

rests. 

 

Identify the elements of music in response to aural prompts and printed music 

notational systems. 

 

Compare and contrast the use of structural forms and the manipulation of the elements 

of music in diverse styles and genres of musical compositions. 
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1.2.2.A.1 

 

 

 

1.2.5.A.2 

 

 

1.2.5.A.3 

 

 

1.2.8.A.1 

  

 

1.2.8.A.2 

 

 

 

1.3.P.B.6 

 

1.3.5.B.4 

 

 

1.4.P.A.2 

 

1.4.2.A.1 

 

 

 

1.4.2.A.2 

 

 

1.4.2.A.3 

 

 

 

1.4.5.A.1 

 

 

1.4.8.A.1 

 

 

 

1.4.8.A.3 

 

 

1.4.8.A.5 

 

 

1.4.8.A.7 

 

Identify characteristic theme-based works of dance, music, theatre, and visual art, such 

as artworks based on the themes of family and community, from various historical 

periods and world cultures.  

 

Relate common artistic elements that define distinctive art genres in dance, music, 

theatre, and visual art. 

 

Determine the impact of significant contributions of individual artists in dance, music, 

theatre, and visual art from diverse cultures throughout history. 

 

Map historical innovations in dance, music, theatre, and visual art that were caused by 

the creation of new technologies. 

 

Differentiate past and contemporary works of dance, music, theatre, and visual art that 

represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 

Recognize and name a variety of music elements using appropriate music vocabulary.   

 

Decode how the elements of music are used to achieve unity and variety, tension and 

release, and balance in musical compositions.   

 

Describe feelings and reactions in response to diverse musical genres and styles.   

 

Identify aesthetic qualities of exemplary works of art in dance, music, theatre, and 

visual art, and identify characteristics of the artists who created them (e.g., gender, age, 

absence or presence of training, style, etc.). 

 

Compare and contrast culturally and historically diverse works of dance, music, 

theatre, and visual art that evoke emotion and that communicate cultural meaning.       

 

Use imagination to create a story based on an arts experience that communicated an 

emotion or feeling, and tell the story through each of the four arts disciplines (dance, 

music, theatre, and visual art).   

 

Employ basic, discipline-specific arts terminology to categorize works of dance, music, 

theatre, and visual art according to established classifications. 

 

Differentiate past and contemporary works of dance, music, theatre, and visual art that 

represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 

Distinguish among artistic styles, trends, and movements in dance, music, theatre, and 

visual art within diverse cultures and historical eras.   

 

Interpret symbolism and metaphors embedded in works of dance, music, theatre, and 

visual art. 

 

Analyze the form, function, craftsmanship, and originality of representative works of 
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1.4.12.A.2 

 

 

1.4.5.B.1 

 

 

1.4.5.B.3 

 

 

1.4.8.B.2 

dance, music, theatre, and visual art. 

 

Speculate on the artistôs intent, using discipline-specific arts terminology and citing 

embedded clues to substantiate the hypothesis. 

 

Assess the application of the elements of art and principles of design in dance, music, 

theatre, and visual artworks using observable, objective criteria. 

 

Use discipline-specific arts terminology to evaluate the strengths and weaknesses of 

works of dance, music, theatre, and visual art.     

 

Dif ferentiate among basic formal structures and technical proficiency of artists in 

works of dance, music, theatre, and visual art.   

 

 TECHNOLOGY  

CPI# Cumulative Progress Indicator 

 

8.1.8.A.5 

 

 

8.1.8.B.1 

 

 

8.1.8.D.2 

 

8.1.4.E.2 

 

 

8.2.8.G.1 

 

Select and use appropriate tools and digital resources to accomplish a variety of tasks 

and to solve problems. 

 

Synthesize and publish information about a local or global issue or event on a 

collaborative, web-based service (also known as a shared hosted service).   

 

Summarize the application of fair use and Creative Commons guidelines. 

 

Evaluate the accuracy of, relevance to, and appropriateness of using print and non-print 

electronic information sources to complete a variety of tasks.      

 

Explain why human-designed systems, products, and environments need to be 

constantly monitored, maintained, and improved.   

       

 21ST CENTURY LIFE AND CAREERS  

CPI# Cumulative Progress Indicator 

 

9.1.8.A.1 

 

 

9.1.12.A.1 

 

 

9.1.4.B.1 

 

 

9.1.8.C.1 

 

 

9.1.8.C.2 

 

 

9.1.8.D.3 

 

Develop strategies to reinforce positive attitudes and productive behaviors that impact 

critical thinking and problem-solving skills. 

 

Apply critical thinking and problem-solving strategies during structured learning 

experiences.   

 

Participate in brainstorming sessions to seek information, ideas, and strategies that 

foster creative thinking.    

 

Determine an individualôs responsibility for personal actions and contributions to 

group activities.   

 

Demonstrate the use of compromise, consensus, and community building strategies for 

carrying out different tasks, assignments, and projects. 

 

Use effective communication skills in face-to-face and online interactions with peers 
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9.1.12.D.1 

 

and adults from home and from diverse cultures.   

 

Interpret spoken and written communication within the appropriate cultural context.     

 ENGLISH LANGUAGE ARTS: WRITING  

CPI# Cumulative Progress Indicator 

 

WHST.6-8.1 

 

WHST.6-8.4 

 

 

WHST.6-8.5 

 

 

 

WHST.6-8.8 

 

 

 

 

WHST.6-8.10 

 

 

 

 

Write arguments focused on discipline-specific content.  

 

Produce clear and coherent writing in which the development, organization, and style 

are appropriate to task, purpose, and audience. 

 

With some guidance and support from peers and adults, develop and strengthen writing 

as needed by planning, revising, editing, rewriting, or trying a new approach, focusing 

on how well purpose and audience have been addressed. 

 

Gather relevant information from multiple print and digital sources, using search terms 

effectively; assess the credibility and accuracy of each source; and quote or paraphrase 

the data and conclusions of others while avoiding plagiarism and following a standard 

format for citation. 

 

Write routinely over extended time frames (time for reflection and revision) and 

shorter time frames (a single sitting or a day or two) for a range of discipline-specific 

tasks, purposes, and audiences. 

Unit Essential Questions 

Students will conceptualizeé 

 

¶ What is art? 

¶ How are sound and music different? 

¶ When did music history start? 

¶ How do you write a song? 

¶ Why is music important? 

 

Unit Enduring Understandings 

Students will understand é 

 

¶ Music fundamentals, song form and structure, 

are essential elements to songwriting. 

¶ The historical, cultural, and artistic 

differences between the following time 

periods: Medieval, Renaissance, Baroque, 

Classical, Romantic, Impressionist and Early 

20th Century, and Late 20th Century. 

¶ How to respond to the aesthetics of any kind 

of music through a creative written 

assignment. 

¶ Multiple scopes and sequences of the 

songwriting process in the pop style. 

¶ How to research possible career choices in the 

music industry. 

Unit Objectives 

Students will knowé 

 

¶ Compositional techniques used in 

different styles and genres of music 

vary according to prescribed sets of 

Unit Objectives 

Students will be able toé 

 

¶ Debate the merits of music as a medium of 

art. 
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rules. 

¶ Technological changes have and will 

continue to substantially influence the 

development and nature of the arts. 

¶ Tracing the histories of dance, music, 

theatre, and visual art in world cultures 

provides insight into the lives of people 

and their values. 

¶ Contextual clues to artistic intent are 

embedded in artworks. Analysis of 

archetypal or consummate works of art 

requires knowledge and understanding 

of culturally specific art within 

historical contexts. 

¶ Performance technique in dance, 

music, theatre, and visual art varies 

according to historical era and genre.  

¶ Symbolism and metaphor are 

characteristics of art and art-making. 

¶ Artwork may be both utilitarian and 

non-utilitarian. Relative merits of 

works of art can be assessed through 

analysis of form, function, 

craftsmanship, and originality.  

¶ Contextual clues within artworks often 

reveal artistic intent, enabling the 

viewer to hypothesize the artistôs 

concept. 

¶ Visual fluency is the ability to 

differentiate formal and informal 

structures and objectively apply 

observable criteria to the assessment of 

artworks, without consideration of the 

artist. 

¶ Define, demonstrate, and utilize vocabulary 

related to music fundamentals, including 

contrasting the difference between sound, 

tones, and notes. 

¶ Define, demonstrate, and utilize the reasons 

for writing songs and music, including: dance, 

education, religion, and story purposes. 

¶ Verbally explain and physically demonstrate 

the proper equipment use and safety 

procedures and why they are important. 

¶ Define, demonstrate, and utilize vocabulary 

related to song structure. 

¶ Define, demonstrate, and utilize vocabulary 

related to creating and following a song chart. 

¶ Compare and contrast in written the form the 

differences between music of the following 

genres: Middle Ages, Renaissance, Baroque, 

Classical, Romantic, Impressionism and Early 

20th Century, and Late 20th Century. 

¶ Through active listening, analyze and identify 

music elements of the unit music using a 

comparative listening chart. 

¶ Music prompt: Write a five paragraph story 

based upon the aesthetic response to given 

music using a basic five-point story arc. 

¶ In small collaborative groups, students will 

write a song, using standard song structure 

which includes intro, verses, chorus, bridge, 

and outro. 

¶ Complete a five-paragraph research report on 

a possible career in the music industry, using 

computer research in MLA format. 

Information includes job overview, expected 

salary, and role in society. 

 

 

  



 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

88 

OCEAN COUNTY MUSIC CURRICULUM  

Unit 2 Overview  

Content Area: Music                                                                                      Grade: 6-8 

Summary Unit 2: 

Vocabulary of Basic Elements 

History of Musical Theater and Film Music 

Piano Scales, Chords, & Arpeggios 

 

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and 

Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literacy, 

Mathematics 

 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

Learning Targets 

Content Standards 

1.1 The Creative Process All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art. 

1.2 History of the Arts and Culture  All students will understand the role, development, and influence 

of the arts throughout history and across cultures. 

1.3 Performance All students will synthesize those skills, media, methods, and technologies appropriate 

to creating, performing, and/or presenting works of art in dance, music, theatre, and visual art. 

1.4 Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, 

and visual art. 

 

 VISUAL AND PERFORMING ARTS  

CPI# Cumulative Progress Indicator 

 

1.1.2.B.1 

 

 

1.1.2.B.2 

 

 

1.1.2.B.3 

 

 

 

1.1.5.B.1 

 

 

Explore the elements of music through verbal and written responses to diverse aural 

prompts and printed scores. 

 

Identify musical elements in response to diverse aural prompts, such as rhythm, timbre, 

dynamics, form, and melody. 

 

Identify and categorize sound sources by common traits (e.g., scales, rhythmic patterns, 

and/or other musical elements), and identify rhythmic notation up to eighth notes and 

rests. 

 

Identify the elements of music in response to aural prompts and printed music 

notational systems. 
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1.1.8.B.2 

 

 

1.2.2.A.1 

 

 

 

1.2.5.A.2 

 

 

1.2.5.A.3 

 

 

1.2.8.A.1 

  

 

1.2.8.A.2 

 

 

 

1.3.P.B.2 

 

 

1.3.P.B.4 

 

1.3.P.B.6 

 

1.3.2.B.2 

 

 

1.3.5.B.2 

 

 

1.3.5.B.4 

 

 

1.3.8.B.1 

 

 

1.3.8.B.2 

 

 

1.4.P.A.2 

 

1.4.2.A.1 

 

 

 

1.4.2.A.2 

 

Compare and contrast the use of structural forms and the manipulation of the elements 

of music in diverse styles and genres of musical compositions. 

 

Identify characteristic theme-based works of dance, music, theatre, and visual art, such 

as artworks based on the themes of family and community, from various historical 

periods and world cultures.  

 

Relate common artistic elements that define distinctive art genres in dance, music, 

theatre, and visual art. 

 

Determine the impact of significant contributions of individual artists in dance, music, 

theatre, and visual art from diverse cultures throughout history. 

 

Map historical innovations in dance, music, theatre, and visual art that were caused by 

the creation of new technologies. 

 

Differentiate past and contemporary works of dance, music, theatre, and visual art that 

represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 

Use a variety of musical instruments to create music, alone and/or with others, using 

different beats, tempos, dynamics, and interpretations.      

 

Listen to, imitate, and improvise sounds, patterns, or songs.  

 

Recognize and name a variety of music elements using appropriate music vocabulary.   

 

Demonstrate developmentally appropriate vocal production/vocal placement and 

breathing technique. 

 

Sing melodic and harmonizing parts, independently and in groups, adjusting to the 

range and timbre of the developing voice.               

 

Decode how the elements of music are used to achieve unity and variety, tension and 

release, and balance in musical compositions.   

 

Perform instrumental or vocal compositions using complex standard and non-standard 

Western, non-Western, and avant-garde notation. 

 

Perform independently and in groups with expressive qualities appropriately aligned 

with the stylistic characteristics of the genre.     

 

Describe feelings and reactions in response to diverse musical genres and styles.   

 

Identify aesthetic qualities of exemplary works of art in dance, music, theatre, and 

visual art, and identify characteristics of the artists who created them (e.g., gender, age, 

absence or presence of training, style, etc.). 

 

Compare and contrast culturally and historically diverse works of dance, music, theatre, 
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1.4.2.A.3 

 

 

 

1.4.5.A.1 

 

 

1.4.8.A.1 

 

 

 

1.4.8.A.3 

 

 

1.4.8.A.5 

 

 

1.4.8.A.7 

 

 

1.4.12.A.2 

 

 

1.4.5.B.1 

 

 

1.4.5.B.3 

 

 

1.4.8.B.2 

and visual art that evoke emotion and that communicate cultural meaning.       

 

Use imagination to create a story based on an arts experience that communicated an 

emotion or feeling, and tell the story through each of the four arts disciplines (dance, 

music, theatre, and visual art).   

 

Employ basic, discipline-specific arts terminology to categorize works of dance, music, 

theatre, and visual art according to established classifications. 

 

Differentiate past and contemporary works of dance, music, theatre, and visual art that 

represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 

Distinguish among artistic styles, trends, and movements in dance, music, theatre, and 

visual art within diverse cultures and historical eras.   

 

Interpret symbolism and metaphors embedded in works of dance, music, theatre, and 

visual art. 

 

Analyze the form, function, craftsmanship, and originality of representative works of 

dance, music, theatre, and visual art. 

 

Speculate on the artistôs intent, using discipline-specific arts terminology and citing 

embedded clues to substantiate the hypothesis. 

 

Assess the application of the elements of art and principles of design in dance, music, 

theatre, and visual artworks using observable, objective criteria. 

 

Use discipline-specific arts terminology to evaluate the strengths and weaknesses of 

works of dance, music, theatre, and visual art.     

 

Differentiate among basic formal structures and technical proficiency of artists in works 

of dance, music, theatre, and visual art.   

  

 TECHNOLOGY  

CPI# Cumulative Progress Indicator 

 

8.1.8.A.5 

 

 

8.1.8.B.1 

 

 

8.1.8.D.2 

 

8.1.4.E.2 

 

 

8.2.8.G.1 

 

Select and use appropriate tools and digital resources to accomplish a variety of tasks 

and to solve problems. 

 

Synthesize and publish information about a local or global issue or event on a 

collaborative, web-based service (also known as a shared hosted service).   

 

Summarize the application of fair use and Creative Commons guidelines. 

 

Evaluate the accuracy of, relevance to, and appropriateness of using print and non-print 

electronic information sources to complete a variety of tasks.      

 

Explain why human-designed systems, products, and environments need to be 

constantly monitored, maintained, and improved.    
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 21ST CENTURY LIFE AND CAREERS  

CPI# Cumulative Progress Indicator 

 

9.1.8.A.1 

 

 

9.1.12.A.1 

 

 

9.1.4.B.1 

 

 

9.1.8.C.1 

 

 

9.1.8.C.2 

 

 

9.1.8.D.3 

 

 

9.1.12.D.1 

 

 

Develop strategies to reinforce positive attitudes and productive behaviors that impact 

critical thinking and problem-solving skills. 

 

Apply critical thinking and problem-solving strategies during structured learning 

experiences.   

 

Participate in brainstorming sessions to seek information, ideas, and strategies that 

foster creative thinking.    

 

Determine an individualôs responsibility for personal actions and contributions to group 

activities.   

 

Demonstrate the use of compromise, consensus, and community building strategies for 

carrying out different tasks, assignments, and projects. 

 

Use effective communication skills in face-to-face and online interactions with peers 

and adults from home and from diverse cultures.   

 

Interpret spoken and written communication within the appropriate cultural context.     

 ENGLISH LANGUAGE ARTS: WRITING  

CPI# Cumulative Progress Indicator 

 

WHST.6-8.1 

 

WHST.6-8.4 

 

 

WHST.6-8.5 

 

 

 

WHST.6-8.8 

 

 

 

 

WHST.6-8.10 

 

Write arguments focused on discipline-specific content.  

 

Produce clear and coherent writing in which the development, organization, and style 

are appropriate to task, purpose, and audience. 

 

With some guidance and support from peers and adults, develop and strengthen writing 

as needed by planning, revising, editing, rewriting, or trying a new approach, focusing 

on how well purpose and audience have been addressed. 

 

Gather relevant information from multiple print and digital sources, using search terms 

effectively; assess the credibility and accuracy of each source; and quote or paraphrase 

the data and conclusions of others while avoiding plagiarism and following a standard 

format for citation. 

 

Write routinely over extended time frames (time for reflection and revision) and shorter 

time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 

purposes, and audiences. 
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Unit Essential Questions 

Students will conceptualizeé 

 

¶ What is music theory? 

¶ What is the most essential element? 

¶ Why is tuning important? 

¶ Why is the piano powerful? 

¶ Who is a composer? 

 

Unit Enduring Understandings 

Students will understand é 

 

¶ The differences between melody and harmony 

¶ How to count and interpret rhythm 

¶ The historical, cultural, and artistic differences 

between film music and musical theatre. 

¶ How to respond to the aesthetics of any kind 

of music through a creative written 

assignment. 

¶ Basic piano theory and performance 

¶ How to properly practice and rehearse 

individually and in groups 

Unit Objectives 

Students will knowé 

 

¶ Compositional techniques used in 

different styles and genres of music 

vary according to prescribed sets of 

rules. 

¶ Technological changes have and will 

continue to substantially influence the 

development and nature of the arts. 

¶ Tracing the histories of dance, music, 

theatre, and visual art in world cultures 

provides insight into the lives of people 

and their values. 

¶ Western, non-Western, and avant-garde 

notation systems have distinctly 

different characteristics. 

¶ Stylistic considerations vary across 

genres, cultures, and historical eras. 

¶ Contextual clues to artistic intent are 

embedded in artworks. Analysis of 

archetypal or consummate works of art 

requires knowledge and understanding 

of culturally specific art within 

historical contexts. 

¶ Performance technique in dance, music, 

theatre, and visual art varies according 

to historical era and genre.  

¶ Symbolism and metaphor are 

characteristics of art and art-making. 

¶ Artwork may be both utilitarian and 

non-utilitarian. Relative merits of works 

of art can be assessed through analysis 

Unit Objectives 

Students will be able toé 

 

¶ Define, demonstrate, and utilize vocabulary 

related to pitch, tuning, and intonation. 

¶ Define, demonstrate, and utilize vocabulary 

related to basic music theory, including scales, 

steps, and the root. 

¶ Define, demonstrate, and utilize vocabulary 

related to patterns in music, including: 

melody, harmony, intervals, and tonality. 

¶ Define, demonstrate, and utilize vocabulary 

related to musical timing concepts, including 

tempo, BPM, and sound duration. 

¶ Demonstrate how to musically count in a 

variety of simple and complex meters. 

¶ Define, demonstrate, and utilize vocabulary 

related to rhythm, including: syncopation and 

resting. 

¶ Debate the differences of importance between 

melody, harmony, and rhythm. 

¶ Compare and contrast in written the form the 

differences between film music and musical 

theatre. 

¶ Through active listening, analyze and identify 

music elements of the unit music using a 

comparative listening chart. 

¶ Music prompt: Write a five paragraph story 

based upon the aesthetic response to given 

music using a basic five-point story arc. 

¶ In small collaborative groups, students will 

begin individually practicing and rehearsing as 
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of form, function, craftsmanship, and 

originality. 

¶ Contextual clues within artworks often 

reveal artistic intent, enabling the 

viewer to hypothesize the artistôs 

concept. 

¶ Visual fluency is the ability to 

differentiate formal and informal 

structures and objectively apply 

observable criteria to the assessment of 

artworks, without consideration of the 

artist. 

a group their specific music for a song creation 

project. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in C Major 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in A Minor 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in F Major 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in D Minor 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in G Major 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in E Minor 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in Bb Major 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in G Minor 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in D Major 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in B Minor 

¶ Complete and present a research poster project 

on a musician and song of student choice. 

Information includes information on the life, 

history, and career of the artist, as well as 

background information on the chosen song. 
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OCEAN COUNTY MUSIC CURRICULUM  

Unit 3 Overview  

Content Area: Music                                                                                      Grade: 6-8 

Summary Unit 3: 

Vocabulary of Advanced Elements 

History of Jazz and World Music 

Recording Technology 

 

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and 

Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literacy, 

Mathematics 

 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

Learning Targets 

Content Standards 

1.1 The Creative Process All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art. 

1.2 History of the Arts and Culture  All students will understand the role, development, and influence 

of the arts throughout history and across cultures. 

1.3 Performance All students will synthesize those skills, media, methods, and technologies appropriate 

to creating, performing, and/or presenting works of art in dance, music, theatre, and visual art. 

1.4 Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, 

and visual art. 

 

 VISUAL AND PERFORMING ARTS  

CPI# Cumulative Progress Indicator 

 

1.1.2.B.1 

 

 

1.1.2.B.2 

 

 

1.1.2.B.3 

 

 

 

1.1.5.B.1 

 

 

Explore the elements of music through verbal and written responses to diverse aural 

prompts and printed scores. 

 

Identify musical elements in response to diverse aural prompts, such as rhythm, timbre, 

dynamics, form, and melody. 

 

Identify and categorize sound sources by common traits (e.g., scales, rhythmic patterns, 

and/or other musical elements), and identify rhythmic notation up to eighth notes and 

rests. 

 

Identify the elements of music in response to aural prompts and printed music 

notational systems. 
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1.1.8.B.2 

 

 

1.1.12.B.1 

 

 

 

1.2.2.A.1 

 

 

 

1.2.5.A.2 

 

 

1.2.5.A.3 

 

 

1.2.8.A.1 

  

 

1.2.8.A.2 

 

 

 

1.2.12.A.1 

 

 

1.3.P.B.2 

 

 

1.3.P.B.4 

 

1.3.P.B.6 

 

1.3.2.B.2 

 

 

1.3.5.B.2 

 

 

1.3.5.B.3 

 

 

1.3.5.B.4 

 

 

1.3.8.B.1 

 

 

 

Compare and contrast the use of structural forms and the manipulation of the elements 

of music in diverse styles and genres of musical compositions. 

 

Examine how aspects of meter, rhythm, tonality, intervals, chords, and harmonic 

progressions are organized and manipulated to establish unity and variety in genres of 

musical compositions. 

 

Identify characteristic theme-based works of dance, music, theatre, and visual art, such 

as artworks based on the themes of family and community, from various historical 

periods and world cultures.  

 

Relate common artistic elements that define distinctive art genres in dance, music, 

theatre, and visual art. 

 

Determine the impact of significant contributions of individual artists in dance, music, 

theatre, and visual art from diverse cultures throughout history. 

 

Map historical innovations in dance, music, theatre, and visual art that were caused by 

the creation of new technologies. 

 

Differentiate past and contemporary works of dance, music, theatre, and visual art that 

represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 

Determine how dance, music, theatre, and visual art have influenced world cultures 

throughout history.    

 

Use a variety of musical instruments to create music, alone and/or with others, using 

different beats, tempos, dynamics, and interpretations.      

 

Listen to, imitate, and improvise sounds, patterns, or songs.  

 

Recognize and name a variety of music elements using appropriate music vocabulary.   

 

Demonstrate developmentally appropriate vocal production/vocal placement and 

breathing technique. 

 

Sing melodic and harmonizing parts, independently and in groups, adjusting to the 

range and timbre of the developing voice.               

 

Improvise and score simple melodies over given harmonic structures using traditional 

instruments and/or computer programs.    

 

Decode how the elements of music are used to achieve unity and variety, tension and 

release, and balance in musical compositions.   

 

Perform instrumental or vocal compositions using complex standard and non-standard 

Western, non-Western, and avant-garde notation. 
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1.3.8.B.2 

 

 

1.3.8.B.3 

 

 

1.3.12.B.2 

 

 

1.3.12.B.3 

 

 

 

1.4.P.A.2 

 

1.4.2.A.1 

 

 

 

1.4.2.A.2 

 

 

1.4.2.A.3 

 

 

 

1.4.5.A.1 

 

 

1.4.8.A.1 

 

 

 

1.4.8.A.3 

 

 

1.4.8.A.5 

 

 

1.4.8.A.7 

 

 

1.4.12.A.2 

 

 

1.4.5.B.1 

 

 

1.4.5.B.3 

 

Perform independently and in groups with expressive qualities appropriately aligned 

with the stylistic characteristics of the genre.    

 

Apply theoretical understanding of expressive and dynamic music terminology to the 

performance of written scores in the grand staff.    

 

Analyze how the elements of music are manipulated in original or prepared musical 

scores.   

 

Improvise works through the conscious manipulation of the elements of music, using a 

variety of traditional and nontraditional sound sources, including electronic sound-

generating equipment and music generation programs.  

 

Describe feelings and reactions in response to diverse musical genres and styles.   

 

Identify aesthetic qualities of exemplary works of art in dance, music, theatre, and 

visual art, and identify characteristics of the artists who created them (e.g., gender, age, 

absence or presence of training, style, etc.). 

 

Compare and contrast culturally and historically diverse works of dance, music, theatre, 

and visual art that evoke emotion and that communicate cultural meaning.       

 

Use imagination to create a story based on an arts experience that communicated an 

emotion or feeling, and tell the story through each of the four arts disciplines (dance, 

music, theatre, and visual art).   

 

Employ basic, discipline-specific arts terminology to categorize works of dance, music, 

theatre, and visual art according to established classifications. 

 

Differentiate past and contemporary works of dance, music, theatre, and visual art that 

represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 

Distinguish among artistic styles, trends, and movements in dance, music, theatre, and 

visual art within diverse cultures and historical eras.   

 

Interpret symbolism and metaphors embedded in works of dance, music, theatre, and 

visual art. 

 

Analyze the form, function, craftsmanship, and originality of representative works of 

dance, music, theatre, and visual art. 

 

Speculate on the artistôs intent, using discipline-specific arts terminology and citing 

embedded clues to substantiate the hypothesis. 

 

Assess the application of the elements of art and principles of design in dance, music, 

theatre, and visual artworks using observable, objective criteria. 

 

Use discipline-specific arts terminology to evaluate the strengths and weaknesses of 

works of dance, music, theatre, and visual art.     
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1.4.8.B.2 

 

Differentiate among basic formal structures and technical proficiency of artists in works 

of dance, music, theatre, and visual art.    

 

 TECHNOLOGY  

CPI# Cumulative Progress Indicator 

 

8.1.8.A.5 

 

 

8.1.8.B.1 

 

 

8.1.8.D.2 

 

8.1.4.E.2 

 

 

8.2.8.G.1 

 

Select and use appropriate tools and digital resources to accomplish a variety of tasks 

and to solve problems. 

 

Synthesize and publish information about a local or global issue or event on a 

collaborative, web-based service (also known as a shared hosted service).   

 

Summarize the application of fair use and Creative Commons guidelines. 

 

Evaluate the accuracy of, relevance to, and appropriateness of using print and non-print 

electronic information sources to complete a variety of tasks.      

 

Explain why human-designed systems, products, and environments need to be 

constantly monitored, maintained, and improved.   

  

 21ST CENTURY LIFE AND CAREERS  

CPI# Cumulative Progress Indicator 

 

9.1.8.A.1 

 

 

9.1.12.A.1 

 

 

9.1.4.B.1 

 

 

9.1.8.C.1 

 

 

9.1.8.C.2 

 

 

9.1.8.D.3 

 

 

9.1.12.D.1 

 

Develop strategies to reinforce positive attitudes and productive behaviors that impact 

critical thinking and problem-solving skills. 

 

Apply critical thinking and problem-solving strategies during structured learning 

experiences.   

 

Participate in brainstorming sessions to seek information, ideas, and strategies that 

foster creative thinking.    

 

Determine an individualôs responsibility for personal actions and contributions to group 

activities.   

 

Demonstrate the use of compromise, consensus, and community building strategies for 

carrying out different tasks, assignments, and projects. 

 

Use effective communication skills in face-to-face and online interactions with peers 

and adults from home and from diverse cultures.   

 

Interpret spoken and written communication within the appropriate cultural context.     

 

 ENGLISH LANGUAGE ARTS: WRITING  

CPI# Cumulative Progress Indicator 

 

WHST.6-8.1 

 

WHST.6-8.4 

 

Write arguments focused on discipline-specific content.  

 

Produce clear and coherent writing in which the development, organization, and style 
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WHST.6-8.5 

 

 

 

WHST.6-8.8 

 

 

 

 

WHST.6-8.10 

are appropriate to task, purpose, and audience. 

 

With some guidance and support from peers and adults, develop and strengthen writing 

as needed by planning, revising, editing, rewriting, or trying a new approach, focusing 

on how well purpose and audience have been addressed. 

 

Gather relevant information from multiple print and digital sources, using search terms 

effectively; assess the credibility and accuracy of each source; and quote or paraphrase 

the data and conclusions of others while avoiding plagiarism and following a standard 

format for citation. 

 

Write routinely over extended time frames (time for reflection and revision) and shorter 

time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 

purposes, and audiences. 

 

Unit Essential Questions 

Students will conceptualizeé 

 

¶ What makes something musical? 

¶ How to be expressive? 

¶ What is articulation? 

¶ Why is emotion important in 

performance? 

¶ What is the role of a producer? 

 

Unit Enduring Understandings 

Students will understand é 

 

¶ The connection between musical technique 

and creating an engaging musical 

performance. 

¶ The historical, cultural, and artistic differences 

between music from various cultures around 

the world, including jazz music and all of its 

sub-genres and variations. 

¶ How to respond to the aesthetics of any kind 

of music through a creative written 

assignment. 

¶ The logistics of how musicians record using 

21st century audio tools, in the analog and 

digital world. 

¶ How all of the individual components can be 

arranged in a recording studio environment. 

Unit Objectives 

Students will knowé 

 

¶ Compositional techniques used in 

different styles and genres of music 

vary according to prescribed sets of 

rules. 

¶ Understanding nuanced stylistic 

differences among various genres of 

music is a component of musical 

fluency. Meter, rhythm, tonality, and 

harmonics are determining factors in 

the categorization of musical genres. 

¶ Technological changes have and will 

Unit Objectives 

Students will be able toé 

 

¶ Define, demonstrate, and utilize vocabulary 

related to instrumentation, orchestration, and 

instrument families. 

¶ Define, demonstrate, and utilize vocabulary 

related to composition, including: a capella, 

instrumental, mixed voices, and ensembles. 

¶ Define, demonstrate, and utilize vocabulary 

related to musical volume, citing the 

differences between volume and dynamics. 

¶ Define, demonstrate, and utilize vocabulary 

related to articulation, and other outlets of 
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continue to substantially influence the 

development and nature of the arts. 

¶ Tracing the histories of dance, music, 

theatre, and visual art in world cultures 

provides insight into the lives of people 

and their values. 

¶ Cultural and historical events impact 

art-making as well as how audiences 

respond to works of art. 

¶ Western, non-Western, and avant-garde 

notation systems have distinctly 

different characteristics. 

¶ Stylistic considerations vary across 

genres, cultures, and historical eras. 

¶ Understanding of discipline-specific 

arts terminology (e.g., crescendo, 

diminuendo, pianissimo, forte, etc.) is a 

component of music literacy. 

¶ The ability to read and interpret music 

impacts musical fluency. 

¶ Understanding of how to manipulate 

the elements of music is a contributing 

factor to musical artistry. 

¶ Contextual clues to artistic intent are 

embedded in artworks. Analysis of 

archetypal or consummate works of art 

requires knowledge and understanding 

of culturally specific art within 

historical contexts. 

¶ Performance technique in dance, music, 

theatre, and visual art varies according 

to historical era and genre.  

¶ Symbolism and metaphor are 

characteristics of art and art-making. 

¶ Artwork may be both utilitarian and 

non-utilitarian. Relative merits of works 

of art can be assessed through analysis 

of form, function, craftsmanship, and 

originality. 

¶ Contextual clues within artworks often 

reveal artistic intent, enabling the 

viewer to hypothesize the artistôs 

concept. 

¶ Visual fluency is the ability to 

differentiate formal and informal 

structures and objectively apply 

observable criteria to the assessment of 

musical expression. 

¶ Compare and contrast in written the form the 

differences between music from various 

cultures around the world, including jazz 

music and all of its sub-genres and variations. 

¶ Through active listening, analyze and identify 

music elements of the unit music using a 

comparative listening chart. 

¶ Music prompt: Write a five paragraph story 

based upon the aesthetic response to given 

music using a basic five-point story arc. 

¶ In small collaborative groups, students will 

begin individually and as a group recording 

their specific music for a song creation project. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in Eb Major. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in C Minor. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in A Major. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in F# Minor. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in Ab Major. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in F Minor. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in E Major. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in C# Minor. 

¶ Choose a musician, and research all pertinent 

information on their life, history a career. 

Student will teach the class, lecturing on all 

important researched information, providing 

listening examples. 
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artworks, without consideration of the 

artist. 
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OCEAN COUNTY MUSIC CURRICULUM  

Unit 4 Overview  

Content Area: Music                                                                                      Grade: 6-8 

Summary Unit 4: 

Vocabulary of Music Notation 

History of American Popular Music 

Individual and Group Performance 

 

Primary interdisciplinary connections: Visual and Performing Arts, Comprehensive Health and 

Physical Education, Science, Social Studies, World Languages, Technology, Language Arts Literacy, 

Mathematics 

 

21st Century Life and Career Standards:  

9.1 A ï Critical Thinking and Problem Solving 

9.1.B ï Creativity and Innovation 

9.1.D ï Cross-Cultural Understanding and Interpersonal Communications 

9.4.C ï Audio/Visual, Technology & Film Career Cluster 

 

Learning Targets 

Content Standards 

1.1 The Creative Process All students will demonstrate an understanding of the elements and principles 

that govern the creation of works of art in dance, music, theatre, and visual art. 

1.2 History of the Arts and Culture  All students will understand the role, development, and influence 

of the arts throughout history and across cultures. 

1.3 Performance All students will synthesize those skills, media, methods, and technologies appropriate 

to creating, performing, and/or presenting works of art in dance, music, theatre, and visual art. 

1.4 Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an 

understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, 

and visual art. 

 

 VISUAL AND PERFORMING ARTS  

CPI# Cumulative Progress Indicator 

 

1.1.2.B.1 

 

 

1.1.2.B.2 

 

 

1.1.2.B.3 

 

 

 

1.1.5.B.1 

 

 

Explore the elements of music through verbal and written responses to diverse aural 

prompts and printed scores. 

 

Identify musical elements in response to diverse aural prompts, such as rhythm, timbre, 

dynamics, form, and melody. 

 

Identify and categorize sound sources by common traits (e.g., scales, rhythmic patterns, 

and/or other musical elements), and identify rhythmic notation up to eighth notes and 

rests. 

 

Identify the elements of music in response to aural prompts and printed music 

notational systems. 
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1.1.8.B.2 

 

 

1.1.12.B.1 

 

 

 

1.1.12.B.2 

 

 

1.2.2.A.1 

 

 

 

1.2.5.A.2 

 

 

1.2.5.A.3 

 

 

1.2.8.A.1 

  

 

1.2.8.A.2 

 

 

 

1.2.8.A.3 

 

 

1.2.12.A.1 

 

 

1.2.12.A.2 

 

 

1.3.P.B.2 

 

 

1.3.P.B.4 

 

1.3.P.B.6 

 

1.3.2.B.2 

 

 

1.3.5.B.2 

 

 

 

Compare and contrast the use of structural forms and the manipulation of the elements 

of music in diverse styles and genres of musical compositions. 

 

Examine how aspects of meter, rhythm, tonality, intervals, chords, and harmonic 

progressions are organized and manipulated to establish unity and variety in genres of 

musical compositions. 

 

Synthesize knowledge of the elements of music in the deconstruction and performance 

of complex musical scores from diverse cultural contexts. 

 

Identify characteristic theme-based works of dance, music, theatre, and visual art, such 

as artworks based on the themes of family and community, from various historical 

periods and world cultures.  

 

Relate common artistic elements that define distinctive art genres in dance, music, 

theatre, and visual art. 

 

Determine the impact of significant contributions of individual artists in dance, music, 

theatre, and visual art from diverse cultures throughout history. 

 

Map historical innovations in dance, music, theatre, and visual art that were caused by 

the creation of new technologies. 

 

Differentiate past and contemporary works of dance, music, theatre, and visual art that 

represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 

Analyze the social, historical, and political impact of artists on culture and the impact of 

culture on the arts.     

 

Determine how dance, music, theatre, and visual art have influenced world cultures 

throughout history.    

 

Justify the impact of innovations in the arts (e.g., the availability of music online) on 

societal norms and habits of mind in various historical eras. 

 

Use a variety of musical instruments to create music, alone and/or with others, using 

different beats, tempos, dynamics, and interpretations.      

 

Listen to, imitate, and improvise sounds, patterns, or songs.  

 

Recognize and name a variety of music elements using appropriate music vocabulary.   

 

Demonstrate developmentally appropriate vocal production/vocal placement and 

breathing technique. 

 

Sing melodic and harmonizing parts, independently and in groups, adjusting to the 

range and timbre of the developing voice.               
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1.3.5.B.3 

 

 

1.3.5.B.4 

 

 

1.3.8.B.1 

 

 

1.3.8.B.2 

 

 

1.3.8.B.3 

 

 

1.3.8.B.4 

 

 

1.3.12.B.1 

 

 

 

1.3.12.B.2 

 

 

1.3.12.B.3 

 

 

 

1.3.12.B.4 

 

 

 

1.4.P.A.2 

 

1.4.2.A.1 

 

 

 

1.4.2.A.2 

 

 

1.4.2.A.3 

 

 

 

1.4.5.A.1 

 

 

1.4.8.A.1 

Improvise and score simple melodies over given harmonic structures using traditional 

instruments and/or computer programs.    

 

Decode how the elements of music are used to achieve unity and variety, tension and 

release, and balance in musical compositions.   

 

Perform instrumental or vocal compositions using complex standard and non-standard 

Western, non-Western, and avant-garde notation. 

 

Perform independently and in groups with expressive qualities appropriately aligned 

with the stylistic characteristics of the genre.    

 

Apply theoretical understanding of expressive and dynamic music terminology to the 

performance of written scores in the grand staff.    

 

Improvise music in a selected genre or style, using the elements of music that are 

consistent with basic playing and/or singing techniques in that genre or style. 

 

Analyze compositions from different world cultures and genres with respect to 

technique, musicality, and stylistic nuance, and/or perform excerpts with technical 

accuracy, appropriate musicality, and the relevant stylistic nuance.    

 

Analyze how the elements of music are manipulated in original or prepared musical 

scores.   

 

Improvise works through the conscious manipulation of the elements of music, using a 

variety of traditional and nontraditional sound sources, including electronic sound-

generating equipment and music generation programs.  

 

Arrange simple pieces for voice or instrument using a variety of traditional and 

nontraditional sound sources or electronic media, and/or analyze prepared scores using 

music composition software.     

 

Describe feelings and reactions in response to diverse musical genres and styles.   

 

Identify aesthetic qualities of exemplary works of art in dance, music, theatre, and 

visual art, and identify characteristics of the artists who created them (e.g., gender, age, 

absence or presence of training, style, etc.). 

 

Compare and contrast culturally and historically diverse works of dance, music, theatre, 

and visual art that evoke emotion and that communicate cultural meaning.       

 

Use imagination to create a story based on an arts experience that communicated an 

emotion or feeling, and tell the story through each of the four arts disciplines (dance, 

music, theatre, and visual art).   

 

Employ basic, discipline-specific arts terminology to categorize works of dance, music, 

theatre, and visual art according to established classifications. 

 

Differentiate past and contemporary works of dance, music, theatre, and visual art that 
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1.4.8.A.3 

 

 

1.4.8.A.5 

 

 

1.4.8.A.7 

 

 

1.4.12.A.2 

 

 

1.4.12.A.3 

 

 

 

 

1.4.5.B.1 

 

 

1.4.5.B.3 

 

 

1.4.8.B.2 

represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 

Distinguish among artistic styles, trends, and movements in dance, music, theatre, and 

visual art within diverse cultures and historical eras.   

 

Interpret symbolism and metaphors embedded in works of dance, music, theatre, and 

visual art. 

 

Analyze the form, function, craftsmanship, and originality of representative works of 

dance, music, theatre, and visual art. 

 

Speculate on the artistôs intent, using discipline-specific arts terminology and citing 

embedded clues to substantiate the hypothesis. 

 

Develop informed personal responses to an assortment of artworks across the four arts 

disciplines (dance, music, theatre, and visual art), using historical significance, 

craftsmanship, cultural context, and originality as criteria for assigning value to the 

works.   

 

Assess the application of the elements of art and principles of design in dance, music, 

theatre, and visual artworks using observable, objective criteria. 

 

Use discipline-specific arts terminology to evaluate the strengths and weaknesses of 

works of dance, music, theatre, and visual art.     

 

Differentiate among basic formal structures and technical proficiency of artists in works 

of dance, music, theatre, and visual art.    

 

 TECHNOLOGY  

CPI# Cumulative Progress Indicator 

 

8.1.8.A.5 

 

 

8.1.8.B.1 

 

 

8.1.8.D.2 

 

8.1.4.E.2 

 

 

8.2.8.G.1 

 

Select and use appropriate tools and digital resources to accomplish a variety of tasks 

and to solve problems. 

 

Synthesize and publish information about a local or global issue or event on a 

collaborative, web-based service (also known as a shared hosted service).   

 

Summarize the application of fair use and Creative Commons guidelines. 

 

Evaluate the accuracy of, relevance to, and appropriateness of using print and non-print 

electronic information sources to complete a variety of tasks.      

 

Explain why human-designed systems, products, and environments need to be 

constantly monitored, maintained, and improved.    

 

 21ST CENTURY LIFE AND CAREERS  

CPI# Cumulative Progress Indicator 

 

9.1.8.A.1 

 

Develop strategies to reinforce positive attitudes and productive behaviors that impact 
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9.1.12.A.1 

 

 

9.1.4.B.1 

 

 

9.1.8.C.1 

 

 

9.1.8.C.2 

 

 

9.1.8.D.3 

 

 

9.1.12.D.1 

critical thinking and problem-solving skills. 

 

Apply critical thinking and problem-solving strategies during structured learning 

experiences.   

 

Participate in brainstorming sessions to seek information, ideas, and strategies that 

foster creative thinking.    

 

Determine an individualôs responsibility for personal actions and contributions to group 

activities.   

 

Demonstrate the use of compromise, consensus, and community building strategies for 

carrying out different tasks, assignments, and projects. 

 

Use effective communication skills in face-to-face and online interactions with peers 

and adults from home and from diverse cultures.   

 

Interpret spoken and written communication within the appropriate cultural context.  

    

 ENGLISH LANGUAGE ARTS: WRITING  

CPI# Cumulative Progress Indicator 

 

WHST.6-8.1 

 

WHST.6-8.4 

 

 

WHST.6-8.5 

 

 

 

WHST.6-8.8 

 

 

 

 

WHST.6-8.10 

 

Write arguments focused on discipline-specific content.  

 

Produce clear and coherent writing in which the development, organization, and style 

are appropriate to task, purpose, and audience. 

 

With some guidance and support from peers and adults, develop and strengthen writing 

as needed by planning, revising, editing, rewriting, or trying a new approach, focusing 

on how well purpose and audience have been addressed. 

 

Gather relevant information from multiple print and digital sources, using search terms 

effectively; assess the credibility and accuracy of each source; and quote or paraphrase 

the data and conclusions of others while avoiding plagiarism and following a standard 

format for citation. 

 

Write routinely over extended time frames (time for reflection and revision) and shorter 

time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 

purposes, and audiences. 

 

Unit Essential Questions 

Students will conceptualizeé 

 

¶ What is pop music? 

¶ How has pop music changed over time? 

¶ What is the entire recording process? 

¶ How music notation is a tool? 

¶ Why is music important? 

Unit Enduring Understandings 

Students will understand é 

 

¶ How to create a musical performance by 

reading standard music notation. 

¶ The historical, cultural, and artistic differences 

between American popular music ranging 

from the 1950ôs through present times. 

¶ How to respond to the aesthetics of any kind 
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of music through a creative written 

assignment. 

¶ How to complete the final stages of recording, 

including mixing, mastering, and other post-

production issues. 

¶ To give a final performance, cumulative of all 

learning throughout the course. 

Unit Objectives 

Students will knowé 

 

¶ Compositional techniques used in 

different styles and genres of music 

vary according to prescribed sets of 

rules. 

¶ Understanding nuanced stylistic 

differences among various genres of 

music is a component of musical 

fluency. Meter, rhythm, tonality, and 

harmonics are determining factors in 

the categorization of musical genres. 

¶ Musical proficiency is characterized by 

the ability to sight-read advanced 

notation. Musical fluency is also 

characterized by the ability to classify 

and replicate the stylistic differences in 

music of varying traditions. 

¶ Technological changes have and will 

continue to substantially influence the 

development and nature of the arts. 

¶ Tracing the histories of dance, music, 

theatre, and visual art in world cultures 

provides insight into the lives of people 

and their values. 

¶ The arts reflect cultural morays and 

personal aesthetics throughout the ages. 

¶ Cultural and historical events impact 

art-making as well as how audiences 

respond to works of art. 

¶ Access to the arts has a positive 

influence on the quality of an 

individualôs lifelong learning, personal 

expression, and contributions to 

community and global citizenship. 

¶ Western, non-Western, and avant-garde 

notation systems have distinctly 

different characteristics. 

Unit Objectives 

Students will be able toé 

 

¶ Define, demonstrate, and utilize vocabulary 

related to reading basic music notation. 

Concepts include reading notes on the staff as 

well as other various accompanying symbols. 

¶ Define, demonstrate, and utilize vocabulary 

related to writing rhythms. Explain concepts 

using the rhythm tree to describe note 

durations. 

¶ Compare and contrast in written the form the 

differences between American popular music 

ranging from the 1950ôs through present 

times. 

¶ Through active listening, analyze and identify 

music elements of the unit music using a 

comparative listening chart. 

¶ Music prompt: Write a five paragraph story 

based upon the aesthetic response to given 

music using a basic five-point story arc. 

¶ In small collaborative groups, students will 

begin individually and as a group recording 

their specific music for a song creation project. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in Db Major. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in Bb Minor. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in B Major. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in G# Minor. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in Gb Major. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in Eb Minor. 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in F# Major. 
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¶ Stylistic considerations vary across 

genres, cultures, and historical eras. 

¶ Understanding of discipline-specific 

arts terminology (e.g., crescendo, 

diminuendo, pianissimo, forte, etc.) is a 

component of music literacy. 

¶ Improvisation is a compositional skill 

that is dependent on understanding the 

elements of music as well as stylistic 

nuances of historical eras and genres of 

music. 

¶ Technical accuracy, musicality, and 

stylistic considerations vary according 

to genre, culture, and historical era. 

¶ The ability to read and interpret music 

impacts musical fluency. 

¶ Understanding of how to manipulate 

the elements of music is a contributing 

factor to musical artistry. 

¶ Basic vocal and instrumental arranging 

skills require theoretical understanding 

of music composition. 

¶ Contextual clues to artistic intent are 

embedded in artworks. Analysis of 

archetypal or consummate works of art 

requires knowledge and understanding 

of culturally specific art within 

historical contexts. 

¶ Performance technique in dance, music, 

theatre, and visual art varies according 

to historical era and genre.  

¶ Symbolism and metaphor are 

characteristics of art and art-making. 

¶ Artwork may be both utilitarian and 

non-utilitarian. Relative merits of works 

of art can be assessed through analysis 

of form, function, craftsmanship, and 

originality. 

¶ Contextual clues within artworks often 

reveal artistic intent, enabling the 

viewer to hypothesize the artistôs 

concept. 

¶ Artistic styles, trends, movements, and 

historical responses to various genres of 

art evolve over time. 

¶ Visual fluency is the ability to 

differentiate formal and informal 

¶ On the piano, be able to perform a two octave 

scale, chord, and arpeggio in D# Minor. 

¶ In groups, students will demonstrate a live 

performance of the semester long recording 

project, as a final summative assessment of all 

musical learning. 
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structures and objectively apply 

observable criteria to the assessment of 

artworks, without consideration of the 

artist. 
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Evidence of Learning 

 

 

Formative Assessments 

¶ Vocabulary Worksheets 

¶ Small-group Instruction 

¶ Listening Charts (Graphic Organizer) 

¶ Prewriting 

¶ Partner Proofreading 

¶ Literary Circles 

 

¶ Open-ended questions 

¶ Do-Now Song Questions 

¶ One-on-One Instructions 

¶ Small-group collaboration 

¶ Individual Practice 

¶ Reflection or Journal Entries 

Summative Assessments 

¶ Weekly quizzes 

¶ Listening assignments 

¶ Graded five-paragraph stories (music prompt) 

¶ Research report 

¶ Research poster project and presentation 

¶ Student-taught lessons 

¶ Final Recording Project 

¶ Final Group Performance 

 

Modifications (ELLs, Special Education, Gifted and Talented) 

¶ Follow all IEP modifications/504 plan 

¶ ELL: Variation in song choice and music selection 

¶ ELL: Varied length and requirements of written assignments 

¶ ELL: Extended time element for all work 

¶ ELL: Buddy/partner system to reinforce content comprehension 

¶ SPED: Varied length and requirements of written assignments 

¶ SPED: Choice of activities 

¶ SPED: Hands-on differentiated instruction 

¶ SPED: Extended time element for all work 

¶ GT: Further research and extended listening 

¶ GT: Extra time to practice more advanced music concepts. 

¶ GT: Increased responsibility and elevated expectations 

¶ GT: Students to provide tutoring for other students 

 

The ñFLEXIBLEò Acronym 

Feasible 

Lively 

Eliminated 

Explicit 
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Intentional 

Beneficial 

Limelight 

Evaluated 

Figure 1 

The FLEXIBLE Principle: 

Questions to Ask Before Selecting Potential Adaptations 

9. Feasible:  Successful adaptations 

must be feasible for classroom 

teachers to implement. 

 

 

 

 

10. Lively: Successful adaptations 

must be lively, engaging, and/or 

fun. 

 

 

 

 

 

11. Eliminated: Successful adaptations 

must be developed with the goal of 

working toward independence with 

a gradual fading and eventual 

elimination of the adaptation.   

 

12. Explicit: Successful adaptations 

must have a definite purpose ï a 

purpose that is made explicit to 

students, other professionals in the 

classroom, parents, and if 

necessary, the studentôs peers. 

 

13. Intentional: Successful adaptations 

should be part of a comprehensive 

plan for the student with 

disabilities. 

 

 

14. Beneficial: Successful adaptations 

should benefit the student with 

disabilities and either enhance or at 

least not detract from the learning 

of other students in the classroom. 

¶ When can I fit the adaptation into the daily 

schedule? 

¶ What human and/or material resources do I have to 

implement the adaptation? 

¶ What human and/or material resources do I need to 

implement the adaptation? 

 

¶ How can I use the adaptation to promote active 

learning? 

¶ How can I plan this adaptation to be interesting and 

fun? 

¶ What strategies can I use to motivate the student(s) 

so that I can continue to use this adaptation over a 

period of time? 

 

¶ What steps are needed to fade the adaptation over a 

period of time? 

¶ What additional instruction do I need to provide to 

work toward the eventual elimination of the 

adaptation? 

 

¶ What is the intent or purpose of this adaptation? 

¶ How will I communicate the purpose of the 

adaptation to the student? 

¶ What other people need to know about the 

adaptation (e.g., parents, other professionals, other 

students)? 

 

¶ How does this adaptation fit with goals on the 

studentôs IEP? 

¶ How does this adaptation fit with goals and 

objectives set by district and/or state guidelines? 

 

¶ How does the adaptation benefit the student with 

disabilities? 

¶ Can other students benefit from the adaptation as 

well? 
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15. Limelight: Successful adaptations 

do not place undue attention of the 

student with disabilities or put the 

student in a potentially 

embarrassing situation. 

 

16. Evaluate: Successful adaptations 

are evaluated on an ongoing basis. 

¶ How can I implement the adaptation so that it 

enhances and does not detract from the learning of 

other students in the classroom? 

 

¶ How and when can I implement the adaptation so 

that it does not put the student with disabilities in an 

unfavorable position? 

 

¶ How effective is the adaptation in promoting 

learning for the student? 

¶ What impact does the adaptation have on the social 

adjustment of the student? 

¶ What does the student like and dislike about the 

adaptation? 

¶ What do I need to change about the adaptation? 

¶ Is the student ready to take on a higher level of 

independence?  

 

 

 

 

Low and High Prep Differentiation Strategies 

Differentiation strategies can require varied amounts of preparation time. High-prep strategies often require a 

teacher to both create multiple pathways to process information/demonstrate learning and to assign students 

to those pathways. Hence, more ongoing monitoring and assessment is often required.  In contrast, low-prep 

strategies might require a teacher to strategically create process and product choices for students, but students 

are allowed to choose which option to pursue given their learning profile or readiness level. Also, a low-prep 

strategy might be focused on a discrete skill (such as vocabulary words), so there are fewer details to 

consider.  Most teachers find that integration of one to two new low-prep strategies and one high-prep 

strategy each quarter is a reasonable goal. 

 

 

Low Prep Strategies 

 

 

Varied journal 

prompts, spelling or 

vocabulary lists  

 

Students are given a choice of different journal prompts, 

spelling lists or vocabulary lists depending on level of 

proficiency/assessment results. 

 

Anchor activities 

 

Anchor activities provide meaningful options for students 

when they are not actively engaged in classroom activities 

(e.g., when they finish early, are waiting for further directions, 

are stumped, first enter class, or when the teacher is working 

with other students).  Anchors should be directly related to the 

current learning goals. 

 

Choices of books  

 

Different textbooks or novels (often at different levels) that 
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students are allowed to choose from for content study or for 

literature circles. 

 

Choices of review 

activities 

 

Different review or extension activities are made available to 

students during a specific section of the class (such as at the 

beginning or end of the period). 

 

Homework options  

 

Students are provided with choices about the assignments they 

complete as homework.  Or, students are directed to specific 

homework based on student needs. 

 

Student-teacher goal 

setting  

 

The teacher and student work together to develop individual 

learning goals for the student. 

 

Flexible grouping 

 

Students might be instructed as a whole group, in small 

groups of various permutations (homogeneous or  

heterogeneous by skill or interest), in pairs or individual.  Any 

small groups or pairs change over time based on assessment 

data. 

 

Varied computer 

programs  

 

The computer is used as an additional center in the classroom, 

and students are directed to specific websites or software that 

allows them to work on skills at their level. 

 

Multiple Intelligence 

or Learning Style 

options 

 

Students select activities or are assigned an activity that is 

designed for learning a specific area of content through their 

strong intelligence (verbal-linguistic, interpersonal, musical, 

etc.) 

 

Varying scaffolding 

of same organizer  

 

Provide graphic organizers that require students to complete 

various amounts of information. Some will be more filled out 

(by the teacher) than others. 

 

Think -Pair-Share by 

readiness, interest, 

and/or learning 

profile  

 

Students are placed in pre-determined pairs, asked to think 

about a question for a specific amount of time, then are asked 

to share their answers first with their partner and then with the 

whole group. 

 

Mini workshops to 

re-teach or extend 

skills  

 

A short, specific lesson with a student or group of students 

that focuses on one area of interest or reinforcement of a 

specific skill. 

 

Orbitals  

 

Students conduct independent investigations generally lasting 

3-6 weeks. The investigations ñorbitò or revolve around some 

facet of the curriculum. 

 

Games to practice 

mastery of 

information and skill  

 

Use games as a way to review and reinforce concepts. Include 

questions and tasks that are on a variety of cognitive levels. 
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Multiple levels of 

questions  

 

Teachers vary the sorts of questions posed to different 

students based on their ability to handle them.  Varying 

questions is an excellent way to build the confidence (and 

motivation) of students who are reluctant to contribute to class 

discourse.  Note:  Most teachers would probably admit that 

without even thinking about it they tend to address particular 

types of questions to particular students.  In some cases, such 

tendencies may need to be corrected.  (For example, a teacher 

may be unknowingly addressing all of the more challenging 

questions to one student, thereby inhibiting other studentsô 

learning and fostering class resentment of that student.) 

 

 

 

 

High Prep. Strategies 

 

 

Cubing 

 

Designed to help students think about a topic or idea from many 

different angles or perspectives. The tasks are placed on the six 

sides of a cube and use commands that help support thinking 

(justify, describe, evaluate, connect, etc.). The students 

complete the task on the side that ends face up, either 

independently or in homogenous groups. 

 

Tiered assignment/ 

product 

 

The content and objective are the same, but the process and/or 

the products that students must create to demonstrate mastery 

are varied according to the studentsô readiness level. 

 

Independent 

studies  

 

Students choose a topic of interest that they are curious about 

and wants to discover new information on. Research is done 

from questions developed by the student and/or teacher. The 

researcher produces a product to share learning with classmates. 

 

4MAT  

 

Teachers plan instruction for each of four learning preferences 

over the course of several days on a given topic. Some lessons 

focus on mastery, some on understanding, some on personal 

involvement, and some on synthesis. Each learner has a chance 

to approach the topic through preferred modes and to strengthen 

weaker areas. 

 

Jigsaw 

 

Students are grouped based on their reading proficiency and 

each group is given an appropriate text on a specific aspect of a 

topic (the economic, political and social impact of the Civil 

War, for example).  Students later get into heterogeneous 

groups to share their findings with their peers, who have read 

about different areas of study from source texts on their own 

reading levels.  The jigsaw technique allows you to tackle the 

same subject with all of your students while discreetly 
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providing them the different tools they need to get there.  

 

Multiple texts  

 

The teacher obtains or creates a variety of texts at different 

reading levels to assign strategically to students.   

 

Alternative 

assessments  

 

After completing a learning experience via the same content or 

process, the student may have a choice of products to show 

what has been learned. This differentiation creates possibilities 

for students who excel in different modalities over others 

(verbal versus visual). 

 

Modified 

Assessments 

 

Assessments can be modified in a variety of ways ï for example 

by formatting the document differently (e.g. more space 

between questions) or by using different types of questions 

(matching vs. open ended) or by asking only the truly essential 

questions. 

 

Learning contracts 

or Personal 

Agendas  

 

A contract is a negotiated agreement between teacher and 

student that may have a mix of requirements and choice based 

on skills and understandings considered important by the 

teacher.  A personal agenda could be quite similar, as it would 

list the tasks the teacher wants each student to accomplish in a 

given day/lesson/unit. Both Learning contracts and personal 

agendas will likely vary between students within a classroom. 

 

Compacting  

 

This strategy begins with a student assessment to determine 

level of knowledge or skill already attained (i.e. pretest). 

Students who demonstrate proficiency before the unit even 

begins are given the opportunity to work at a higher level 

(either independently or in a group). 

 

Literature circles  

 

Flexible grouping of students who engage in different studies of 

a piece of literature. Groups can be heterogeneous and 

homogeneous. 

 

Readersô 

Workshop 

(Writersô 

Workshop is a 

parallel strategy) 

 

The Readersô Workshop approach involves students in three 

types of activities:  

¶ Mini -lessons (5-10 minutes) on some aspect of literature or 

a reading strategy.  

¶ Independent Reading Time (30-40 minutes), where students 

keep a journal and respond to the literature in terms of what 

they think or how they feel about what they are reading.  

¶ Sharing Time (10 minutes), where students share with 

another person their journal entries and the other person 

gives feedback.  

 

Stations/ 

Learning Centers  

 

A station (or simply a collection of materials) that students 

might use independently to explore topics or practice skills.  

Centers allow individual or groups of students to work at their 



 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

115 

own pace.  Students are constantly reassessed to determine 

which centers are appropriate for students at a particular time, 

and to plan activities at those centers to build the most pressing 

skills. 

 

Tape recorded 

materials at 

different levels  

 

Books on tape are purchased or (created by the teacher) so that 

students can listen to the book being read aloud to them while 

they follow along in the text.  This is often done at a listening 

station, where tapes of books/information on various reading 

levels are available.   

 

Tic-Tac-Toe Choice 

Board (sometimes 

called ñThink-Tac-

Toeò) 

 

The tic-tac-toe choice board is a strategy that enables 

students to choose multiple tasks to practice a skill, or 

demonstrate and extend understanding of a process or 

concept. From the board, students choose (or teacher 

assigns) three adjacent or diagonal. 

To design a tic-tac-toe board: 

- Identify the outcomes and instructional focus 

- Design 9 different tasks 

- Use assessment data to determine student levels 

-  Arrange the tasks on a tic-tac-toe board either randomly, in 

rows according to level of difficulty, or you may want to select 

one critical task to place in the center of the board for all 

students to complete. 

 

Choice Boards  

 

Work assignments are written on cards that are placed in 

hanging pockets. By asking students to select a card from a 

particular row of pockets, the teacher targets work toward 

student needs yet allows student choice. 

 

 

 

Curriculum development Resources/Instructional Materials/Equipment Needed Teacher Resources: 

¶ http://www.state.nj.us/education/cccs/ 

¶ course syllabus 

¶ vocabulary worksheets 

¶ history lecture for each genre 

¶ listening chart worksheets 

¶ rubric and prewriting worksheet for music prompt writing assignment 

¶ outline and rubric for career report 

¶ weekly tests 

¶ library of recordings for genres in unit 

¶ studio instruments, including: microphones, guitars, basses, drums, keyboards, and PA system 

¶ professional stereo equipment for proper listening 

¶ computer access to do research. 
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Teacher Notes: Please note closure ideas, special education modifications, differentiated instructional 

strategies and techniques, and ways to use technology will appear ONLY ONCE in Unit 1. 

 

Sample Week 

Monday: Do-now song, vocabulary, history lecture, reflection 

Tuesday: Do-now song, listening chart, music prompt, reflection 

Wednesday: Do-now song, songwriting, research, writing time, reflection 

Thursday: Do-now song, songwriting, research, writing time, reflection 

Friday: Do-now song, writing due, weekly test 

 

 

 

 

Each of the activities below can be used by teachers for their classes, but imagine how much more powerful 

they might be if students worked on these as class projects, under a teacher's direction. There are substantial 

opportunities for classroom creativity, student ownership, and integrating technology into the curriculum. 

This information is available in Adobe Acrobat format (.pdf) for easy printing. 

Word Processing (with graphics and draw tools) 

1. Compose a story/news article/book review and illustrate it with clip art or graphics 

2. Expand vocabulary within any written work using the thesaurus in your word processing application 

3. Create a resume for any famous person in history 

4. Compare and contrast any two (or more) things using a Venn diagram 

5. Plan steps or activities with a concept web or mapðor use special software designed for this purpose 

6. Devise a character comparison chart in table format 

7. Use a table to generate timelines for projects or to record historical events 

8. Design a postcard highlighting your school, local community, or Ohio (for the bicentennial!) 

9. Publish a class or grade "newspaper" or student-produced newsletter or flyer 

    

Spreadsheets and Databases 

10. Document progress for a unit or an activity in your class 

11. Take a survey and chart the results 

12. Collect information about define the differences graphicallyðthe heights of the tallest roller coasters 

13. Make a "real world" budget to learn about income, purchasing, and consumer science 

14. 
Do a "reality check" for a "dream car" or "dream house" by calculating payments with varied interest 

rates 

15. Strategize for a fund-raiser by working with supply, demand, and price 

16. Build a class "contact list" for homework help and information sharing 

17. Keep an updated inventory of class materials and resources 

18. Measure and record data to show cumulative resultsð"Hands Across the Class" or a "Dance-a-Thon" 

    

Internet 

http://classroomtech.org/integration/50ways.pdf


 Developed July 10-12, 2012 by Melanie Bodner ï Stafford Township, Robert 

Connor ï Ocean Township, Caitlin E. Gioe ï Stafford Township, and Michael F. 

Mastropierro ï Central Regional 

117 

19. Go on an Internet Scavenger Hunt 

20. Explore places you could never visit through streaming video 

21. Investigate any situation through a WebQuestðcreated by someone else or you can create your own 

22. Track dataðthe weather over time, or in different places, or changes in the Stock Market 

23. Start the day or week with "Current Events," even in a content area, from major news sources 

24. Watch or join an adventure online 

25. Contribute to a research teamðstudent data contributions and tracking are used for many projects 

26. Research what happened the day you were born 

27. Play a role in an online simulationðthere is even a United Nations simulation for Middle School 

28. Test your knowledge with daily quizzesðthe National Geography Bee posts new questions daily 

29. Become a "Jason Project" member 

30. Follow the Iditarod 

    

Email 

31. Ask an expert or an author for his or her opinion or insight on a topic you are studying 

32. Become an "e-pal" to someone anywhere in the world 

33. Contact your Congressional Representative, Senators, or state officials with your concerns or questions 

34. Share your expertise or opinion, or post a question on a message board 

35. 
Initiate a friendly competition in reading or physical fitness activities with another class or school and 

share results 

    

Presentation Software 

36. Pull group work together in a class presentation with each group having a few slides in a presentation 

37. Compile information into a common formatð"Math Formulas We Use" created by and for students 

38. Record "class info and rules" for new student orientation 

39. Make a digital "memory book" for the year 

    

Digital Camera 

40. Capture the momentðclass presentations, field trips, or activities! 

41. Provide supporting "evidence" in a project or report 

    

Digital Video 

42. Document processes for use and reviewðlab equipment and procedures 

43. Record a class project or event, such as a field trip or guest speaker, for further learning activities 

44. Create a "newscast" of some eventðcurrent or historicalðstudents presenting the information 

    

Web Page 

45. Design a web page or site to direct studentsô learning activities in a class or for a project 

46. Upload a page with results of studentsô workðart, maps, or even digital presentations 

47. Share the results of student investigations by posting results on the Web 

48. Use web page creation software to create a portfolio on a CD-ROM 

    

Videoconferencing 

49. Converse and collaborate with another class on a project 

50. Take a course, in real time, from an instructor and with other students at various locations 

 

 

Page 1 of 5 

Assembled by Ann Sipe Ð Grandview School District, Grandview WA 

Lesson Closure with Examples 
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or 

40 Ways to Leave a Lesson 

CLOSURE - what the instructor does to facilitate wrap-up at the end of the lesson - it is a 

quick review, to remind students what it was that they have learned (or should have 

learned) and allows you to see where the students are to assist you in planning for the next 

lesson. 

 

The intellectual work should be done by the students ï not the instructor summarizing for 

the students and telling them what they learned. 

 

Closure allows students to summarize main ideas, evaluate class processes, answer 

questions posed at the beginning of the lesson, and link to both the past and the future. 

 

Closure is an opportunity for formative assessment and helps the instructor decide: 

1. if additional practice is needed 

2. whether you need to re-teach 

3. whether you can move on to the next part of the lesson 

 

Closure comes in the form of information from students about what they learned during 

the class; for example, a restatement of the instructional purpose. This information then 

provides a knowledge of the results for the teacher, i.e., did you teach what you intended to 

teach and have the students learned what you intended to have them learn? 

Lesson Closing in a nutshell ï can be one or some combination of 

the purposes below. It should be a meaningful end to the lesson. 

Å Reviewing the key points of the lesson. 

Å Giving students opportunities to draw conclusions from the lesson. 

Å Describing when the students can use this new information. 

Å Previewing future lessons. 

Å Demonstrating studentôs problem-solving process. 

Å Exhibiting student learning. 

Å Creating a smooth transition from one lesson to the next lesson. 

 

Title Synopsis 

 

1. Cornell Notes 

Notes can be used in a variety of ways. Completing the summary, 

checking with a partner for completeness, comparing to teacherôs 

idea of what the key ideas were. 

http://coe.jmu.edu/learningtoolbox/cornellnotes.html 

 

2. Journal Entry 

Each day students write about 2 things they learned (use of a 

journal could incorporate most of these other closure examples) 

http://content.scholastic.com/browse/article.jsp?id=3583 

 

3. Exit Pass 

Student must answer in writing questions or reflect in some way 

about the learning before being allowed to leave the room. 

Math example ï work a question from the material covered during 

the lesson, use as formative assessment for the following day, sort 
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into piles: got it/ didnôt get it or minor errors / conceptual errors 

Examples 

ᶉ  

 

 

! I am excited abouté 

: Iôd like to learn more abouté 

? a questions I have isé 

This point is really clear 

One thing that squares with things I already know isé 

An idea that is still going around in my head isé 

 

4. Youôre stuck here untilé 

This is a variation of the exit pass and great for a 90-30 second gap 

before dismissal. Depending on time, have students discuss the 

dayôs vocabulary and then they have to define one word in their 

own words, to you, before they go out the door. If they are having 

difficul ty, have them step to the side and listen to several other 

students and then try again. This should be framed in good humor, 

not in a punitive way. 

 

5. Whip Around 

Students quickly and verbally share one thing they learned in the 

class today. You can have them toss a ball from one to another or 

just have volunteers. (Caveat ï you have to have a safe trusting 

environment. I have seen this done where kids chose others based 

on their perception that the student wonôt have anything to say.) 

 

6. 3-2-1 3 things they learned, 2 things they have a question about, 1 thing 

they want the instructor to know ï post-its, index cards, whatever 

 

7. Fishbowl 

Student writes one question they have about the topic of this 

lesson. This can be something for which they know the answer or 

for which they want an answer. Form an inner and outer circle. 

Share question with the person in front of you see if they know the 

answer, switch who is asking question, if time rotate to a new 

partner 

 

8. Summary 

Paragraph What was learned today ï be specific with examples! 

 

9. Explain a 

Procedure Write to an absent student and explain how to éé.. 

 

10. Hereôs Howé 

Students write a detailed explanation of a procedure - with an 

example to demonstrate their understanding of the concept. They 

then give their partner the un-worked example and the detailed 

instructions and have the partner work the example from the 
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directions. Then they peer edit the procedures for clarity. 

 

11. Cliff Notes, Jr. Students prepare a ñcheat sheetò that would be useful for having 

during a quiz over the dayôs topic. 

 

12. Three Wôs 

Students discuss or write 

What did we learn today? 

So What ?(relevancy, importance, usefulness) 

Now What? (how does this fit into what we are 

learning, does it affect our thinking, can we predict 

where we are going) 

 

13. Pair / Share 

Tell the person next to you 2 (3,4,5,é) things you have learned 

Today, then the groups report out. 

Variation is to have students Think/Write/Pair/ Share 

 

14. Gallery Walk 

Students create graphic representations of their learning and post 

them. Students can either share out the posters or students can 

move from station to station ï writing questions or comments, 

noting similarities and differences, reflect on what they might do 

differently if they were to repeat the process. 

 

15. Choose from 

the Daily Dozen 

Student choose two questions from a generic list to respond to 

about the dayôs lesson. 

 

16. Quiz 

Could be daily or intermittent. 2-4 questions to show what they 

learned. Small individual whiteboards work well for a formative 

assessment and reduces the paperwork. Donôt forget to ask 

conceptual questions! 

 

17. Thumbs Up / Thumbs down 

Pose some questions that can be answered thumbs up/down/ 

sideways, ask for explanation of the decisions. 

 

18. Quick doodles Doodle / draw two or three concepts presented in the lesson may 

include words or numbers. 

 

19. Key Ideas 

Students list the key ideas from the lesson and why they were 

important. 

 

20. ñWhat am I?ò 

(riddles for key terms) 

Have students construct clues (riddles) about the key terms and 
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quiz partners or the room 

 

21. Jeopardy 

Teacher gives answer. Students create the question. This works 

well with dry erase boards. 

http://www.hardin.k12.ky.us/res_techn/countyjeopardygames.htm 

 

22. Be Alex Trebek Student poses answer/question to group about lesson ïresponses 

should come from other students, not the teacher 

 

23. Be the Teacher 

Students present three key ideas they think everyone should have 

learned. Could be done with a group or individually ïresponses can 

be either oral or written. 

 

24. The Five Wôs Students explain the who, what, where, when, why and how of the 

lesson. 

 

25. Credit Cards 

Students are given an index card and required to state the lessonôs 

objective and if they feel that objective was met. Credit given for 

participating. 

 

26. Postcard Students are given an index card and they write a postcard to their 

parents explaining the dayôs lesson. 

 

27. Pros and Cons Students list pros and cons of the issue discussed in class (might be 

a challenge in a math class.) 

 

28. So Whatôs Up 

With é.? 

Students raise questions about something they either were unsure 

about or need clarification. Can be done orally or written. 

 

29. Quiz Master Students prepare a short quiz (+ 5 questions with answers) At least 

2 of the questions must start Howé? or Whyé? 

 

30. Journal Entry Each day students write about 2 things they learned (use of a 

journal could incorporate most of these other closure examples.) 

 

31. I Care Why? Students explain relevancy of the concept to their life or how they 

might use it. 

 

32. It Fits Where? 

Students create a ñtime line ñ of the concepts taught (sequence the 

concepts) or explain a connection to something else they know. 

Assembled by Ann Sipe Ð Grandview School District, Grandview WA 

 

33. Element of Surprise 

Students receive an envelope containing a card with a word or 
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phrase selected by the teacher. Students discuss the concept and 

list the content-specific vocabulary necessary to discuss it. 

 

34. Numbered Heads Together 

Students in groups of up to five are numbered sequentially. As a 

group they create a list of 3-5 things learned in the lesson and then 

the teacher calls one number from each group to report to the class 

something they learned. 

 

35. We Learned What? 

Students write open ended questions on index cards. Two students 

are selected to come forward. The first student draws a question 

card and poses the question to the class. After the class discusses 

the question and answers with their partner - the second student 

draws a student name card to respond to the question. (These 

questions could also be used to launch the next dayôs lesson.) 

 

36. Weôre Going Where? 

Students predict the topic of tomorrowôs lesson ï be sure to refer to 

the predictions the next day as either an opener or in closure. 

 

37. It Looks Like This 

An actual object or model that directly relates to the lesson is 

shown and students explain how it connects to the dayôs concept. 

 

38. Sell It To Us 

Write a jingle that explains the main idea of the lesson. 

 

39. Commercial Students write a 1 ï 2 minute commercial to use at home when 

asked, ñWhat happened in math class today?ò 

 

40. 4 box synectics 

Synectics connect unrelated ideas through metaphor. Students 

have a sheet with four boxes. In each box is a stem. Solving 

equations in like eating and orange becauseéò ñSolving equations 

is like driving a car becauseéò 

 

Resources used 

Kristine Lindeblad ï Coach Extraordinaire 

Terrific teachers at Grandview Middle and High Schools; Grandview, WA 

OSPI Funded Math Coaches 2007-2009 

About ï Secondary Education Blog 

www.eduref.org/Virtual/Lessons/Guide.shtml 

Educators Reference Desk, How to write a lesson Plan 

Winning Through Student Participation in Lesson Closure. Patricia Wolf and Viola Supon . EDRS (ERIC) 

 

 


